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CHAPTER - I 


INTRODUCTION 


The main' stream of any country is its well educated citizens. These 
educated citizens give direction to their counhy in social, cultural, economical, 
political, scientific, agricultural and other fields. Education is a ladder of 
development, it dispels darkness and brings light, it is the base of all human 
resource development, a stepping stone for the . onward march of culture, the 
bedrock of human progress. 

The progress of any society is judged by the vertical and horizontal 
spread of educational facilities and opportunities among the people depending 
upon their disparate needs and conditions. Vertical in the sense of specialized 
education like science, technology, law, medicine etc. The horizontal spread is 
in the sense of minimum knowledge for an illiterate not only to understand the 
literate world around her but also enable her to participate in it for bettennent. 
This is applicable usually among the adult illiterates. 

Since 1945, two basic assumptions have guided the UNESCO in its 
effort wliile promoting literacy all over the world. First that illiteracy is a major 
obstacle to development and second that literacy is fundamental human right 
of an individual. Hence attainment of literacy is the first ideal instrument of 
an individual for pursuing the path of development.’ Gradually the rate of literacy 
of our country is increasing. In 1951 the rate of literacy was 18.3 percent and 
during the last 50 years it has raised to 65.38 percent. Census of India 2001 
reveal that just in ten years between 1991 and 2001, there is an increase of 
13 percent, male literacy has raised to 75.8 percent and female 54.16 percent. 
So infact we can be proud that the curse of illiteracy is minimised. It is 
heartening to note that the BIMARU states of Hindi heartland, that is Bihar, 
Madhya Pradesh, Rajasthan and Uttai- Pradesh have attained the rate of literacy 
much faster than that of India as a whole.’^ 



Higher education is a process to make citizens responsible and aware. 
It's essential to take attention towards liigher education. Highly educated citizens 
can provide new ideas with direction to society for better future. Reaching at 
the reflective level of education student becomes mature to understand social 
and national problems. They can also understand human right problems and 
how to solve them. Higher education provides us good Teachers, Doctors, 
Engineers, Management persons. Administrators and these highly qualified 
citizens are beneficial for other services also. It also provides persons needed 
in industry, agriculture, art, educated female for house wife, etc. 

After independence there is a rapid change in higher education. There 
were only 20 universities before independence, now the number of universities 
is very large. ^ It is difficult to say that this progress is only qualitative or 
quantitative or both too. In higher education, the number of female and male 
students is increasing. But there is a gap between the two. In 1966 Kothari 
commission has emphasised enrolement of female up to 33 percent. ■* The role 
of education has been emphasised all over the world for the welfare of women 
as well as society. Women's education is the stepping stone to all kinds of 
education. Swami Vivekanand used to say^ " There is no chance for welfare 


of world unless the condition of women is imporved. It is not possible for a 
bird to fly on only one wing". 

Woman is the pivot of a family so it is necessary to give proper 
importance to her-physical, mental and educational development. According to 
World Bank report, it's good investment to teach woman instead of man The 
woman gives more socio-economic profit than the man's. World Bank also 
pointed out that if developing countries want to eradicate poverty they should 
give priority to women. 

Education is the most effective device for improving the status of 
women in our society. It can bring an awakening in them and help them to 
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face the world and solve their various problems like purdah system, child 
marriage, dowry system, slave system and condition of women. 

According to Manu Smriti (3/55/57) the family which pays due 
respect to the women of the house is blessed by the Gods and those who do 
not do so, these religious efforts go without result. 

According to Nitse - "I know of no book in which so many 
delicate and kindly tilings are said of the woman as in the law book of Manu 
; these old greyheads and saints have a maimers of being gallant to woman 
which perhaps caimot be surpassed." (Ante-Christ P.P. 214-15). 

Indian ideal of woman is the base of Valmiki's Ramayana and 
European ideal is the base of 'Homer's' Illiad, Sita was kidnapped by Ravana 
and Helen by Paris. In a war Rama defeated Ravana and Menelaus defeated 
Paris and made their wives free. Story being same, the ideal of womanhood 
has great difference. After being kidnapped by Paris, Helen lived as his wife 
and again after being freed from him, she lived with Menelaus as his wife. 
Homer couldn’t imagine the ideal of being faithful towards the husband. This 
can only be the thinking of Indian Rishis. 

'Matra Devo Bhava' (Tetriya upnishad) Indian women were 
worshipped like God from the very begirming. Pitaras, Guru, God and Guests 
are kept in the categories of worshipables. Mother amongst the Pitaras is given 
the main place. Woman is considered as 'Aadishakti.' Financial power in the 
form of Devi Laxmi, symbol of intellectuality Devi Saraswati, physical strength 
in the form of Maa Durga is worshipped since very ancient period. This makes 
it clear that the status of women was very high and respectable. Our every 
Goddess being shown ornamented with weapons denotes that woman in ancient 
period was capable of her own security and was a symbol of power or 'Shakti'. 
'PADAMPURAN' says that a good daughter is equal to the ten sons having the 
qualities of 'Bal' 'Buddhi', 'Vidya', 'Dhana' and 'Dhairya'. 
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This way we see that woman had a very high status in our 
religious epics. Today, from Punjab and Kashmir, the women have come more 
in numbers than the men. Their story is much more pathetic than that of 'Sita 
Haran' to their hard luck, after losing their every thing, even their kinds and 
sanctity, the society looks at them with doubtful eyes. It is on humanitarian 
ground that we must have an attitude of sympathy towards them. 

The question arises that after losing her virginity to somebody 
who has forcefully done this, why only the woman is the siimer and why she 
should be left alone by her family? In such conditions, the role of our religious 
books is remarkable. In 'Atri Samhita' - In the fine shlokas from ' Pur\'^a striya 
- - Shudhati, the woman has been given security according to the circumstances 
that the one who has. been made to indulge in illicit activities forcefully or 
been raped or who has been made sexual relations with while sleeping is not 
to be left by the society or family. But she should not be made physical relations 
with till she has cleared off her next menstrual period because after the 
menstinal period the woman is considered as pure. 

In our opinion, if we want to strengthen the position of Indian 
woman, we must follow our religious epics and accoi'ding to the requirement 
of country, time and circumstances, we can make changes in that, only then the 
women will come forward as the power or 'SHAKTF sti'ongly.*^ 

In developing countries girls lag behind the boys in education^ A 
large number of them do not go to school. Even when they are enrolled, the 
burden of domestic chores stand in the way of their educational progress. The 
single most important factor in the poor performance is the time and strain 
imposed by the girl child's work-load, close behind poverty follows traditions. 
And perhaps the strongest tradition of all of us is the idea that sons should be 
educated because they will be the bread winners of their own future families 
and supporters of their aged parents. A girl's work though it may be longer and 
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harder is considered less likely to bring monetary income, in cultures where 
maiTiage means tliat daughter becomes the part of her husband's family. 

To educate the girls still a problem. There are at present two 
divergent views on the subject of women's education. One is orthodox view 
that a woman's place is the home and that the education of girls must be different 
from the education of the boys. The other \dew is that India needs women 
outside the fourwalls of tlieir homes and such they should be given precisely 
the same education as men. 

Although education is important for both the male and female but 
importance of women literacy is increasing day by day. Because educated female 
provide new dimensions to her family, society and countiy. Wlienever women 
participated in the activities outside their homes they did it with full 
commitment and success. Need of the time is to findout ways to convince women 
to the importance of empowerment for diem in the society; to make them aware 
of their capabilities, their rights and the means to get their rights at home as 
well as outside in the world of work and employment. 

Our ancient scriptures contain example galore in respect of women's 
prominent roles in society and their participation in multiferious religious, 
cultural and social functions. The names of Sita, Saviti'i, Damayanti, Gargi, 
Maitrey, Lilawaty, etc are highlighted in the annals of Indian womanhood. By 
dint of her merit and proficiency a woman could attain a high position in society. 

The home and hearth are not the only two places for female. They 
should be quite worthy of responsibilities, both inside and outside the four walls 
of house. Their activities should not be confined to the pigeon holes of 
domestic life. Those who should like to follow the curricula for man with all 
it's faults has produced personalities like Mrs. Sarojini Naidu, Vijay Laxmi Pandit, 
Rani Laxmi Bai, Rajkumari Amrit Kaur, Smt. Indira Gandhi and many others. 
India is badly in need of such leaders. 
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Education is an important tool for mental liberation, woman 


should be made to understand the utility of this tool. Emphasis on job oriented 


education can help in convincing women the value of education. 


Under the scheme of Operation Black Board launched in 1987’ 
in pursuance of the National Policy on Education (1986) a primary school has 


it's own two roomed building with separate toilets for boys and girls. 


Understanding women importance the scheme envisage that a second teacher 


preferably a lady in all single teacher schools. 


There are given same privilege to women in the political fields 


for proper participation in our Constitution but an ideal Hindu wife is expected 


to be faithful and submissive to her husband and other relations like father-in- 


law and mother-in-law, etc. And whenever we analyzing, we can not forget that 


India lives in villages. We understand the importance of education for village's 


female that the programme of District Primary Education Projects emphasis on 


female literary 60 percent of the total learners under National Literacy Mission 


are women. Between 1991 and 2001, the improvement of female literacy* by 


14.87 percent exceed that of male improvement (11.72 percent). In 1991 female 


literacy was only 39.29 percent while male literacy was 64.13 percent. In higher 


education level the percentage of female students in 1950-51 was 9.30 percent 


md in 1996-97 it increased by 34.10 percent. In Kerla female students 


percentage is 52. But there is still need to increase number of female students 


at the college level. 


Developed country America gave the voting right to women in 


1920 after struggle of 50 years. In Muslim countries situation is still worst. 


Kuwait has not given voting right to their female even now. Indian constitution 


also provide equal right yet reality is not so. Male is not ready to give female 
equal rights even now. Women have been promoted by giving the reservations 


in panchayats according to the rules of constitution and time to time 


amendment in constitution. 


iilBte: 
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NCERT’ has organised number of national seminars at different 
places during last two decades. One of the most important aims of these 
seminars was to identify the values and process for empowerment of women 
througli education. The main recommendations of these seminars were as follows. 

1. In the educational system, areas of home management should be 

projected as a joint responsibility of all the members. 

2. Dependence of girls and women as a traditional value must be rejected, 

from which it follows that emphasis has to be laid on equal commitment 
for work at home , and outside by both the sexes. 

3. Equality of opportunity in all walks of hfe must lead to equal participation 
in the development of Nation. 

4. Women should be able to attain their fulfilment by getting conscious of 
their rights and abilities. 

5. Development of vocational skills and compotencies among women for 
their economic independence and optimal development of the country must 
be emphasised at all the levels of education. 

The Report of University Education Commission"' on women's 
education says that There can not be educated people without educated women. 
If general education had to be limited to men or to women, tliat opportunity should 
be given to women, for them it would most surely be passed on to next 
generation.' 

According to Radha Krishnan Commission -Women should get 
proper place in society and discharge their duties properly .hicreased opportunities 
of education should be given to them. Women should be provided with all the 
facilities and proper atmosphere of general discipline. 

Education is a process of socialization for certain goals of society. In 
a dynamic society the importance of education can not be explained more than 
what has been thoughtout in the National Policy of Education and Programme 
of Action (1986)." It has admitted that social, economical and cultural 
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positions are basic reason for low level of education in women. So NPE has 
strongly emphasised the interventionist role of education as well as 
empowering them. 

Since equality has to be achieved through education for empowerment. 
Intensive research programmes of women's studies may be craved out. 
Methodology for identification of women in the research may be provided and 
development research must focus attention to women's issue for generating 
climate appropriate to empowerment of women and commitment. Role of 
women's is equally important in the National development for the balanced 
development of the Nation proper emphasis should be laid on the development 
of women in the educationally and socially backward regions of the country. 

We see various religion, caste, culture, language, etc. in our 
country. There are many advantages of these differences but in some ways we 
feel that there are some deficienceis. In the Indian society apart from various 
differences (social, economical, cultural, caste, religion) category and sex are 
two important factors. Social class is a concept Which describes the divisions 
in a society. 

Three areas or 'levels' of social life can be identified 

(1) What we may call the economic structure consisting of sets of relation 
in the sphere of the production and exchange of goods and services - 
social relations that are independent of and external to individuals wills 
and that define 'empty' positions that they fill. 

(2) The intersubjective or meaningful level of social consciousnes.s, the world 
from within of lived experience that comprises how individuals see 
themselves and one another. 

(3) The level of action, both individual and collective, in various spheres of 
life, encompassing individuals behaviour as private persons, consumers, 
workers, citizens, their life style and voting behaviour and how they 
organize industrially and politically. 




Briefly we may say that classes exist in a given society to the 
extent that there are significant links between these three levels of social life. 
If economically determined positions correlate significantly with people's lived 
experience and consciousness and if both of these have a significant bearing on 
how they live, the organizations they join, the parties they support, and so on. 

In ancient time the three Varans of Aryans were (i) The 
Kshatriyas - mlers, warriors (ii) The Brahmans priests (custodians of knowledge 
and learning) (iii) The Vaishyas - the businessman (traders). A man could aspire 
to rise in this hierarchy either by his wisdom or powers. As the process of 
integration of the Aryans with the local residents continued according to a theory, 
were admitted as one more class and they were called Shudras. Thus the Shudras 
were the last on the hierarchical ladder in the Hindu caste system. Further the 
castes broke up into sub-castes and a complicated network of castes not only 
came up but became the stronghold of Hindu social structure and orthodoxy. 

However caste system of ancient India has undergone drastic 
changes since independence but this has left a impact on society. Now there 
seems to be some categories in society as general, backward and scheduled 


caste/tribes. 


It is commonly believed that persons belonging to general 


categories are superior in economical and educational status in society. As we 
see in old tradition kshatriyas were rulers and warriors, brahmans were priest 
and vaishyas were businessman. People belonging to scheduled castes were 
involved in handling of so called dirty jobs like tanning, sweeping and as servant 
of superior classes. This system is changing gradually because they are 
involving in these services they become backward in educational, economical 
and social fields. Now there is a perceptual, gradual change in socio-economic 
and educational conditions. Since independence govt, of India, govt, of states and 
people belonging to different categories are trying to improve the above condition. 
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The people who are not in other backward classes or scheduled 
castes are in general and they are doing different types of works. In Indian 
Constitution base for backwardness is economic and educational. It is commonly 
believed that these classes are backward because educationally, economically 
and socially they are not strong in the society. 

Social, economical and educational conditions of the different 
categories leave deep impact on their presonality development. The caste system 
has been an important and integral part of Indian society. Infact traditional social 
system is organized around the caste structure and caste entities. The 'concept 
of 'Varna' has been prevalent in Indian society from it's veiy beginning. In the 
beghming the idea of 'Varna' was for equal distribution of labour and it was 
based on Gun Kanna theory (as the Gita says). But by and by it became fixed 
with birth. In the beginning there were only four Vanias (i) Brahman 
(ii) Kshatriya (iii) Vaishya (iv) Shudra. So many different castes came into 
existence from this 'Varna system'. 

People of liigh castes assured for themselves wealth and prestige 
due to their strong economic and social background and the masses which were 
in tlie service of society became downtrodden and were miserable botli in respect 


and wealth. 


Dr Radhakrishnan has said "Varna system was developed for 


the advancement of society, unfortunately the very Vama system has become 
the greatest hindrance in the development of society." Unfortunately till the end 
of 19th century scheduled castes and tribes were considered untouchable. These 
masses were deprived of education and so many other things which were easily 
available to the people of high castes. Their social and economical conditions 
were very poor. They have no chance for the development of their personality 
and society. They were not allowed to perform religious rituals because they 
were considered unholy from their birth. Due to this social indiscrimination they 
became deprived of education they can not have any relationship with so called 
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high caste. They were kept aside from localities of high castes and used to live 
outside the villages. 

There is no doubt in the present time we have abolished this 
injustice up to a great extent. But their conditions are not perfectly well so that 
they may have prosperity and respect. 

Kulshreshtha*^ studied selfconcept and adjustment of girls, the 
girls studying in the co-educational colleges were more adjusted than the girls 
of the women colleges except home adjustment. The results of this study reveals 
that the co-educational colleges environment may be more helpful in the 
development of their personality. 

Kakkar''* studied the self acceptance and adjustment. His study 
reveals that male students generally appear to be less well adjusted and 
consequently capable of less self acceptance than female students. 

Paliwal** studied adjustment of male and female students on 
degree level, he found that there was a difference between arts male students 
and science female students on social adjustment. 

Specific properties related to personality have different adjustment 
values. Personality provides positive feedback and opens the door to self 
realization and self learning which is the key to accelerating individual progress. 
Personahty plays a significant role in determining the individual's life adjustment 
and it is on the personalities developed in the educational institutions of a Nation 
that national progress depends. Social, physical, economical, interest aptitude, 
achievement intelligence are some basis of presonality differences. When any- 
one goes to society, college and other public places he meets different t^qjes of 
people. In most of the situations a person has to face the problems of 
adjustment in different areas such as home, health, emotion, education, etc. Now 
a days it is impossible to think about life without adjustment. Adjustment 
depends greatly on the family background, which in turn bears the impress of 
culture of the group and the attitudes inculcated by it. Since the process of 
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adjustment undergoes continuous modification as the individuals experiences and 
environmental conditions change gradually, it would have been unfair to 
compare the adjustment of different age group girls. To minimise the age group 
difference the study is restricted to the final year girls of the graduation. 

On the basis of above discussion the investigator realized that it 
would be worthwliile to study the personahty traits and adjustment of female students 
studying in B.A. final year m the colleges of Bundelkhand University, Jliansi. 
Therefore the problem undertaken for the present investigation is titled as. 

A STUDY OF PERSONALITY AND ADJUSTMENT OF 
FEMALE STUDENTS OF DIFFERENT CATEGORIES 

Significance of the study 

After independence half century has passed. For the empowerment 
of women different governments have given importance to the women 
education, prohibition of child marriage, remarriage of widows, abolisliing dowry, 
share in parents property, reservation in panchayats, resei'vation in higher 
education as well as in government services. It is a matter of regret that we 
have not been able to achieve the desired results inspite of the efforts of 
government and non-govemment organisations in social, economical, educational 
and political status of women, especially of scheduled castes/tribes and other 
backward classes. From time to time International and National year and day 
are celebrated for the uplifting of women such as '1975' International Women 
Year, 2001 Women Empowennent Year, 8th march Women International Day. 
.There should be a social awakening among the women towards their rights and 
opportunities, legal remedies and their implementation, economic empowerment, 
reservation system in economic and political fields, remedy for improvement of 
self respect and self confidence, free education, health nutrition and other 
related amenities. Women of scheduled casted/tribes and other backward classes 
have the fetters faminity in thier legs. The women of weaker classes and low 
groups have to struggle against caste system, groupism and regional imbalance 
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and sex differences. Generally adjustment of women depends upon their 
personality while personality depends upon heredity and environment. According to 
circumstances personality changes time to time. 

After independence government has provided the facilities of 
reservation to O.B.C. and S.C./S.T. in Lok-Sabha, Rajya-Sabha, Vidhan-Sabha, 
Vidhan-Parishad, Government seiwices and educational institutions. Government 
has also introduced other welfare schemes. 

Even then some castes are educationally, socially and 
economically backward. On the basis of Report of Mandal Commission 1982, 
they were termed as other backward classes. Since 1 992 reser\^ation was 
provided to them in government services, educational institutions for tlieir uplihment. 

Problems of women, specially scheduled castes/tribes and other 
backward classes have not attracted the desired attention of educational reseai'ches 
in India. The need for research in this field is essential. Their social and 
economic standard must be judged from time to time. Any scheme for 
unproving women status m the country unreal, unless more studies are conducted 
covering different aspects of women. These findings must be given due recognition. 

Survey and studies conducted in western countries, in the field 
of women personality cover such aspects as abused and non abused female 
students, black and white female, etc. 

The present study is an attempt to throw light on this neglected 
field of female education. The findings of this survey, specially regarding the 
characteristics of the general scheduled castes and other backward classes female 
may help the teachers, guidance workers and counsellors in giving vocational 
and educational guidance to the female students. The findings of this study may 
be utilised to raise the standard of female education. Besides providing valuable 
educational implications the present study will provide guidelines for further 
research in the field of education of female students. 
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Some areas of India are educationally backward, Bundelkhand 
region is one of them. Researcher has attempted to study the personality and 
adjustment of female students of this area. The researcher has studied different 
categories of women's personality and adjustment of B.A. final female students. 
He has tried to know the differences among general, scheduled castes and other 
backward classes at the same educational standard. 

Rationale of the study 

The study was conceived as integration of several lines of 
investigation. Important among these were the researches indicating that 
variability of individual behaviour from one environment to another is apt to be 
quite substantial. 

The physical as well as psychological environments of general, 
other backward classes and scheduled castes categories differ in several aspects 
such as types of economic conditions, living standard, family background, etc. 
This variability of environment and other reasons convinced this researcher of 
the necessity of conducting a study to compare the personality traits and 
adjustment of general, other backward classes and scheduled castes female students. 

In the personality study of scheduled castes and non-scheduled 
castes female students, Kabra^^ found that students of these castes differed 
significantly in some personality characteristics and adjustment. This 
investigation also inspired this researcher to conduct a study of personality 
traits and adjustment of general, scheduled castes and other backward classes 
female students. 

OBJECTIVES 

The objectives of present study were 

1- To study adjustment of general, other backward classes and scheduled castes 
female students. 

2- To study the personality traits/factors of female students belonging to 
different categories. 
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3- To compare adjustment of female students of different categories. 

4- To compare the personality traits/factors of general, other backward classes 
and scheduled castes female students. 

5- To analyse the relationship between the adjustment and personality 
traits/factors of female students. 

HYPOTHESIS 

Under the present study the following hypothesis have been 

formulated and tested • 

1- There is no significant difference among the adjustment of general, other 
backward classes and scheduled castes female strudents. This hypothesis 
is further divided into three subhypothesis ; 

(a) There is no significant difference between the adjustment of general and 
other backward classes female students. 

(b) There is no significant differenice between the adjustment of general and 
scheduled castes female students. 

(c) There is no significant difference between the adjustment of other 
backward classes and scheduled castes female students. 

2- There is no significant difference among the personality fraits/factors of 
general, odier backward classes and scheduled castes female students. Tliis 
hypothesis is further divided into three subhypothesis. 

(a) There is no significant difference between the personality traits/factors 
of general and other backward classes female students. 

(b) There is no significant difference between the personallity traits/factors 
of general and scheduled castes female students. 

(c) There is no significant difference between the personality traits/factors of 
other backward classes and scheduled castes female students. 

(3) There is no significant relationship between the adjustment and 
personality traits/factors of female students. 



DEFINITIONS OF IMPORTANT TERMS 


A few terms have been used in this study at different stages 
whieh need clarification. To understand the concepts underlying this investigation 
these terms have been defined as follows: 

ADJUSTMENT 

In the present study, adjustment refers to the extent or capacity 
to which an individual may keep harmony between himself and his environment. 
Only five areas of adjustment have been covered. These five areas of 
adjustments (home, health, social, emotional and educational) have been 
explained in chapter third. Total adjustment is also covered. 
PERSONALITY TRAITS/FACTORS 

In the present study "Personality is the dynamic organization with 
in the individuals of those psycho-physical systems that determine his unique 
adjustment to his environment." 

Students personality was measured in terms of Cattell's 16 
Personality factors. These sixteen traits have been explained in chapter third. 
GENERAL CATEGORY 

The castes which are not included in other backward classes 
and scheduled castes/tribes are treated as general category. 

SCHEDULED CASTES/TRIBES 

The castes which are mentioned in the article 244(1) of schedule 
five and article 244(2), '275(1) of schedule six in the constitution are called 
scheduled castes. They are mentioned in the scheduled to give them religious, 
social, economic and political conveniences. The tribes whose names are 
included in schedule of constitution, called scheduled tribes. A tribe is such a 
type of regional human group which has a common culture, language and 
business which generally follows the laws of intercaste marriage. 
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OTHER BACKWARD CLASSES 


Some castes which are not included in scheduled castes/tribes 
but on the basis of backwardness they are described other backward classes in 
part 16th of Indian constitution. Mandal commission submitted its report in 1982, 
which described OBC's on the basis of social, educational and economic 
backwardness. In other backward classes backwardness is the characteristic of 
a group not an' individual. 

DELIMITATIONS 

The study has been delimited in the following areas. 

(1) The study is confined to the affiliated colleges of Bundelkhand Region 
in U.P. Hence the results obtained and inferences drawn are relevant to 
the colleges of Bundelkhand region of U.P. only. 

(2) The study is limited to the students of Arts faculty only to control the 
impact of different types of courses on the personality of female 
students. 

(3) The study is confined to the students studying in final year of Bachelor 
of Arts (B.A.) 

(4) The study is confined to female students only. Male students have not 
been included in the sample to control the sex variable. 

(5) The following dimensions of the involved variables have been covered in 
the present study. 

(i) ADJUSTMENT 

(a) Home (b) Health (c) Social 

(d) Emotional (e) Educational 

(ii) PERSONALITY TRAITS/FACTORS 

(1) Warmth (2) Intelligence (3) Emotional maturity (4)Dominance 

(5) Impulsivity (6) Superego strength (7) Boldness (8) Sensitivity 

(9) Trust (10) Imagination (11) Shrewdness (12) Confidence 

(13) Radicalism (14) Self-Sufficiency (15) Self-Sentiment (16) Tension. 
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CHAPTER - II 


REVIEW OF RELATED LITERATURE 


It is very essential for a researcher to have a complete and 
thorough knowledge of the work done by the previous researchers in the 
specified area of research. It provides the insight and direction to proceed with 
the problem and saves the researcher from unnecessaiy triable’ and error. 

Before finalising the present project, the researcher looked into 
the existing literature relating to personality and adjustment. During such an 
effort a number of books, year books, encylopaedia, research reports, journals, 
dissertations, dissertation abstiacts and surveys were consulted at large, to make 
acquaint with the present state of knowledge, relevant to his project. 

In order to place the existing literature in its proper 
perspective, the present chapter has been divided into three sections first section 
deals with adjustment; second section deals with personality and third section 
deals with studies on personality and adjustment. 

1- Adjustment 

2- Personality 

3- Personality and Adjustment 

1- ADJUSTMENT. 

Broadly speaking adjustment refers to the extent to which 
individual functions efficiently in a world of other people. The term adjustment 
can also be understood as the efforts of individual to keep rapport with 
environment and surroundings. Environment also refers to internal and external 
environments. Hence adjustment may be defined as harmonious relationship with 
internal environment and external environment. 

Eysenck & others* defined adjustment as "A state in which the needs of the 
individua;! on the one hand and the claims of the environment on the other 



hand are fully satisfied or the process by which this harmonious relationship 
can be attained." 

According to Gates and other^, "Adjustment is a continual process by which 
a person varies in his behaviour to produce a more harmonious relationship 
between himself and his environment." 

Adjustment is not static but dynamic in its nature. According to Chauhan, 
Tiwari and Khatter^ "Adjustment is an index of integration between needs 
and satisfaction, remains related to achievement, social acceptance, age, sex, 
economic security and moral standards." 

When a person feels obstacles in fulfilling his desires, tension 
is developed in liis mind and on other hand if a person gets the desires fulfilled, 
he feels pleasure. It is also a fact that when an individual fails to achieve the 
desired thing or goal, frustration develops and as a consequence the person starts 
to feel an emotional disturbance in himself As a result of such type of 
disturbance the persons are seen to adopt undesirable path to obtain the 
cherished aim. Such type of persons are termed as maladjusted. On the other 
hand the persons who overcome this disturbance reduce the tension and don't 
allow themselves to adopt unwanted means, such type of persons are called 
'adjusted' persons. 

From the ancient time all the living organism have to struggle 
with environment and that times circumstances to save their beingness. Huge 
dynasores died due to lack of adjustment with the environment. A person can 
success in different fields when he has ability to adjust with that field. The 
circumstances and needs of this universe is changeable. A person has to face 
different types of problems and troubles from birth to die. And a person solve 
these problems with his intelligence, knowledge, ability, etc. This continous 
process is called adjustment. 

Darwin's theory of evolution mentioned that only those 
organisms most fitted to adapt to hazards of the physical world survive. So we 
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may say the concept of "Adjustment" was originally a biological one. The 
biological concept of adaptation has been borrowed by the psychologist and 
renamed adjustment. The psychologist are more concerned with what might be 
called psychological survival than physical survival. 

Shaffer'* defines " Adjustment is the process by which a living organism 
maintains a balance between it's need and the circumstances that influences the 
satisfaction of these needs." 

We may say that adjustment involves reconcilation of personal 
and enviommental demands, therefore, adjustment is a process of adopting oneself 
to environment to one's need. So adjustment can be defined as a satisfactory 
relationship between the individual and environment. Generally the process of 
adjustment continues throughout the whole life . 

According to Me Kinnay® " Every one alive has troubles and problems, the 
most important consideration in determining personal effectiveness is not the 
amount of trouble or misfortune (within limits) a person encounters but how 
responds or adjusts to challenges of life." 

Studies related to Adjustment 

Ohri and Kumar® investigated sex role orientation and adjustment patterns 
among tribal and nontribal women of Himachal Pradesh with the help of Bell's 
Adjustment Inventory. The findings revealed that Non-tribals were found to have 
significantly better adjustment in home and health areas wheras tribals were 
found to be significantly better on social and emotional adjustment. 

Tuple’ investigated women students on the basis of lower, higher, lower middle, 
higher middle income groups. In emotional adjustment both the lower and the 
higher income groups were more maladjusted. In social adjustment the higher 
middle group was the most aggressive and the least submissive group in social 
contracts. In home the lower middle income group was the most maladjusted 
group physically. The higher income group was superior to the other group 


without a single case of maladjustment. Bell's Adjustment Inventory adapted to 
Indian conditions was used to collect the data. 

Pathak* studied that popular and rejectee girls were different with each other 
in every field of adjustment. 

Chetna® examines the adjustment pattern of Hindu and Muslim females. The 
sample consisted of . 60 Hindu and 60 Muslim women. Mohdin - shamshad 
Adaptation Inventory, Kulshrestha SES Scale and a personal blank were 
administered to all the subjects. Her findings reveals that Hindu women were 
better adjusted than Muslim women. Caste and socio-economic status had a 
significant effect on the adjustment pattern of the respondents. Women 
belonging to higher socio-economic status and high caste were better adjusted 
compared to women belonging to lower socio-economic status and low caste 
respectively. ' 

Me Kelvey and Mary*® found some differencs between Black and White 
divorce or separated mothers on adjustment. 

Sandhu** found that there is a significant difference in the adjustment of 
daugthters of working and non- working mothers in areas of health, (0.05 level) 
social and school (0.01 level). High school Adjustment Inventory by Singh and 
Gupta was used to assess their level of adjustment in five areas. 

Singh, Agyajeet and Bawa*^ examines the adjustment problems of working 
women and compares them with tire adjustment problems of non-working women. 
A sample of 150 working and 50 non-working women was equally divided into 
4 groups on the basis of their professions and was administered the Bell 
Adjustment Inventory. Results reveals (a) Working women especially nurses had 
adjusted better to their health problems as compared to clerks (b) Working 
women were better adjusted at home than non-working women (c) Non work- 
ing women had better adjusted to their emotional problems than working women. 
Jamuna and Ramamurti*^ studied adjustment patterns of 150 widows and 150 
non- widows. Ramamurti (1968) Adjustment Inventory was used to collect the 


data. Results reveal that overall adjustment of widows is worse than that of 
non- widows. 

Jamuna*" investigated adjustment pattern of 300 rural women, 100 each in 
premenopasual group, menopasual group and post-menopasual group. Ramamurti 
(1968) Adjustment Inventory was used to assess the result. The menopasual 
group was significantly more maladjusted than the premenopasual group, post 
menopasual group was also more maladjusted than the menopasual group but 
to a lesser extent. 

Buser‘^ conducted a study to measure the relationship between college 
participation and Institutional adjustment problems for incarcerted women. 
Findings of this study reported that Housing inmates as segregation uses greater 
share of institutional resources than does regular housing. 

Bansal^'^ revealed that scheduled caste and high caste Hindu adolescents were 
differ significantly (at .05 level) in the field of home, school, social and 
emotional adjustment. High caste students were superior in the different fields 
of adjustment. It reveals that high caste students adjusUnent was better than 
scheduled caste students in every field. 

Manwani et. aF' selected scheduled caste and non-scheduled caste students' study 
habit inventory, anxiety scale and adjustment inventoiy administered on them. 
Results revealed that scheduled caste students were found to have poor study 
habits adjustment and high level of anxiety in comparison to non-scheduled 
caste students. 

Goburdhan, Singh and Singh** found that among the age group 19-20 years, 
foreign students in India have significantly more problems related to health and 
physical development, adjustment to college work, curriculum and teaching 
procedure than Indian students. 

Alexander*® found that Keralities can be adjusted more successful tlian Gujaratis 
in terms of education, occupational status and social prestige, whereas Gujaratis 
are considered more successful than Keralites in tenns of income level. 
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Saheed and Saheed^“ studied Saudi and Arabian Gulf students adjustment 
problems in eastern Washington. Both the groups have significant differences in 
two or more fields. The sample consisted of 103 females and males. The Micigan 
International Inventory was used to collect the data. 

Guddu^^ studied to identify and analyze international graduate students adjustment 
problems. It reveals that female students experienced significantly more 
problems in the health services and academic records areas than male counterparts. 
European students reported fewer problems than the remaining four groups. 
Nigam^^ found that there was no significant difference in the adjustment of 
female students who live in the hostel and who live with their parents. 

Raju and Raj^^ studied self-esteem and adjustment of backward classes and 
high caste students. He found that there were no significant differences between 
the students on family and social adjustment. 

Sharma^'* studied the adjustment problems of the scheduled castes and 
scheduled tribes by selecting a sample of 100 scheduled castes and scheduled 
tribes boys and 100 scheduled castes and scheduled tribes girls. The study 
revealed that girls and not boys faced adjustment problems in the emotional 
and academic fields. ' 

Goswami^® found that the adolescent girls have problems in the emotional, 
mental, school studies, home, physical and sexual areas. 

Reddy^^ is of the opinion that socio-cultural disadvantage is reflected in the 
greater incidence of emotional and health problems of adolescence. 

Thus most of the studies indicate that socio economic status, region, 
environment, community difference, race difference, profession, living in 
another country/state -play a significant role in the adjustment while only few 
studies do not support these findings. 

2- PERSONALITY 

Writing on personality, Super^’ apty remarked "The field of 
personality is one of the most popular, challenging, important and confiised in 
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contemporaiy psychology". Psychologists have defined personality in a variety 
of ways emphasizing one aspect or another in their definitions and this has 
created a good deal of confusion. Some pshychologists look at personality from 
the standpoint of individual in question, taking into consideration his unique 
qualities (Vernon^*, Stagner^®, AllporP). Some other psychologists who have 
given explicit attention to the field with in which behaviour occurs (Lewin^*, 
Murphy^S Murray and Kluckohn^^) Whereas concern of psychologists like 
Cattell Eysenck and Guilfored has been to study personality 

as an organisation of traits, modem psychologists like Bandura, Mischel, 
Peteren and Langer'*® view personality as shaped by environment. Theorists 
like Frued, Erickson"** , Piaget, FlavelP^ and others see personahty in teims of fixed 
stages, while psychologist like Me Curdy emphasize social stimulus value of personahty. 

Considering this confusion and difficulty regarding the nature of 
personality Hall and Lindzey have provided a general definition of 
personality. "Personality consists concretely of set values or descriptive terms 
which are used to describe the individual being studied according to the 
variables or dimensions which occupy a central position with in the particulars 
theory utilised". 

Personality is a complex concept. The tenn personality has been 
derived fi'om tlie latin word "Persona", synonym of persona in English is "Mask". 
Greek actors used to wear it before their faces when they worked on stage. 
Personality is a dynamic concept by which a man adjust with their 
environment. Personality is not a stable thing but a dynamic concept which 
always changed and developed. Development of personality becomes in social 
circumstances and it shows by mutual reaction interaction with the people. For 
the purpose of this study. Allport definition has been accepted as a working 
definition of personality. 

Allport^ defines "Personality is the dynamic organization with in the individuals of 
those psycho-physical systems that determine his unique adjustment to his 


environment." Even today for a laymen, personality means the effect which an 
individual leaves on others. 

Man is a social animal. Formation of personality becomes 
through social relations. Society plays a vital role in developing personality. So 
we may say social incentive gives a very important role in the sizing of 
personality. We may say personality is unique. Any two individual even the 
identical twins have alike personality. 

Studies related to personality traits/factors 

Gaur‘=’ found that scheduled castes and backward class graduate and post graduate 
girls students were lower in intelligence, less aggressive and less dominant than 
the non-scheduled castes counterparts and non-backward classes students. Though 
they percieved themselves as more confident, they had a feeling of inadequacy 
and inferiority and were also found to be emotionally stable. 

Brown"*® concluded that there are personality differences between Black and 
Wliite female engineering students. 

Mukherjee, Reba & Kak'*"' studied the same age girls on anxiety, neuroticism, 
self sufficiency, introversion, dominance and intelligence. Boarders and 
day-scholars did not differ in intelligence, the boarders were found to be more 
anxious, neurotic- and, introverted. 

Malik"** studied popular, neglectee, isolate and rejectee adolescent girls of IX 
and X classes. Cattell's H.S.P.Q. was used to collect the data with regard to the 
total personality pattern. There existed significant differences among various 
sociometric groups. 

Basu"*® found that East Pakistani and Tibetan refugee female showed a marked 
differences among themselves specially in intelligence test scores. 
Mirchandani®® found that institutionalised deliquent girls were less intelligent, 
whereas the non-deliquent school girls with behaviour problems were more 
intelligent than the girls in the norm group. The non- deliquent school girls 
with behaviour problems were emotionally better adjusted, while the 
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institutionlised deliquent girls were emotionally more disturbed than the girls in 
the norm group. The three groups differed each other in emotional stability but 
they did not differ on dominance. There was an inverse relationship between 
behaviour problems and the general attitude. 

Rangari and Palsane^^ administered non-verbal test of intelligence (Nofde 1961) 
on scheduled caste and non-scheduled caste college students. It reveals that 
among the urban female, the non-scheduled caste students were found to have 
higher l.Q. than the scheduled caste students, while the rural women did not 
show a significant difference. 

Shikari^^ studied personality pattern of tribal, non-tribal, urban and rural. Rural 
students were found to be more dogmatic than the urban students with in the 
tiibal and non-tribal samples. With in the rural sample the female students were 

found to be more dogmatic than the male students. It also revealed that 

\ 

non-tribal student showed greater anxiety compared to the tribal student, sample 
consisted of both male and female. 

Mohan and GilP concluded that deprived children were significantly more 
neurotic and introverted than non-deprived children. Junior Personality Inventory by 
Mohan et. al, was used to collect the data. 

Tiwari®"* found that urban students were superior to their rural counterparts in 
intelhgence. In sociability urban students were superior to mral students, fa. health 
urban students were superior to rural ones. Sample consisted of Boys and girls 
of class X of urban and mral counterparts. 

Eysenck, Sybil and Tambs^® concluded that both Norwegian and English male 
and female have some differences on Psycholicism (P), Extraversion (E), 
Neuroticism (N) and Social desirability or Lie scale (L), sample consisted of 
377 male and 425 female. 

Dubey^^ conducted a study on scheduled castes and non-scheduled castes 
adolescents and young adult male matched on age, sex, economic and 
institutional variables. Hindi version of Cattell's H.S.P.Q. was administered on 


them. It was found that scheduled castes adolescents differed significantly from 
non-scheduled castes ones on personality factors A, B, D, F, and Among 
young adult groups there was significant difference in factor B, C, H, M and O 
between scheduled castes and non-scheduled castes. 

Mishra®’ concluded that (1) Scheduled tribes students were more intelligent, 
sober, conscientious, zestifiil, self sufficient, controlled and tensed than then- 
scheduled castes counterparts. (2) The scheduled caste students in comparison 
to the non-scheduled caste/tribes students • were found to be reserved, 
less intelligent, emotionally less stable, inactive, submissive, ' happy-go lucky, 
having weaker super ego strength, tough minded, insecure, sociably 
group- dependent and tensed. (3) The non-scheduled castes/tribes students when 
compared to scheduled tribes students were found to be outgoing more in- 
telligent, emotionally stable, overactive, tender-minded, reflective, self assured, 
relaxed and having low integration. Sample consisted of 120 SC, 150 ST and 
130 Non SC/ST. H.S.P.Q. of Cattell was used to collect the data. 

Sharma^® concluded that significant differences do exist between the scheduled 
castes and non-scheduled castes students teachers on behavioural dimensions. 
The scheduled caste students teachers were found to be relatively lower 
scholastic mental capacity than their counterparts of higher castes. Further it 
was also concluded that scheduled castes students were less creative, more 
easygoing, more expressive emotionally, less confident, more prone to adopt 
withdrawing behaviour and having higher degree of emotional instability. 
Singh^® findings showed that scheduled castes students were inferior to 
non-scheduled castes students in verbal intelligence and had more anxiety and 
less self-control. They were found to be less sober and differed significantly in 
terms of occupational stracture of parents as compared to non-scheduled castes students. 
Kakkar®® found that scheduled castes students have all those personality 
characteristics which are needed for progress in life, rather they were higher 
than their non-scheduled castes counterparts in vigour and ascendancy, equal to 
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others in cautiousness, personality relations and responsibility and lower than 
other in original thinking emotional stability and sociability. 

Roe®‘ has made their investigation on personality and creativity in relation to 
family background. A number of studies like those of Sarason and Mandler®^ 
Swell and Hallan“, Dahlstrom and Welsh^'* & Haywood and Debbs^® have 
shown that lower class individuals have higher anxiety levels than the 
individuals belonging to upper class. Lower class children have been found to 
be more anxious than even middle class children by Dunn“, Hawkea and KofT.*^ 
Ann®* reported that diere is no difference between the school division (National 
Association of Intercollegiate Atheletics and National College Atheletics Association) and 
personality preference for female atlieletic administrators. Myers Briggs personahty 
types was used to collect the data. 

Helen®® found that there were no statistically personality differences between 
abused and non-abused community college female students. The Personality 
Research Form (Jackson 1989) were individually taken. 

MittaP found that the scheduled castes and non-scheduled castes girls did not 
differ significantly on all the factors of personality. 16 P.F. test was used. Sample 
consisted of boys and girls. 

Magidas®* studied children of hidden Holocaust survivors and American Jewish 
parents. His results indicated that there were no differences in the personality 
characteristics of the two groups. 

Jain"^^ studied personality studies of adolescent girls with specific reference to 
the students in the girls colleges. Girls had confidence in her own judgement, 
socially well adjusted and aggression widely prevailed among adolescent girls. 
Gupta'^^ investigated that the teenager female has four factors in their personahty. 
They are excitabihty, sociability, behaviour superiority and extroversion. Sample 
consisted of 100 female students in the range of 14-17 years. The Meenakshi 
Personahty Inventory was used to collect the data. 
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Thus most of the studies indicate that scheduled castes, non- 
backward classes, high caste, race difference, boarders and day scholars, various 
sociometric groups, regional difference, intelligence, urban and rural play a 
significant role in the personality factors/traits. 

3- Adjustment and Personality 

Extraversion and neuroticism have been treated as the basic and 
potentially powerful factors affecting individual's orientations towards the self 
and the outside world. Studies trying to explore relationship between adjustment 
as influenced by personahty factors are however limited in number. 

Studies related to Personality and Adjustment 

Kabra’'* in a comparative study of scheduled castes and non-scheduled castes 
female students, confirms some frequently observed relationship between caste 
and class as it operates in our society. The scheduled castes girls showed lower 
participation in co-curricular activities, lower social adjustment and lower 
scholastic achievement. The tools were High school Personality Questioimaire 
of Kapoor and Srivastava and Adjustment Inventory of Sinha and Singh. 
Narchal and Shukla"^® found that female students belonging to big, medium 
and small families were different in the different fields of adjustment and 
personality with one another. 

Sinha, Sen and Sajeed’® reported that female undergraduates adjustment was 
negatively related to anxiety and neuroticism and positively correlated with 
extraversion and extraversion was found to be negatively conelated with anxiety 
and positive relationship was found between neuroticism and anxiety. 

Matoo’'^ found that the adolescents of the higher intelligence group, bom in 
poor families have a significant poorer home adjustment than their equals, bom 
in middle and upper class homes and their emotional and social adjustment 
register a significant drop in come down from higher to die middle socio-economic 
status. Sample consisted of boys and girls. 
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Chandra and Gupta’* found that in home, health, society, school and 
emotional adjustment, high intelligent adolescents were comparatively better 
adjusted than their low intelligent peers. 

Sahney” concluded that delinquents showed significant differences from 
non-delinquents in respect of extraversion/introversion, social maladjustment and 
automism and denial. The delinquents showed significantly poor adjustment on 
home, health, emotional, social and total adjustment. 

Karr*® determine if rural’ children held an advantage over urban children personahty 
adjustment. According to findings of this investigation a rural setting does not 
represent superior environment advantages as compared to tlie urban environment. 
Gupta*’ concluded that students having urban background differed significantly with 
better adjustment on their part, than those having rural backg'oud. It also indicated 
that positive and significant relationship between personality adjustment and 
extraversion-introversion. 

Dewey*^ found that intelligence was positively related to adjustment. Compared 
to the group as a whole, the children with higher intelligence were less anxious 
and nervous and less likely to evidence problems in physical development, 
cognitive development and behaviour. Eighty tliree gifted children, aged 7-11 years, 
and their parents completed self report instrument on personality adjustment 
According to Agarwal and Pawar*’ adjustment scores were found to correlate 
significantly with intelligence, creativity, socio economic status and anxiety. 
Intelligence appears to be an important predictor of adjustment. 

Marfm*"* studied social and personality correlates of psychological adjustment 
in perimenopausal women. Findings is that social support, narcissism, locus of 
control and a component of career salience achieved significant relationship to 
the dependent adjustment measures of depression, anxiety and self-esteem. 
Sushma*® found that no significant differences were observed between the 
juvenile and adult female offenders on personality characteristics, intelligence, 
achievement, motivation, adjustment and socio economic status. Offenders were 
maladjusted in all the areas of adjustment. 


Chobey**^ compared personality factors, academic achievement and scholastic 
achievement of socially high and low deprieved tribal youths of Rajasthan but 
did not find any difference in the personalities and academic achievement of 
these two groups. 

Most of the studies therefore indicate that students adjustment 
is related to their personality factors/traits. 

Conclusion 

It is revealed from the review of literature that socio-economic 
status, environment, region, community difference, race difference, intelligence, 
urban and rural, scheduled castes and non-scheduled castes may affect the 
adjustment and personality of the students. Most of these studies are conducted 
on both the sexes and very few on female. There are number of researches 
showing relationship between scheduled castes and non-scheduled castes. Hence 
to arrive on conclusion researcher has made an effort to find out the 
relationsliip between personality and adjustment pattern of scheduled castes, other 
backward classes and general female students of B.A. Final year. 
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CHAPTER - III 


METHODS AND PROCEDURES 

. , ... - - - 


In this chapter the design, methods and procedures of the study 
have been discussed with regard to the following heads : 

1- Population 

2- Sample 

3- Variables Involved 

4- Tools used 

5- Collection of Data 

6- Statistical Techniques used 
The Population 

In research population means observation of all the units. In the 
present study the female students, studying in B.A. final year of co-educational 
aided colleges of Bundelkhand University, Jhansi have been described as the 
population. Names of the degree colleges are as follows 

1- Atarra College, Atarra 

2- Bundelkhand College, Jhansi 

3- D. V. Degree College, Orai 

4- Gandhi Degree College, Orai 

5- Kalpi Degree College, Kalpi 

6- Mathura Prasad Patel Degree College, Konch 

7- Pt. J. L. N. Degree College, Banda 

8- Bipin Bihari College, Jhansi 

9- B. N. V. College, Rath 

10- Nehru Degree College, Lalitpur 

11- Shri Agrasen Degree College, Mauranipur. 



The Sample 

It is difficult to study the whole population. So sample has been 
selected from the population which represents all the characteristics of the 
population. For conducting this study out of 11 aided co-educational colleges 
of Bundelkhand University Jhansi, six colleges were selected randomly through 
lottery system. According to the population of the different categories of the 
students a proportionate sample of 240 female students of General, 140 female 
students of Other backward classes and 80 female students of Scheduled castes 
were drawn from the population. 

TABLE 


Distribution of Students in different Co-educational aided Institutions 


S.No. 

Co-educational colleges 

No. of selected students 

1- 

Atarra College, Ataira 

102 

2- 

Bundelkhand College, Jhansi 

45 

3- 

D.V. (P.G.) College, Oral 

106 

4- 

Gandhi Degree College, Orai 

60 

5- 

Mathura Prasad Patel Degree College, 

Konch 92 

6- 

Pt. J.L.N. Degree College, Banda 

95 


Variables Involved 


Following variables were involved in this study. 

(i) Personality Traits/Factors 

(ii) Adjustment 
Personality 

In the present study a dynamic concept of personality has been 
considered by which a person adjusts with his environment. Personality is not 
a stable thing but it is dynamic and various changes take place from time to 
time, these changes contribute in development of an individual personality. 
Development of personality takes place in social circumstances and it shows by 



mutual interaction with the people. In this study following sixteen personality 
traits/factors have been studied. 


1- A 

Warmth 

2- B 

Intelligence 

3- C 

Emotional maturity 

4- E 

Dominance 

5- F 

Impulsivity 

6- G 

Superego strength 

7- H 

Boldness 

8- J 

Sensitivity 

9- L 

Trust 

10- M 

Imagination 

11-N 

Slurewdness 

12- 0 

Confidence 

13- Q, 

Radicalism 

14- Q, 

Self-Sufficiency 

15- Q3 

Self-Sentiment 

16- Q, 

Tension. 


Factor A 

The A‘ pole refers to as sizothymia and the pole as affectothymia. 
The sizothymia individual has a temperamental inclination to cautious in 
emotional expression, uncompromising and critical in out look and awkwardly 
a loof in manner the more consistent features of alBfectothymia are easygoingness, 
accessible emotions, interest in people, predominance of affect, etc. 

Factor B 

The B‘ pole refers to Low intelligence and the Pole to High 
intelligence. The low intelligence individual tends to be slow to leam and grasp, 
dull, given to concrete and literal interpretation on intelligence. His dullness 
may be simply a reflection of low intelligence or it may represent poor 
functioning due to psychopathology. The high intelligence person tends to be 
quick to grasp ideas, a fast learner. There is some coirelation with level of 
culture, and some with alertness. High scores contraindicate deterioration of 
mental functions in pathological conditions. 

Factor C 

The €' pole refers to emotional instability or ego weakness and the 
C' pole as higher ego strength. Lower ego strength individual tends to be low 
in frustration, tolerance for unsatisfactory conditions, changeable and plastic. 


evading necessary reality demands, neurotically fatigued, fretful, easily emotional 
and annoyed, active in dissatisfaction, having neurotic symptoms. The more 
consistent features of higher ego strength are emotionally mature, stable, 
realistic about life, uiuuffled, possessing ego strength, better able to maintain 
solid group morale. Sometimes he may be a person making a resigned 
adjustment to unsolved emotional problems. 

Factor E 

In women, the dominance traits ' hypochondrica!' ' socially poised', 
'prominent' and 'attention-getting' are more highly loaded in the dominance 
factor than they are in men. The E' pole refers to as submissiveness and the 
pole as dominance. The submissive person gives way to other, to be docile 
and to conform and often dependent, confessing, anxious for obsessional 
correctness while dominant individual is assertive, self assured, independent 
minded, hostile, authoritarian (managing others) and disregards authority. 

Factor F 

The F' pole refers to as desurgency and the F" pole as surgency. The 
disurigent person is more restrained, reticent, introspective, sober and 
dependable. While surgent show more cheerful, active, talkative, frank, 
expressive, efferverscent and carefree. He is frequentty chosen as an elected 
leader. He may be impulsive and merciful. Examination of origins show that 
surgent persons have generally had an easier less punishing, more optimism 
creating environment or that they have a more happy-go-lucky attitude through 
less exacting aspirations while the desurgent show more headache, worrying 
irritability, depressive retardation, phobias and nightmares. 

Factor G 

The G' polp refers to weaker superego strength and the pole as 
stronger superego strength. Lower superego strength individual tends to be 
unsteady in purpose and he is often casual and lacking in effort for group 
undertaking and cultural demands. His freedom from group influence may lead 
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to anti social acts but at time make him more effective while his refusal to be bound 
by mles, causes him to have less somatic upset from stress. Stronger superego strength 
person tends to be exacting in character, dominated by sense of duty, persevering 
responsible, planful, "fills the unforgiving minute". He is usually conscientious and 
moralistic, and he prefers hard working people to witty companions. 

Factor H 

The H- pole refers to as threctia and the pole as parmia. The 
threctia individual tends to be shy, withdrawing, cautious, retiring a wallflower. 
He usually has a inferiority feelings and to be slow and impeded in speech and 
in expressing himself, dislikes occupations with personal contacts, prefers one 
or two close friends to large groups and is not given to keeping in contact with 
all that is going on around him while parmia person tends to be sociable, bold, 
ready to try new things, spontaneous and abundant in emotional response. 

Factor I 

The r pole refers to as harria and the F pole as premsia. The harria 
individual tends to be practical, realistic, masculine, independent, responsible 
but skeptical of subjective, cultural elaboration. While the premsia person tends 
to be tender minded, day dreaming, artistic, fastidious feminine, seeking help 
and sympathy, anxious about self, he dislikes cmde people and rough occupations. 

Factor L 

The L- pole refers to as alaxia and the pole as protension. The 
alaxia person tends to be free of jealous tendencies, adaptable, cheerful, 
un-competitive, concerned about other people, a good teamworker. The protension 
person tends to be mistrusting and doubtful. He is often involved in his own 
ego is self opinionated and interested in internal, mental life. He is usually 
deliberate in his actions concerned about other people, a poor team member. 

Factor M 

The M' pole refers to as praxenia and the KF pole as autia. The 
praxenia individual tends to be practical, careful, conventional, regulated by 
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external realities, proper. Autia individual tends to be unconventional, 
unconcerned over everyday matters, bohemian, absent minded, self motivated, 
imaginatively creative, concerned with 'essentials' and oblivious of particular 
people and physical realities etc. 

The M''' individuals in groups tends to feel unaccepted but unconcerned. 
They participate and make original leadership suggestions. 

Factor N 

The N' pole refers to as artlessness and N''^ pole as shrewdness. The 
artlessness individual tends to be unsophisticated, sentimental and simple. He is 
sometimes crude and backward but easily pleased and content with what comes 
and is natural and spontaneous. The shrewdness individual tends to be polished, 
experienced, worldly, shrewd. He is often hardheaded and analytical. He has an 
intellectual, unsentimental approach to situations, an approach akin to cynicism. 

Factor O 

The O' pole refers to as untroubled adequacy and O'" pole as guilt 
proneness. The untroubled adequate person tends to be placid, self assured, 
confident, secure, complacent etc. The guilt proneness individual tends to be 
depressed, moody, a worrier, full of foreboding and brooding. 

In the questionnaire responses the individual feels that he is 
unstable, reports from exciting situations is unstable to sleep through worrying 
is easily downhearted and remorseful is inclined to piety, prefer books and quiet 
interests to people and noise. 

Factor Qj 

The pole Q,' refers to as conservatism of temperament and the Q,* 
pole as radicalism. The Q,' individual tends to be conservative, respecting 
established ideas, tolerant of traditional difficulties. The more consistent 
features of radicalism are experimenting, liberal, analytical, free thinking etc. 

Q, items show that they express more interest in science than 
religion, more interest in analytical thought, in modern essays, in reading as 
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opposed to class insfruction, in breaking the crust of custom and tradition, and 
in leading and persuading people. 

Factor 

The Q'2 pole refers to as group dependency and the pole as seif 
sufficiency. The group dependent prefers to work and make decisions with other 
people, likes and depends on social approval and admiration, in conventional 
and fashionable. The self sufihcient person prefers own decisions, and resourceful. 

Occupationally is very high for farmers, writers, scientists and 

criminals. 

Factor Q3 

The Qj' pole refers to as low self sentiment integration and the Q." 
pole as high strength of self sentiment. Low integration individual is 
undisciplined, selfconflict, careless of protocal, lax and follows own urges. High 
self concept control person is controlled exacting will power, socially precise, 
compulsive, following self image, etc. 

Factor 

The Q^' pole refers to as low ergic tension and the pole as high 
ergic tension. Low egric tension individual is relaxed, tranquil, torpid, 
unfrustrated, composed. High ergic tension individual is tense, frustrated, driven, 
overwrought, fretful. 

Person high in rarely achieve leadership. Also, they take a poor 
view of the degree of group unity. 

ADJUSTMENT 

In the presient study adjustment means a relationship between tlie 
individual and his environment through which individuals needs are satisfied in 
accordance with their social demands because a person attempts to meet its 
demands with the resources of his environment. In the persent study five areas 
of adjustment are included - 


(i) Home Adjustment 

(ii) Health Adjustment 

(iii) Social Adjustment 

(iv) Emotional Adjustment 

(v) Educational Adjustment 

(i) Home Adjustment 

Home adjustment means adjustment of an individual at his home. 
If his behaviour is good at home, he obeys his parents and elders, he loves his 
youngers and consequently he is said to be well adjusted at home. Low scores 
indicate satisfactory adjustment. Individuals scoring high tend to be 
unsatisfactory adjusted towards their home surroundings. 

(ii) Health Adjustment 

If a person has good health and has no tension about his health, has 
no worries and no diseases, he is well adjusted in temis of health. Low scores 
indicate satisfactory health adjustment and high scores unsatisfactory adjustment. 

(iii) Social Adjustment Social adjustment means adjustment of individuals 
to their social groups. It provides an index of their social relations and 
popularity. It reduces their tensions, make them happy and socially efficient. 
They participate in group activities and feel social ease in group situations. They 
are unselfish and concrete on their duties. They do not like to enjoy special 
privileges. Individuals scoring low are submissive and retiring. High scores 
indicate aggressive behaviour. 

(iv) Emotional Adjustment 

Emotional adjustment refers to individual's adjustment to emotional 
situations and stability in his nature. It leads to tensioi^ reduction and facilitates 
concentration, motivation and learning. An emotionally adjusted person is 
comparatively free from tensions, worries, strains, stresses, conflicts and is 
stable in his behaviour. High scores indicate unstable emotion. Individuals with 

low scores tends to be emotionally stable. 
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(v) Educational Adjustment 

Educational adjustment means adjustment of students to their 
curricular and co-curricular programmes. Educationally well adjusted students 
select their courses according to their abilities and interest. They have good 
study habits, positive attitude towards schooling and stronger need for 
scholastic achievement. They enjoy their educational programme and respect 
their teachers. 

• Individuals scoring high are poorly adjusted towards their curricular 
and co-curricular programmes. Persons with low scores are interested in the 
educational activities. 

TOOLS 

In order to investigate any problem tlie researcher has to apply various 
tools and techniques for the collection of data. In the present study two tools 
Were used for the collection of data. 

Personality Traits/Factors 

In the present study for the measurement of personality factors Hindi 
adaptation of Cattell's* Sixteen Personality Factors Questionnaire (16PF) 
FORM A (IPAT's - 1967 Edition) was selected. This test was prepared by 
RAYMOND B. CATTELL and HERBERT W. EBER. The adaptaion has been 
done by S.D. Kapoor and is widely used in India. This is an objectively scorable 
test devised by basic research in psychology to give the most complete coverage 
of personality possible in a short time. The test was designed for use with 
individuals aged sixteen and above. 

Comprehensive coverage of personality rests upon measurement of 
sixteen functionally independent and psychologically meaningful dimensions 
isolated and replicated in more than thirty years of factor analytic research on 
normal and clinical groups. Each of the sixteen personality factors is listed with 
it's alphabetic designation and brief descriptions of low and high scores. The 



test is most appropriate for the fully literate persons i.e. whose educational level 
is equivlaent to that of the normal high school students. 

The 16 dimensions measured by the 16 P.F. test are essentially 
independent of each other, i.e. the correlation between one dimension and other 
is usually small. It is because of its independence and having a certain position 
on one dimension. Thus the infonnation gathered from this test is superior to 
many other multi - dimensional tests of personality. These qualities of the scale 
led to its inclusion in the present study. 

In the test there are ten to thirteen items for each factor. The 
questions are arrange.d in a roughly cyclic order detennined by a plan to give 
maximum convenience in scoring by stencil and to ensure variety and interest 
for the examinee. For every question three alternative answers have been 
provided. The answers are given on a separate answer sheet. No item is to be 
left unanswered. Scoring was done by means of hand scoring keys. Separate 
scores obtained for all the sixteen factors. There was no limitation of the time 
for the test but it took 45-60 minutes approximately. 

As regards reliability of the test, dependability coefficients (based on 
short term test retest) and stability coefficient (based on retest after a longer 
interval) have been reported for all the factor scales. These coefficients were 
found to be significantly- high as shown in table. 

TABLE - 3.1 

16 PF ; Test Retest with DEPENDABILITY COEFFICIENTS 

2 TO 7 Day Intervals 

Source Trait 


Form 

A 

B 

C 

E 

F 

G 

H 

I 

L 

M 

N 

0 

Q. Q. 

Q.. 

Q, 

A" 

86 

79 

82 

83 

90 

81 

92 

90 

78 

75 

77 

83 

82 85 

80 

72 

A'’ 

81 

58 

78 

80 

79 

81 

83 

77 

75 

70 

61 

79 

73 73 

62 

81 

ga 

75 

54 

74 

80 

81 

77 

89 

79 

77 

70 

60 

81 

70 75 

62 

87 

A" 

Canadian Subjects 

: N 

= 

243, 

high School males 

and 

females. 



A^’ 

American Subjects 

; N 

= 

146, 

79 employment counsellors and 




67 undergraduate students 


ADMINISTRATION AND SCORING 

Firstly, the investigator tried to establish good 'rapport' with the 
examinees by saying that he was not giving them any test. To begin with, he 
gave each of tliem a booklet and a separate answer sheet. Although simple and 
clear instructions were printed for the examinees on the cover page of the test 
booklet yet the investigator himself had read loudly all the instructions and told 
his examinees to be frank and honest in giving answers. He asked diem to fill 
their identification i.e. name, name of the institution, father's name, age, 
coiTespondence address, etc. He also gave them five minutes for reading the 
instructions silently. 

After reading the general instructions, the investigator enquired from 
the examinees whether they had understood the insti'uctions? The quaixies made 
by the students were replied to their satisfaction. The investigator then asked 
the students to open their booklets and proceed. This test was untimed but the 
investigator reminded the examinees that they should tally and should give 
immediate answers. After ten minutes, he reminded by saying, "most students 

were now doing question ....." (according to the observation). An average 

student took forty five to sixty minutes to complete the test. Before collecting 
the answer sheets, he had seen that all the students have filled their names, etc. 
and one and only one, answer was given for every question on the test. 
Procedure for scoring 

The scoring of the 16 PF Questionnaire was veiy easy. Each answer 
scored O, 1 or 2 points, except the factor B (intellingence) answer which score 
O (incorrect) or 1 (correct). The score of each item contributes to only one 
factor total. Tests can be either hand scored with a stencil key or machine 
scored but in this investigation, hand scoring was done by stencil key. The 
answer appeared as pencil marks in the boxes on the given answer sheet. Two 
cardboard stencil scoring keys were used, one covered Factors A, C, F, H, L, 
N, Q, and and the other Factors B, E, G, I, M, O, and Q^. The method 
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was very simple. Firstly, the investigator had to fit stencil I over the answer 
sheet and had to count the marks visible through the holes for Factor A, 
allowing either 2 or 1 score as indicated by the number printed adjacent to the 
hole. The total of these scores was entered in the space indicated by the arrow 
on the stencil for Factor A (raw scores) but not that factor B (intelligence) is 
peculiar in that each correct mark visible in a hole gives a score of 1 only and 
all the raw scores of the factors were counted in the same manner. 

■Before using the stencils, the investigator had to take a quick look at 
each answer sheet to make sure that there were no odd unscorable responses, 
e.g. mai'king two out of three alternatives or entirely omitting any response to 
an item. 

ADJUSTMENT 

There are a number of adjustment's inventory to measure the adjustment 
for example. 

(i) Highschool Adjustment Inventory - Singh and Sen Gupta 

(ii) Adjustment Inventory for School Students - Sinha and Singh 

(iii) Adjustment Inventory Hindi - R.K. Ojha 

(iv) Adjustment Inventory Hindi - V.K. Mittal 

The investigator carried out a survey of various adjustment 
inventories and out of these inventories the 'Adjustment Inventory for college 
students' (AICS) by A.K.P. Sinlia and R.P. Singh^ was selected due to the 
following reasons : 

(1) This adjustment inventory has been designed for use with Hindi college 
students of India. 

(2) This inventory discriminates between well adjusted and poorly adjusted 
students. It measures adjustment in five areas of adjustment (Home, Health, 
Social, Emotional, Educational). The test is helpful in screening the poorly 
adjusted students who may need further psychodiagnostic study and counselling. 



(3) It can be administered and scored easily. It has 102 items of 'Yes' and 
'No' types. Ordinarily an individual takes 18 minutes in completing the test. 

(4) It has been standarized on randomly selected representative sample of 2280 
students (1550 M, 730 F) of Patna and Magadh university. 

(5) It is evident from the table 3.2 that this inventory is the most reliable tool. 


TABLE 3.2 


Reliability Co-efficients 


Emotional Educational Total 


Home . Health 


(6) In item analysis validity coefficients determined for each item by biserial 
correlation method and only such items were retained which yielded biserial 
correlation with both the criteria (i) total score and (ii) area score, significant 


Intercorrelations among the five areas of inventoiy were calculated. 
The correlation matrix is presented in the following table 

TABLE 3.3 


Correlation Matrix of the Five Areas 


a (cp) Home 

b (^) Health .22 

c (^) Social .16 

d (rr) Emotional .26 

e (^) Educational .25 


Table 3.3 reveals that correlation among various areas vary from 0.14 to 0.32 witli an 
average of 0.22. 


Spilt half 

.87 

.83 

.96 

.95 

.97 

0.94 [ 

Test-retest 

.85 

.82 

.95 

.94 

.96 

0.93 j 

Hoyt's method 

.86 

.85 

.95 

.95 

.94 

0.94 j 

K-r formula-20 

.84 

.82 

.92 

.94 

.93 

0.92 1 





(7) Percentile norms were also available for both males and females of all the 
five areas of adjustment separately and also for the whole inventory. 

The same procedure for selecting this test was applied as for 16 PF 
Questionnaire. This test is available in the form of reusable booklets and 
separate answer-sheets for giving answers. The investigator, first had distributed 
the booklets and answer sheets and had read the instnictions aloud. Then he 
asked the students to start the work. 

Following instructions were given on the front page of adjustment 

inventory. 

1- Do not open or turn any page of this booklet until you are told to do so. 

2- Do not make any mark in this booklet and handle it with care. 

3- You have this booklet in which some questions relating to your person- 
ality are given and your answers to be marked on the separate answer sheet 
provided. 

4- You will find two cells against each question on the answer sheet. Look 
from your side left hand cell is indicating 'Yes' response while right hand cell 
is indicative of 'No' response. Out of these two cells you have to draw a circle 
around any one which is applicable on you. 

5- Your responses will be kept completely secret, so answer them without 
hesitation. 

6- There is no limit, but tiy to finish it as early as possible. 

The scoring of the answer sheet was veiy easy. Transparent scoring 
keys were used for each area and responses marked under circle were noted 
and each was assigned a weightage of one (1) score. The five different catego- 
ries of adjustment were 'A' which stood for excellent, 'B' for good 'C for average, 
'D' for unsatisfactory and 'E' for very unsatisfactory. The following table presents 
the classification of adjustment for total scores. 


TABLE 3.4 


Classification of Adjustment in terms of Categories 


Categories 

Description 

Range of Scores 



Male 

Female 

A 

Excellent 

12 and below 

12 and below 

B 

Good 

13-28 

13-27 

■ C 

Average . 

29-45 

28-42 

D 

Unsatisfactory 

46-61 

43-57 

E 

Very Unsatisfactory 

62 and above 

58 and above 


Table 3.4 shows the classification of adjustment for male and female. 

Table 3.5 shows the classification of adjustment for male and female in respect 
of the five areas- Home, Health, Social, Emotional and Educational. 


TABLE 3.5 


Classification of Adjustment in terms of Categories in the Five Areas 


Area 

Category 

Description 

Range of Scores 




Male 

Female 

Home 

A 

Excellent 

0 - 1 

0-1 

a (cp) 

B 

Good 

2 - 3 

2 - 3 


C 

Average 

4-7 

4-5 


D 

Unsatisfactory 

8 - 9 

6-8 


E 

Very Unsatisfactory 

10 and above 

9 and above 

Health 

A 

Excellent 

0-1 

Zero 

b (^) 

B 

Good 

2 - 3 

1-2 


C 

Average 

4 - 5 

3 - 6 


D 

Unsatisfactory 

6-8 

7-9 


E 

Very Unsatisfactory 

9 and above 

10 and above 

Social 

A 

Excellent 

0-2 

0-3 

c (^) 

B 

Good 

3 - 6 

4-6 


G 

Average 

7-9 

7-9 


D 

Unsatisfactory 

10-12 

10 -12 


E 

Very Unsatisfactory 

13 and above Band above 
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Emotional A 

Excellent 

0 - I 

0 - 1 

d (^r) B 

Good 

2 - 7 

2 - 7 

C 

Average 

8 - 15 

8 - 14 

D 

Unsatisfactory 

16 - 21 

15 - 21 

E 

Very Unsatisfactory 

22 and above 

22and above 

EducationalA 

Excellent 

0 - 1 

0-1 

e (^) B 

Good 

2 - 4 

2 -4 

C 

Average 

5 - 9 

5 - 8 

D 

Unsatisfactory 

10 - 14 

9 - 12 

E 

Very Unsatisfactory 

15 and above 

13 and above 

From above 

table we can say that 

low scores indicate satisfactory' 

adjustment while high 

scores tends to be unsatisfactorily adjusted. 

Table 3.6 shows Mean 

and S.D. of male and female in respect of five areas. 


TABLE 3.6 



Adjustment 

Male 

Female 

Area 

Mean SD 

Mean 

SD 

a (^) Home 

4.95 2.82 

4.24 

2.16 

b (^) Health 

4.26 2.64 

4.04 

2.92 

c (^) Social 

8.14 2.48 

8.46 

2.56 

d (’rr) Emotional 

11.21 5.65 

11.48 

5.83 

e Educational 

7.25 ■ 3.90 

6.69 

3.60 

Statistical Technique 

used 




First purpose of this study was to compare the 
adjustment and the personality traits/factors of female students of different 
categories. The data obtained on various dimensions of adjustment and 
personality traits/factors were tabulated separately. Mean scores and Standard 
Deviations of each group on various dimensions of these variables were calculated. 
Profiles for different groups were prepared on the basis of mean scores and 
plotted in figures to give a comp^ative picture. 
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Hence the comparison between different groups were made on the 
basis of the t-test with 0.05 and 0.01 levels of confidence considered 
significant. Hypothesis from 1 to 2 were tested applying two tailed t-test. The 
following formula has been used; 

Difference between means 


Standard error of the difference 


M. 


M. 


N. 


+ 


02 ^ 

N., 


Where Mj = Mean of Group 1 

= Mean of Group 2 

0 1 = S. D. of Group 1 

02 = S. D. of Group 2 

Nj = Total number of Students in Group 1 

N 2 = Total number of Students in Group 2 

The technique of chi-square was applied to find out the 
relationship between adjustment and personality traits of different categories. 
Technique of chi-square was used to test the hypothesis No 3. The teclmique 
of chi-square was applied by preparing 3x3 contingency table for different vari- 
ables. The scores on different dimensions of adjustment and personality traits 
were divided into the tliree categories, using manuals. The equation of chi-square 
is stated as follows : 

: X" = 2 


(fo - ief 


fe 

(Chi- square formula for testing agreement between observed and expected results) 
in which 

fo = frequency of occurrence of observed or experimentally determined facts, 
fe = expected frequency of occurrence on same hpothesis. 
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The difference between observed and expected frequencies are 
squared and divided by the expected number of each case and the sum of these 
quotients is . 

The degree of freedom were calculated as follows 
df = ( r - 1) ( c - 1 ) 

In which r is the number of rows and c is the number of columns 
in which the data are tabulated. 

The contingency coefficient (C), provides a measure of 
correlation when each of the two variables under study have been classified 
into two or more categories. In the present study C is calculated by the 
following fonnula 


C 


X" 


N+x^- 


Where N is the total number of frequency. 
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CHAPTER - ! 

r ' ■' ' ' ' ■' 

THE DATA : IT’S ANALYSIS AND FINDING -^ i 

This chapter presents the data, it's analysis interpretation j.r ij 
results. The whole study attempted to answer the following questions. 

1- Do the general, other backward classes and scheduled castes female stude. 
differ among themselves with regard to the adjustment. 

2- Do the general, other backward classes and scheduled castes female stud..r:rs 
differ among themselves with regard to the personality traits/factors. 

3- Is there any significant relationship between the adjustment and persona! ity 
traits/factors of female students. 

The results have been presented according to the following 
scheme. A mention of this may facilitate to understand the whole view of lisc 
work done. ■ 

PART A 

Inter group comparison of general, other backward classes and 
scheduled castes female students on Adjustment. 

PART B 

Inter group comparison of general, other backward classes and 
scheduled castes female students on personality traits/factors. 

PART C 

Relationship between female students adjustment and 
personality traits/factors. 

PART - A 

In this section an attempt has been made to compare the 
adjustment of female students of three categories namely, general, other 
backward classes and scheduled castes. 

In order to measure the adjustment, the researcher has used 
'Adjustment Inventory for college students' constructed by Sinha and Singh/ 





Adjustment Profiles of Students in the Categories of 
General, Other Backward Classes and Scheduled Castes 
The scores obtained by general, other backward classes and 
scheduled castes female students on five dimensions of adjustment scale were 
tabulated. Mean scores and S.D. for each dimension of adjustment were calculated. 


TABLE 4.1 

THE MEAN SCORES OF GENERAL, OTHER BACKWARD CLASSES AND 
SCHEDULED CASTES FEMALE STUDENTS ON A STUDY OF ADJUSTMENT 


S.No. 

Adjustment 

General 

female students 

Other backward classes 
female students 

Scheduled castes 
female students 

1- 

Home 

4.191 

4.862 

4.887 

2- 

Health 

3.683 

4.528 

4.212 

3- 

Social 

7.708 

7.821 

8.212 

4- 

Emotional 

13.991 

13.823 

13.55 

5- 

Educational 

6.441 

7.05 

6,812 

6- 

Total 

36.016 

38.092 

37.675 


Fig. 4. 1 gives a comparative picture of adjustment profiles of 
the three categories under consideration. And fig- 4.2 shows the comparative bar 
diagram of total adjustment of three categories. 

The mean adjustment score of general, other backward classes 
and scheduled castes female students is plotted in fig 4.1 and 4.2. It may be 
noted that there is overlapping on most of the scales. The distribution of 
emotional adjustment of all the three groups cluster more towards the higher 
side of the scale, while the distiibution of health adjustment is towards the 
lower side of the scale. All the three groups show elevation on the scale of 
emotional adjustment. 

The trend of all the three curves is similar on the scale of 
educational adjustment with a slight depression in case of general students, 
indicating more educational adjusted than the other two groups. On tlie scale 
of emotional adjustment scheduled castes show low mean scores reflecting more 
adjusting response on emotional dimension than the general and other backward 
classes students. 
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TOTAL ADJUSTMENT PROFILES OF 
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AdiUSTMENT 


Among Various Sub-groups 


Inter-Group Comparison of Female Students on Adjustment 
Hypothesis 1 (a) 

There is no significant difference between the adjustment of 
general and other backward classes female students. 

The purpose of this hypothesis was to analyse the difference 
between the adjustment of general and other backward classes female students. 
To test the hypothesis t-test was applied. 

The results of the comparison of general and other backward 
classes female students on Adjustment are given in table 4.2. 


TABLE 4.2 

MEAN, S.D. AND CR. VALUES OF ADJUSTMENT OF GENERAL AND 
OTHER BACKWARD CLASSES STUDENTS 


STKr 

Adjustment 

N 

General 

Students 

Mean 

Other backward classes 
Students 

S.D. N Mean S.D. 

“or“ 


1- 

Home 

240 

4.191 

2.288 

140 

4.862 

2.784 

2.251 

.01 

2- 

Health 

240 

3.683 

2.307 

140 

4.528 

3.079 

2.835 

.05 

3- 

Social 

240 

7.708 

2.782 

140 

7.821 

2.593 

1.402 

NS 

4- 

Emotional 

240 

13.991 

4.707 

140 

13.823 

4.975 

0.314 

NS 

5- 

Educational 

240 

6.441 

2.887 

140 

7.05 

4.420 

1.467 

NS 

6- 

Total 

240 

36.016 

11.484 

140 

38.092 

13.704 

1.510 

NS 


It may be observed that other backward classes female students 


yielded significantly higher score on the home and health scale. The difference 
on the home scale is significant at 0.05 level. 

Differential adjustment structure of general and other backward 
classes is shown in Fig. 4.3 . 

On the basis of results it may be said that general and other 
backward classes students differ in their home and healtli adjustment and general 
students adjust better in comparison to other backward classes students. 



The reason behind this may be that behaviour of general 
students is good at home. They obey their parents and elders, they love their 
youngers. And general students health adjustment is better than other backward 
classes because they have less tension and worries about their health. 
Hypothesis 1(a) is rejected on home and health dimensions and accepted on 
social, emotional, educational, dimensions and total adjustment. As a whole total 
adjustment of two groups do not differ significantly. 

Raju and Raj^ reported that backward classes and high castes 
students have no significant difference on family and social adjustment. Thus 
the findings of present study is supported to some extern on social adjustment and 
contradictory to home adjustment. 

Hypothesis 1 (b) 

There is no significant difference between the adjustment of 
general and scheduled castes female students. 

The purpose of this hypothesis was to analyse the difference 
between the adjustment of general and scheduled castes female students. To 
test the hypothesis t-test was applied with 0.01 and 0.05 level of significance. 
The adjustment mean scores, S.D. and C.R. of general and scheduled castes 
students is shown in table 4.3. 


TABLE 4.3 

MEAN, S.D. AND C.R. VALUES OF ADJUSTMENT OF GENERAL AND 
SCHEDULED CASTES STUDENTS 



Adjustment 

N 

General 

Students 

Mean 

S.D. 

Scheduled castes 
Students 

N Mean S.D. 


P 

1- 

Home 

240 

4.191 

2.288 

80 

4.887 

1.918 

2.468 

.01 

2- 

Health 

240 

3.683 

2.307 

80 

4.212 

2.078 

1.923 

.01 

3- 

Social 

240 

7.708 

2.782 

80 

8.212 

2.475 

1.541 

NS 

4- 

Emotional 

240 

13.991 

4.707 

80 

13.55 

3.697 

0.861 

NS 

5- 

Educational 

240 

6.441 

2.887 

80 

6.812 

2.843 

1.010 

NS 


Differential adjustment structure of general and scheduled castes 
students is shown in fig 4.4 

The scheduled castes female students yielded significantly higher 
score on home and health adjustment scales than the general students. The 
differences between these two groups on these two dimensions of adjustment 
are significant at 0.01 level and the two groups do not differ significantly on 
j the other three dimensions of adjustment. As a whole total adjustment of two 

■ groups do not differ significantly. Hypothesis 1(b) is rejected on home and health 

; dimensions and accepted on social, emotional, educational dimensions and total 

' adjustment. 

i The results of Table 4.3 reveal that tlie general students are more 

adjusted in home and health situations of life than the scheduled castes female 
I students. So we may say that behaviour of general students is good at home, 

:i their family environment is better than scheduled castes, they obey tlieir parents 

and elders, loves their youngers, and general students health adjustment is also 
^ better than other backward classes. They may have less tension and less worries 

about their health. 

Generally social and economic conditions and living standard of 
scheduled castes are not so good as we think. The differences in these 
conditions may be the cause of variation in adjustment of general and 
scheduled castes students. 

BansaF reported significant difference on home and health 
adjustments of high caste and scheduled caste (Hindu Adolescents) students. 
Thus the findings of present study is supported to some extent by this study. 

BansaP also reported significant difference on the social, emo- 
tional and educational adjustments of high caste and scheduled caste students. 
These results are contradictory to the findings of this study. 
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GENERAL & SCHEDULED CASTES STUDENTS ON ADJUSTMENT 
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Hypothesis 1(c) 

There is no significant diiEference between the adjustment of other 
backward classes and scheduled castes female students. 

The purpose of this hypothesis was to analyse the difference 
between the adjustment of other backward classes and scheduled castes female 
students. To test. the hypothesis t-test was applied. 

The mean scores S.D. and C.R. values of other backward classes 
and scheduled castes female students on "A study of Adjustment" are shown in 
table 4.4 

TABLE 4.4 

MEAN, S.D. AND C.R. VALUES OF ADJUSTMENT OF 
OTHER BACKWARD CLASSES AND SCHEDULED CASTES STUDENTS 


S.No. 

Acljustment 

Other backward classes 
Students 

N Mean S.D. 

N 

Scheduled castes 
Students 

Mean S.D. 

CR 

P 

1- 

Home 

140 

4.862 

2.784 

80 

4.887 

1.918 

0.079 

NS 

2- 

Health 

140 

4.528 

3.079 

80 

4.212 

2.078 

0.913 

NS 

3- 

Social 

•140 

7.821 

2.593 

80 

8.212 

2.475 

1.110 

NS 

4- 

Emotional 

140 

13.823 

4.975 

80 

13.55 

3.697 

0.472 

NS 

5- 

Educational 

140 

7.05 

4.420 

80 

6.812 

2.843 

0.648 

NS 

6- 

Total 

140 

38.092 

13.704 

80 

37,675 

9.013 

0.271 

NS 


It may be observed that the two groups do not differ significantly 
on home, health, social, emorional, educational and total adjustment. 

On the basis of above results it may be concluded that the two 
groups are alike in their adjustment. Hence hypothesis I (c) is accepted. 

Ohri and kumar" reported significant difference on home, health, 
sociaL and emotional adjustment of tribal and non - tribal female students. 

Adjustment of other backward classes and scheduled castes 
female students is presented in fig. 4.5 


■»!i. 
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COMPARISON OF 

BACKWARD CLASSES & SCHEDULED CASTES STUDENTS ON ADJUSTMENT 
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SUMMARY OF FINDINGS OF PART - A i 

The analysis of data reported in table 4.1 has revealed that 
general students and other backward classes students, general and scheduled castes 

students, differ on one or more measures of adjustment. 

On home adjustment scale general students obtained the lowest 

mean score and they differ significantly from the other backward classes and 
scheduled caste students. Hence, general students perceive tliemselves to be better 
on home adjustment than other backward classes and scheduled castes students. 

On health adjustment scale general students also obtained the 
lowest mean score and they differ significantly from the other backward classes 
and scheduled castes students. Hence, general students perceive themselves to 
be more healthy than the other backward classes and scheduled castes. 

On social, educational and emotional adjustment scale all the 
three groups yielded approximately the same mean score and they do not differ 
significantly. 

On total adjustment all the three groups yielded approximately 
the same mean score and they do not differ significantly. 

PART - B 

In this section an attempt has been made to study and compare 
the personality traits of female students in three categories namely general, other 
backward classes and scheduled castes. In order to measure the sixteen 
personality factors the researcher has used Sixteen Personality Factois 
Questionnaire (16 PF) Form A (IPAT'S - 1967 Edition) prepared by RAYMOND 
B CATTELL and HERBERT W. EBERF A brief description of this inventory 

has been given in chapter HI. 

Personality profiles of female students of 

General, Other backward classes and Scheduled castes. 

The mean S.D., C.R. of the general, other backward clases and 
scheduled castes female students on sixteen personality traits/factors. 
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TABLE 4.5 

THE MEAN SCORES OF GENERAL, OTEDER BACKWARD CLASSES 
AND SCHEDULED CASTE FEMALE STUDENTS ON 
16 PERSONALITY TRAITS/FACTORS. 


S.No. Personality 

Factor 

General 

Students 

Other 

Backward classes 
Students 

Scheduled castes 
Students 

1- Warmth (A) 

4.087 

3.885 

4.075 

2- Intelligence (B) 

2.970 

2.6 

2.587 

3- Emotional maturity (C) 

4.462 

3.892 

3.862 

4- Dominance (E) 

5.079 

5.071 

5.075 

5- Impulsivity (F) 

2.95 

2.864 

3.05 

6- Superego strength (G) 

6.208 

5.964 

5.637 

7- Boldness (H) 

5.654 

5.357 

5.387 

8- Sensitivity (I) 

3.279 

3.35 

3.312 

9- Ti-ust (L) 

7.237 

6.95 

6.937 

10- Imagination (M) 

4.712 

4.735 

4.875 

1 1- Shrewdness (N) 

6.837 

6.392 

6.687 

12- Confidence (0) 

5.72 

5.792 

6.7 

13- Radicalism (Q,) 

6.841 

6.892 

6.95 

14- Self-Sufficiency (Q^) 

6.025 

5.885 

6.175 

15- Self-Sentiment (Q.,) 

6.125 

6.192 

6.212 

16- Tension (Q^) 

4.662 

4.828 

4.75 


On the basis of averaged sten scores for each factor, a comparative 
picture of the sixteen P.F. profiles of general, other backward classes and 
scheduled castes female students were prepared as shown in fig- 4.6 
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This figure indicates that there is overlapping on many of the 
factors. The distribution of sten scores on factor B, F, I, cluster more towards 
the lower side of the scale whereas the distribution of sten scores on factors 
E, L, N, Qj, cluster more towards the upper side of the scale. 

Three groups show slight deviation in low direction on factor 
B (less intelligent Vs more intelligent), factor F (Sober Vs Happy-go-lucky) 
and I (Tou^ minded Vs Tender minded). Factor B measures from less mtelligent to 
more intelligent on the scale. The slight deviation in lower direction reveals 
that the groups under study are slow to learn and grasp, dull, given to concrete 
and literal interpretation. Among three groups general students seems to be better 
than Other backward classes and scheduled castes students. 

The sober and dependable tendency seem to be more pronounced 
in three groups in case of factor F. In case of factor 1, three groups tend to 
be tough minded, self reliant, practical, realistic independent and responsible. 

Three groups fall in the centre of continuum on factor 
E (Humble Vs Assertive), factor G (Expedient Vs Conscientious) also reveals 
that other backward classes and scheduled castes students show an average 
tendency while general students show above average tendency. They tend to be 
exacting in character, dominated by sense of duty, persevering responsible. On 
factor H (Shy Vs Venturesome) also reveals that three groups fall in the centre 
of continuum. On factor L (Trusting Vs Suspicious) three groups show an above 
average tendency. This indicates that three groups are characterised by 
suspiciousness. Tliree groups also show an above average tendency On factor 
N (Forthright Vs Shrewd). This indicates that these groups are polished, 
experienced wordly, shrewd, pentrating. 

On factor Qj (Conservative Vs Experimenting) three groups show 
an above average tendency this indicates that they are characterised by liberal, 
experimenting, analytical and free thinking. 
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On factor A (Reserved Vs Outgoing), C (Affected by feelings 
Vs Emotionally stable), M (Practical Vs Imaginative), O (Placid Vs Apprehensive), 
Qj (Group dependent Vs Self-Sufficient), Q 3 (Undisciplined Vs Self controlled), 

Qj (Relaxed Vs Tense) show an average tendency. 

Inter Group Comparison of female students 
on personality factors 

Hypothesis 2(a) 

There is no significant difference between the personality 
factors/traits of general and other backward classes female students. 

The purpose of this hypothesis was to find out how general and 
other backward classes students differ with regard to their personality traits. 
This hypothesis was tested on the basis of t-test. 

Table 4.6 shows the results of comparison of personality traits 
between general and other backward classes students. 

A comparative picmre of personality factors of the general and 
other backward classes students is shown in Fig. 4.7 . 

It may be observed that general students yielded significantly 
higher personality traits on intelligence, emotional maturity, boldness and 
shrewdness scales than the other backward classes students. On intelligence, 
boldness and shrewdness differences between the two groups were found to be 
significant at .05 level. The two groups did not differ significantly on the other 
twelve personality factors. Hence hypothesis 2(a) is rejected with regard to 
intelligence, emotional maturity, boldness and shrewdness. The results of 
table 4.6 report that general female students have significantly higher 
intelligence than other backward classes students. It indicates that general 
students are quick to grasp ideas, intelligent, a fast leamei" in comparison to other 
backward classes students. 
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TABLE 4.6 


MEAN, S.I>. AND C.R. VALUES OF PERSONALITY 

TRAITS/FACTORS OF GENERAL AND OTHER BACKWARD 
CLASSES FEMALE STUDENTS 


S.NO. Personality 
Trait 

N 

General 

Students 

Mean 

S.D. 

Other backward 
Classes Students 

N Mean S.D. 

CR 

P 

1- 

Warmth (A) 

240 

4.087 

1.415 

140 

3.885 

1.636 

1.231 

NS 

2- 

Intelligence (B) 

240 

2.970 

1.661 

140 

2.6 

1.467 

2.298 

.01 

3- 

■Emotional 

240 

4.462 

1.862 

140 

3.892 

1.765 

3.015 

.05 


maturity (C) 









4- 

Dominance (E) 

240 

5.079 

1.535 

140 

5.071 

1.557 

0.049 

NS 

5- 

Impulsivity(F) 

240 

2.95 

1.362 

140 

2.864 

1.327 

0.627 

NS 

6- 

Superego (G) 

240 

' 6.208 

1.517 

140 

5.964 

1.510 

1.544 

NS 


strength 









7- 

Boldness (H) 

240 

5.654 

1.209 

140 

5.357 

1.153 

2.434 

.01 

8- 

Sensitivity (I) 

240 

3.279 

1.409 

140 

3.35 

1.523 

0.461 

NS 

9- 

Trust (L) 

240 

7.237 

1.961 

140 

6.95 

1.809 

1 .456 

NS 

10- 

Imagination(M) 240 

4.712 

1.807 

140 

4.735 

1.931 

0.116 

NS 

11- 

Shrewdness(N) 

240 

6.837 

1.986 

140 

6.392 

1.802 

2.258 

.01 

12- 

Confidence (0) 240 

5.720 

1.768 

140 

5.792 

1.686 

0.397 

NS 

13- 

Radicalism (Qj) 240 

6.841 

1.589 

140 

6.892 

1.608 

0.305 

NS 

14- 

Self (Q,) 

240 

6.025 

1.554 

140 

5.885 

1.763 

0.786 

NS 


-Sufficiency 









15- Self-Sentiment(Q3). 240 

6.125 

1.873 

140 

6.192 

1.597 

0.376 

NS 

16- 

Tension (QJ 

240 

4.662 

1.582 

140 

4.828 

1.415 

1.077 

NS 


General students also yielded significantly high score on 
emotional maturity indicating higher ego strength. It reveals that they are 
emotionally mature, stable, realistic about life, etc. While other backward classes 
students indicating emotional instability are low in frustation, tolerance for 
unsatisfactory conditions, changeable and plastic, fretful, easily emotional and 
annoyed, active in dissatisfaction, etc. 

General students also yielded significantly higher score on 
boldness than other backward classes indicating that general students are 
sociable, bold, ready to try new things, spontaneous while other backward classes 
students are shy, withdrawing, cautious. General students yielded significantly 
high score on factor N indicating shrewdness. It shows that they are polished, 
experienced wordly shrewd. While the other backward classes students 
indicating aitlessness are unsophisticated, sentimental and simple. 

Gaur*' reported that other backward classes students were less 
intelligent, dominant and aggressive than non backward classes students. 

Mirchandani’ reported that institutionalised deliquent girls were 
less intelligent, dominant and aggressive than non backward classes students. 
Thus die findings of present study is supported upto some extent by these studies. 
Hypothesis 2(b) 

There is no significant difference between the personality 
traits/factors of general and scheduled castes female students. 

The objective of this hypothesis was to find out the differences 
between the personality traits of general and scheduled castes female students. 
To test this hypothesis of no difference (Ho) t-test was applied with 0.01 and 
0.05 level of significance. 

The mean scores of general and scheduled castes students on 
personality traits are shown in table 4.7. 


TABLE 4.7 

MEAN, S.D. AND C.R. VALUES OF PERSONALITY 
TRAITS/FACTORS OF GENERAL AND 
SCHEDULED CASTES FEMALE STUDENTS 


S.NC 

>. Personality 
Trait 

N 

General 

Students 

Mean 

S.D. 

Scheduled 

Castes Students 

N Mean S.D. 

CR 

P 

1- 

Wai-mth (A) 

240 

4.087 

1.415 

80 

4.075 

1.641 

0.059 

NS 

2- 

Intelhgence (B) 

240 

2.970 

1.661 

80 

2.587 

1.671 

1.806 

NS 

3- 

Emotional (C) 
maturity 

240 

4.462 

1.862 

80 

3.862 

1.986 

2.4 

NS 

4- 

Dominance(E) 

240 

5.079 

1.535 

80 

5.075 

1.506 

0.018 

NS 

5- 

Impulsivity (F) 

240 

2.95 

1.362 

82 

3.05 

1.709 

0.483 

NS 

6- 

Superego (G) 
strength 

240 

6.208 

1.517 

80 

5.637 

1.553 

2.898 0.05 

7- 

Boldness (H) 

240 

5.654 

1.209 

80 

5.387 

1.190 

1.768 

NS 

8- 

Sensitivity (I) 

240 

3.279 

1.409 

80 

3.312 

1.472 

0.176 

NS 

9- 

Trust (L) 

240 

7.237 

1.961 

80 

6.937 

1.147 

1.685 

NS 

10- 

Imagination(M) 

240 

4.712 

1.807 

80 

4.875 

1.568 

0.457 

NS 

11- 

Shrewdness (N) 

240 

6.837 

1.986 

80 

6.687 

1.716 

0.657 

NS 

12- 

Confidence (0) 

240 

5.720 

1.768 

80 

6.7 

1.713 

4.434 0.05 

13- 

Radicalism (Qj) 

240 

6.841 

1.589 

80 

6.95 

1 .023 

0.721 

NS 

14- 

Self (Q,) 

-Sufficiency 

240 

6.025 

1.554 

80 

6.175 

0.946 

1.041 

NS 

15- 

Self (Q,) 

-Sentiment 

240 

6.125 

1.873 

80 

6.212 

1.499 

0.426 

NS 

16- 

Tension (Q^) 

240 

4.662 

1.582 

80 

4.75 

1.512 

0.453 

NS 


The comparison between general and scheduled castes students 


on the basis of mean personality traits score is represented in fig.4.8. 


COMPARISON OF GENERAL & SCHEDULED CASTES 
STUDENTS ON SIXTEEN FACTORS 
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It may be observed that general students exliibited significanly 
higher personality traits on emotional maturity, superego strength than 
scheduled castes, while scheduled castes/tribes students yielded significantly 
higher personality trait on confidence than general students. On emotional 
maturity the difference between the two groups was found to be significant at 
0.01 level while on superego strength and confidence, the differences were sig- 
nificant at 0.05 level. The two groups did not differ significantly on tire warmth, 
intelligence, dominance, impulsivity, boldness, sensitivity, trust, imagination, 
shrewdness, radicalism, self-sufficiency, self-sentiment and tension. Hence the 
hypothesis 2(b), that there is no significant difference in the personality factors 
of general and scheduled castes female students is rejected. These two groups 
differ significantly with regard to emotional maturity, superego sfrength and 
confidence personality fraits. 

The results of table 4.7 show that general students have 
significantly higher emotional maturity than scheduled castes. It indicates that 
general students have higher ego stiength. They are emotionally mature, stable, 
unruffled, realistic about life while scheduled castes students have lower ego 
strength. They are fretful, easily emotional and annoyed, active in 
dissatisfaction, having neurotic symptoms, etc. 

General students also yielded significantly higher score on 
superego strength than scheduled castes students. It reveals that general students 
have stronger superego sfrength, they are exacting in character, dominated by 
sense of duty, persevering responsible, planful, usually conscientious and mor- 
alistic, while scheduled castes have weaker superego strength. They are unsteady 
in purpose expedient, evades rules, feels few obligations, etc. 

Scheduled castes students yielded significantly higher score on 
confidence than general students. It indicates that scheduled castes are guilt prone- 
ness, they are depressed, moody, a worrier, full of foreboding and brooding. 
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while general students have untroubled adequacy. They are placid, self assured, 

confident, secure, complacent, etc. 

Gaur* : reported that scheduled castes students were less 
intelligent, dominant and aggressive than non- scheduled castes students 
Rangari and Palsame® reported that Among the urban females, the 
non- scheduled castes students were found to have higher l.Q. tlian the scheduled 
castes students.. Mishra^® reported that scheduled castes students in comparison 
to the non- scheduled castes students were found to be reserved, less intilligent, 
emotionally less stable, having weaker superego strength, inactive, submissive, 
insecure, tough- minded sociably group dependent and tensed. Thus the 
findings of present study is supported by these studies. 

Hypolhesis 2(c) 

There is no significant difference between the personality traits/ 
factors of other backward classes and scheduled castes female students. 

The objective of this study was to analyse the difference 
between the personality factors of other backward classes and scheduled castes 
female students. This hypothesis was also tested on the basis of t-test. 

The results of the comparison of other backward classes and 
scheduled castes female students on sixteen personality factors are shown in 
Table 4.8 
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TABLE 4.8 

MEAN, S.D. AND C.R. VALUES OF PERSONALITY 
TRAITS/FACTORS OF OTHER BACKWARD CLASSES AND 
SCHEDULED CASTES FEMALE STUDENTS 
S.NO. Personality Other backward classes Scheduled castes CR P 
Trait Students Students 




N 

Mean 

S.D. 

N 

Mean 

S.D. 



1- 

Warmth (A) 

140 

3.885 

1.636 

80 

4.075 

1.641 

0.833 

NS 

2- 

Intelhgence (B) 

140 

2.6 

1.467 

80 

2.587 

1.671 

0.058 

NS 

3- 

Emotional (C) 
maturity 

140 

3.892 

1.765 

80 

3.862 

1.986 

0.112 

NS 

4- 

Dominance (E) 

140 

5.071 

1.557 

80 

5.075 

1.506 

0.018 

NS 

5- 

Impulsivity (F) 

140 

2.864 

1.327 

80 

3.05 

1.709 

0.849 

NS 

6- 

Superego (G) 
strength 

140 

5.964 

1.510 

80 

5.637 

1.553 

1.528 

NS 

7- 

Boldness (H) 

140 

5.357 

1.153 

80 

5.387 

1.190 

0.186 

NS 

8- 

Sensitivity (I) ' 

140 

3.35 

1.523 

80 

3.312 

1.472 

0.183 

NS 

9- 

Trust (L) 

140 

6.95 

1.809 

80 

6.937 

1.147 

0.065 

NS 

10- 

Imagination (M) 

140 

4.735 

1.931 

80 

4.875 

1.568 

0.558 

NS 

11- 

Shrewdness (N) 

140 

6.392 

1.802 

80 

6.687 

1.716 

1.219 

NS^ 

12- 

Confidence (0) 

140 

5.792 

1.686 

80 

6.7 

1.713 

1.101 

NS 

13- 

Radicalism (Qj) 

140 

6.892 

1.608 

80 

6.95 

1.023 

0.329 

NS 

14- 

Self (Q.) 

-Sufficiency 

140 

5.885 

1.763 

80 

6.175 

0.946 

1.602 

NS 

15- 

Self-Sentiment (Q,) 140 

6.192 

1.597 

80 

6.212 

1.499 

0.093 

NS 

16- 

Tension (Q,) 

140 

4.828 

1.415 

80 

4.75 

1.512 

0.382 

NS 


The comparison between these two groups on the basis of mean 


personality traits score is represented in fig. 4.9. It may be immediately seen 
from fig. 4.9 that both the groups have approximately same heights of 
histogram on each personality traits scale. 
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It is interestiiig to note that no significant difference was found 
between the two groups on die sixteen personahty traits. Tliis shows that the two 
groups are alike in their personality traits. Hence hypothesis 2(c) is accepted. 

SUMMARY OF FINDINGS OF PART - B 


The analysis of data reported in table 4.5 has revealed that 
general and other backward classes students, general and scheduled castes 
students differ on three or more measures of personality factors. While other 
backward classes and scheduled castes did not differ significantly. 

On warmth all the three groups yielded approximately the same 
mean score and they do not differ significantly. 

On intelligence other backward classes students obtained the 
lower mean score than the general students. General students obtained the higher 
mean score than the other backward classes and scheduled castes students. And 
general students differ significantly from the other backward classes students. 
Hence general students percieve themselves to be more intelligent than other 
backward classes students. 

i 

/ 

On emotional maturity general students obtained tlie higher mean 
score than other backward classes and scheduled castes students and tliey differ 
significantly fi’om the otlrer backward classes and scheduled castes students. Hence 
general students seem to be emotionally mature, stable, realistic about their life in 
comparison to other backward classes and scheduled castes students. 

On dominance and impulsivity all the groups yielded approximately 
die same mean score and they to not differ significantly on these factors. 

On superego strength general students obtained the higher mean 
score dian the other backward classes and scheduled castes students and they 
differ significantly with, scheduled castes. Hence general students percieve 
themselves possess more superego strength and to be more persevering 
responsible, planful than scheduled castes. 
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On boldness general students obtained the higher mean score 
than other backward classes and scheduled castes and they differ significanlty 
with other backward classes. Hence general students percieve themselves to be 
more social, bold, spontaneous, superior than other backward classes. 

On sensitvity, trust and imagination aU tlie tliree groups yielded ap- 
proximately the same mean score and they do not differ significantly on tiiese factors. 

On shrewdness general students obtained the higher mean score 
than the other backward classes and scheduled castes students and they differ 
significantly with other backward classes students. Hence general students 
perceive themselves to be polished, experienced wordly shrewd than the other 

backward classes. 

On confidence scheduled castes students obtained the higher 
mean score tlian the general and other backward classes students, and they differ 
significantly with general students. Hence scheduled castes students perceive 
themselves to be depressed, moody a wonder than general students. 

On self sufficiency, self sentiment and tension, all the three 
groups yielded approximately the same mean score and they do not differ 
significantly on these factors. 

PART - C 

In this section the researcher has attempted to findout the 
relationship between, adjustment and personality traits of female students. 
Hypothesis 3 

The third hypothesis of this study was that "there is no significant 

relationship between the adjustment and personality tarits/factors. 

The objective of this hypothesis was to find out the relationship 
between adjustment and personality traits of female students. In order to arrive 
at some definite conclusions in this regard, total adjustment of female students 
were measured on five dimensions and the personality traits were measured on 

16 P.F. Questiormaire. 


In order to ascertain relationship between adjustment and 
sixteen personality traits, the technique of chi square was used. The teclinique 
of chi square was applied by preparing 3x3 contingency tables. The adjustment 
scores of female students were split into three classes namely, highly adjusted, 
average adjusted and low adjusted according to manual. The personality factors 
sten scores were split into three classes namely low sten score, average sten 
score and high average sten score according to manual. 

Qii square and tire corresponding c's showing die relationship betv^een 
adjustment and personality factors of general, other backward classes and scheduled castes 
female students are shown in table 4.10, 4.11, 4.12 respectively. 

TABLE 4.10 

CHI SQUARES AND THE CORRESPONDING C'S SHOWING 
THE RELATIONSHIP BETWEEN ADJUSTMENT AND 
PERSONALITY FACTORS OF GENERAL FEMALE STUDENTS 


S.NO. 

Personality 

Trait 


df 

P 

C 

1- 

Warmth (A) 

8.435 

4 

NS 

.18 

2- 

Intelligence (B) 

11.747 

4 

.05 

.21 

3- 

Emotional maturity (C) 

5.907 

4 

NS 

.15 

4- 

Dominance (E) 

5.578 

4 

NS 

.15 

5- 

Impulsivity (F) 

0.075 

4 

NS 

.01 

6- 

Superego strength (G) 

7.950 

4 

NS 

.17 

7- 

Boldness (H) 

29.497 

4 

.01 


8- 

Sensitivity (I) 

7.262 

4 

NS 

.17 

9- 

Trust (L) 

5.508 

4 

NS 

.14 

10- 

Imagination (M) 

4.880 

4 

NS 

.14 

11- 

Shrewdness (N) 

11.912 

4 

.05 

.21 

12- 

Confidence (0) 

12.011 

4 

.05 

.21 

13- 

Radicalism (Qj) 

2.889 

4 

NS 

.10 ;■ 

14- 

SeIf-Sufficiency(Q2) 

3.108 

4 

NS 

.11 

15- 

Self-Sentiment (Q.,) 

5.962 

4 

NS 

.15 

16- 

Tension (Q^) 

15.638 

4 

.01 

.24 


Here N= 240 


TABLE 4.11 

CHI SQUARES AND THE CORRESPONDING C’S SHOWING 
THE RELATIONSHIP BETWEEN ADJUSTMENT AND 
PERSONALITY FACTORS OF OTHER BACKWARD CLASSES 

FEMALE STUDENTS 


S.NO. 

Personality 

Trait 

IQ 

df 

P 

c 

1- 

Warmth (A) 

1.409 

4 

NS 

.09 

2- 

Intelligence . (B) 

1.265 

4 

NS 

.09 

3- 

Emotional maturity (C) 

9.996 

4 

.05 

.25 

4- 

Dominance (E) 

4.345 

4 

NS 

.17 

5- 

Impulsivity (F) 

1.976 

4 

NS 

.11 

6- 

Superego strength (G) 

2.898 

4 

NS 

.14 

7- 

Boldness (H) 

2.636 

4 

NS 

.13 

8- 

Sensitivity (I) 

1.490 

4 

NS 

.10 

9- 

Trust (L) 

5.658 

4 

NS 

.19 

10- 

Imagination (M) 

6.204 

4 

NS 

.20 

11- 

Shrewdness (N) 

7.786 

4 

NS 

.22 

12- 

Confidence (0) 

13.200 

4 

.05 

.29 

13- 

Radicalism (Qj) 

0.618 

4 

NS 

.06 

14- 

Self-Sufficiency(Q2) 

0.368 

4 

NS 

.05 

15- 

Self-Sentiment (Q3) 

2.373 

4 

NS 

.12 

16- . 

Tension (Q^) 

17.084 

4 

01 

.32 


Here N= 140 


TABLE 4.12 

CHI SQUARES AND THE CORRESPONDING C'S SHOWING THE 
RELATIONSHIP BETWEEN ADJUSTMENT AND PERSONALITY 
FACTORS OF SCHEDULED CASTES FEMALE STUDENTS 


S.NO. 

Personality 

Trait 


df 

P 

C 

1- 

Warmth (A) 

6.745 

4 

NS 

.27 

2- 

Intelligence (B) 

4.719 

4 

NS 

.23 

3- 

Emotional maturity (C) 

4.896 

4 ■ 

NS 

.24 

4- 

Dominance (E) 

3.639 

4 

NS 

.20 

5- 

Impulsivity (F) 

1.211 

4 

NS 

.12 

6- 

Superego strength (G) 

3.631 

4 

NS 

.20 

7- 

Boldness (H) 

9.375 

4 

NS 

.32 

8- 

Sensitivity (I) 

4.531 

4 

NS 

.23 

9- 

Trust (L) 

14.487 

4 

.01 

.41 

10- 

Imagination (M) 

7.133 

4 

NS 

.28 

11- 

Shrewdness (N) • 

5.116 

4 

NS 

.24 

12- 

Confidence (0) 

10.683 

4 

.05 

.34 

13- 

Radicalism (Q^) 

3.850 

4 

NS 

.24 

14- 

Self-Sufficiency(Q2) 

8.805 

4 

NS 

.31 

15- 

Self-Sentiment (Q^) 

2.310 

4 

NS 

.16 

16- 

Tension (QJ 

. 0.848 

4 

NS 

.10 


Here N= 140 

The results of table 4.10 show that personahty traits intelligence, 
shrewdness and confidence are found to be related significantly to the adjustment 
of general students at 0.05 level of significance and boldness is found to be related 
significantly to the adjustment of general students at 0.01 level of significance. 

The results of table 4.11 show that personality factors emotional 
maturity and confidence is found to be related significantly to the adjustment 
of Other backward classes students at 0.05 level of significance while tension 
is found to be related significantly to the adjustment of other backward classes 
students at 0.01 level of significance. 


The results of table 4.12 show that personality traits trust is found 
to be related significantly to the adjustment of scheduled castes students at 0.01 
level of significance while confidence is found related significantly to the 
adjustment of scheduled castes students at 0.05 level of significance. 

On the basis of results drawn from above tables, it may be 
concluded that hypothesis-3 that there is no significant relationship between the 
adjustment and personality traits is accepted with regard to warmth, emotional 
maturity; dominance, iinpulsivity, superego strength, sensitivity, radicalism, self- 
sufficiency, self-sentiment, tension, trust, imagination fraits and rejected with 
regard to intelligence, boldness, shrewdness and confidence in case of general 
female students. 

In case of other backward classes hypothesis -3 accepted with regard 
to warmth, intelligence, dominance, impulsivity, superego strength,boldness 
sensitivity, trust, imagination, shrewdness, radicalism, self sufficiency, self sentiment 
and rejected with regard to emotional maturity, confidence and tension. 

In case of scheduled castes hypothesis-3 accepted with regard 
to warmth, intelligence, emotional maturity, dominance, impulsivity, superego 
stregnth, boldness, sensitivity, imagination, shrewdness, radicalism, 
self-sufficiency, self-sentiment and tension. 

SUMMARY OF FINDINGS OF PART - C 

The results of this study reveals that personality traits 
intelligence, boldness, shrewdness and confidence were found to be significantly 

related to the adjustment of general female students. 

Personality traits emotional maturity and confidence were found to 
be significantly related to the adjustment of other backward classes female 

students. 

traits trust and confidence were found to be significantly 
related to the adjustment of scheduled castes female students. 
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CHAPTER - V 


IMPLIFICATION OF THE FINDINGS AND 
SUGGESTIONS FOR FURTHER STUDY 

1 ^... .. . ... . .. - - - -J 

In this chapter an attempt has been made to provide 
suggestions as to how the findings of this study can be utilized in the 
education and suggestions for further research have also been given. 

The student is an important variable in the educational process. 
He is both an 'input' and an 'output' of the system. He possesses certain 
characteristics. The characteristics of student play significant role in the 
qualitative improvement in the 'output'. Knowledge of student's adjustment and 
personality traits may help the teachers, guidance workers and counsellors in 
giving educational and vocational guidance to them. 

In this study researcher has tried to find out the answers of the 
following questions - 

(1) Do the general, other backward classes and scheduled castes female 
students differ among themselves with regard to the adjustment? 

(2) Do the general, other backward classes and scheduled castes female 
students differ among themselves with regard to the personahty traits/factors? 

(3) Is there any significant relationship between the adjustment and personality 

traits of female students? 

Results obtained are as follows 

Researcher has studied the five dimensions of adjustment 
separately and total adjustment of the female students. On home adjustment, 
general students differ significantly from other backward classes and 
scheduled castes at 0.01 level, while on health adjustment, general students 
differ significantly from other backward classes and scheduled castes at 0.05 
and 0.01 respectively. In other dimensions as social, educational and emotional, 
no significant difference was found. There was no significant difference at any 



dimension of adjustment between other backward . classes and scheduled castes 
students. 

On the basis of the results researcher perceived that general 
students' economical and educational conditions are better than otlier backward 

classes and scheduled castes students. 

This is especially due to female illeteracy, superstitiousness, lack 

of knowledge among the other backward classes and scheduled castes commumty. 
So they have to face many problems in home and health adjustment. 

On the basis of above conclusions, it may be said if level of 
education, economic condition and knowledge of health care of other backward 
classes and scheduled castes is improved then their adjustment in home and 
health would be better. 

Researcher has comparatively studied general, other backward 
classes and scheduled castes in the 16 factors. Researchei has studied three 
categories on the sixteen personality factors. On intelligence trait general 
students differ significantly from other backward classes at 0.01 level. On 
emotional maturity general students differ significantly from other backward 
classes and scheduled- castes at 0.05 and 0.01 level. On boldness and 
shrewdness personality factors of general female students and other backward 
classes students differ significantly at .01 level, while general and scheduled 
castes female students differ significantly at .05 level on superego strength and 
confidence factors. There was no significant difference between other backward 

classes and scheduled castes on any personality factor. 

In the development of personality, heredity, environment, 
guardians and family .members play significant role. In this study on 
intelligence, emotional maturity, boldness and shrewdness the general students 
are found better than other backward classes students. 

On emotional maturity and super ego strength the general 

students are better than scheduled castes students. There was no difference m 

the personality traits of other backward classes and scheduled castes. 
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On the basis of above findings it may be concluded that better 
living conditions, good social and physical environment and participation in 
co-curricular activities should be provided for scheduled castes and other 
backward classes so that they may perform better on the above traits. 

The scheduled castes may become more capable with regard to 
responsibility and planful working by giving more responsible situations and 
planfiil work. Relationship between total adjustment and sixteen personality 
factors of general, other backward classes and scheduled castes were as follows 

(1) There was no significant relationship between warmth, emotional maturity, 
dominance, impulsivity, superego strength, sensitivity, trust, imagination, 
confidence, radicalism, self sufficiency, self sentiment, tension personality traits 
and total adjustment of general female students while there was a significant 
relationship between intelligence, boldness, shrewdness, confidence and total ad- 
justment. 

(2) There was no significant relationship between warmth, intelligence, 
dominance, impulsivity, superego strength, boldness, sensitivity, trust, imagination, 
shrewdness, radicalism, self-sufficiency, self-sentiment of personality factors and 
total adjustment of other backward classes female students while there was a 
significant relationship between emotional maturity, confidence, tension and total 
adjustment. 

(3) There was no significant relationship between personality factors namely 
warmth, intelligence, emotional maturity, dominance, impulsivity, superego 
strength, boldness, sensitivity, imagination, shrewdness, radicalism, 
self sufficiency, self sentiment, tension and total adjustment of scheduled castes 
female students while there was found a significant relationship of trust and 
confidence with total adjustment of these students. 

Implications for the Government 

(1) It has been revealed from the study of adjustment that other backward classes 
and scheduled castes students percieve themselves poorly adjusted in 
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comparison to general students. It may especially be due to female illiteracy, 
superstitiousness and lack of knowledge among other backward classes and 
scheduled castes students. Government should provide better educational 
programmes for parents as well as for students of other backward classes and 
scheduled castes. The government should take urgent steps to eradicate poverty 
of other backward classes and scheduled castes. And more health care 
programmes should be provided for better health. 

(2) It has been revealed that from the study of personality factors that other 
backward classes students perceive themselves less intelligent, emotionally 
immature and less shrewd in comparison to the general students. It is therefore 
for the government to facilitates for better environment, social recognition and 
more opportunities to handle different situations. Scheduled castes also possesses 
low superego strength, therefore to develope higher superego strength among 
the scheduled castes students. Government should facilitate different kinds of 
responsible situations in schools, offices, society and planful work to them. 
Implications for teachers 

(1) It has been revealed that other backward classes and scheduled castes 
students perceive themselves poorly adjusted in home and health. It may be 
suggested for the teachers to give maximum knowledge about better nutrition, 
health services, reproductive and child health and maintaining better environment at 
home and their surroundings. 

(2) It has been revealed that other backward classes students perceive 
themselves some what inferior and less intelligent. It may be suggested for the 
teachers to develope the feeling of superiority by giving more attention towards 
them. And better environment should be given to other backward classes 
students in the classrooms and outside the classes. 

(3) It has been revealed that other backward classes students percieve 
themselves suffering from shyness and withdrawing tendencies. It may be 
suggested that teachers should increase their personal and social contacts. 


More and more chances of conversation and more opportunities 

should be given them to handle different kinds of situations (e.g. offices, schools, 
social works, industries, etc.) in the society. 

(4) It has beeri revealed that scheduled castes students percieve themselves 
unsophisticated, sentimental and simple. It may be suggested for teachers to 
pay more attention towards them. So that they may become practical. 

Implications for Guidance workers 

(1) The findings of this study may be helpful to guidance workers in providing 
educational and vocational guidance to the college female students. 

(2) It has been found that the students of different categories percieve 
themselves less intelligent and less impulsive. Female students are also more 
restrained, reticent, introspective, sober and dependable. Bundelkhand is backward 
region even today, here the female literacy is below the average. It may be 
suggested for the guidance workers to find out remedies to make them active, 
talkative, frank and expressive. 

Implications pertaining to Education 

So for the researcher has discussed some of the practical 
implications of the study pertaining to government, teachers and guidance workers. 
In this connection it is also important to , discuss some on the main theoritical 
implications of the study which are vital to education. This would enable schol- 
ars to plan research studies for further investigation and there by increasing the 

fund of knowledge in- this field.- 

The findings of the present study reveal that general, other 

backward classes and scheduled castes differ significantly on one or more 
dimensions of adjustment and personality traits/factors. It indicates that the social 
conditions affectf the adjustment and personality traits of female college students. 

Suggestions for further Research 

At present there are many problems in the fields of education 
and society. There is a need of research to understand and solve these 


problems. It is difficult to come to a conclusion from a single study. Each 
researcher has his own limitations. It is impossible for a researcher to reach 
every comer of the field and to work on each type of sample because the 
problems of money and time are with him. Present research work has been 
based upon personality traits/factors and adjustment of general, other backward 
classes and scheduled castes female students of Bundelkhand region in U.P.. To 
make the conclusions which are derived from this study the researcher feels 
that more researches are needed in the following fields - 

(1) Researcher has concentrated his mind on the general, other backward classes 
and scheduled castes students of Bundelkhand region of U.P. only due to the 
limitations of time and money. Other areas of U.P. and other states should be 
included in the sample of other studies so that the obtained result may not be 
confined to a particular region only. Generalisation of results may be drawn, 
conducting researches by a team of researchers on National level. 

(2) The researcher has centralized his study at the female students only, while 
the further studies should be conducted either on male or female or both, so 
that the results obtained may be more generalized. 

(3) Present study has been conducted on 460 female students. (240 general, 
140 other backward classes, 80 scheduled castes). In future further studies may 
be conducted on the large samples. 

(4) In the present sample female students of B.A. final year have been selected. 
Such studies may be conducted on the students of B.Sc., Medical, Engineering, 
B.Ed., B. Com. and postgraduate classes too. 

(5) Present study has been based on variables, namely. Personality and 
Adjustment. Other variables like self-concept, values, creativity, attitudes, 
academic achievement may be included in further studies. 

(6) The results of this study reveal that general students are better in home and 
health adjustment in comparison to other backward classes and scheduled castes 
students and they also differ in some factors of personality. Researches may be 
conducted to investigate the reasons of these findings. 


(7) Singh and Sinha Adjustment Inventory for measurement of Adjustment and 
Hindi adaptation of sixteen personality factors of R.B. Cattell for measurement 
of personality factors have been used in this study. Other inventories may be 
used in further studies, so that more factors may be included. 

(8) Relationship of adjustment and personality factors to the academic 
achievement of female students of general, other backward classes and 
scheduled castes should be analysed. 

(9) Other cross studies should be done to testify the validity and significance 
of results of this research. 



CHAPTER - VI 

SUMMARY AND CQNCLiJ SIGNS 

The main stream of any country is its well, ci.lucitied citizens. 
Education is a ladder of development, it dispels darkness ano biings light, it 
is the base of all human resource development, a stepping stone, tor die onward 

march of culture, the bedrock of human progress. 

Higher education is a process to make citizens responsible and 

aware. Ifs essential to take attention towards higher education. Highly educated 
citizens can provide new ideas with direction to society fOi ..elter future. In 
higher education, the number of female and male students is increasing. But 
there is a gap between the two. Women's education is the stepping stone to all 
kind of education. Swami Vivekanand used to say, Theiv i--> no chance for 
welfare of world unless the condition of women is improved, it is not possible 

for a bird to fly on one wing." 

Woman is the pivot of a family so it is necessaiy to give proper 

importance to her-physical, mental and educational development. Education is 
the most effective device for improving the status of women in our society. It 
can bring an awakening in them and help them to face the world and solve 
their various problems like purdah system, child marriage, dowry system, slave 

system Hnd condition of women. 

National Policy of Education and Programme of .Action ( 1986 ). 

It has admitted that social, economical and cultural positions are basic reason 
for low level of education in women. So NPE has strongly emphasised the 
interventionist role of education as well as empowering them. 

Since equality has to be achieved throu^ education for empowerment. 

Intensive research programmes of women's studies may be craved out. 
Methodology for identification of women in the research may be provided and 
development research must focus attention to women's issue for generating 


climate appropriate to empowerment of women and commitment. 

We see various religion, caste, culture, language etc. in our 
country. There are many advantages of these differences but in some ways we 
feel that there are some deficienceis. In the Indian society apart from various 
differences (social, economical, cultural, caste, religion) category and sex are 
two important factors. Social class is a concept which describes the divisions 
in a society. 

In ancient time the three Varans of Aryans were (i) The 
Kshatriyas - rulers warriors (ii) The Brahmans priests (custodians of knowledge 
and learning) (iii) The Vaishyas - the businessman (traders). A man could aspire 
to rise in this hierarchy either by his wisdom or powers. As the process of 
integration of the Aryans with the local residents continued according to a theory, 
were admitted as one more class and they were called Shudras. However caste 
system of ancient India has undergone drastic changes since independence but 
this has left a impact on society. Now there seems to be some categories in 
society as general, backward and scheduled caste/tribes. 

It is commonly believed that persons belonging to general 
categories are superior in economical and educational status in society. As we 
see in old tradition kshatriyas were rulers and warriors, brahmans were priest 
and vaishyas were businessman. People belonging to scheduled castes were 
involved in handling of so called dirty jobs like tanning, sweeping and as servant 
of superior classes. This system is changing gradually because they are 
involving in these services they become backward in educational, economical 
and social fields. Now there is a perceptual, gradual change in socio-economic 
and educational conditions. 

People of high castes assured for themselves wealth and prestige 
due to their strong economic and social background and the masses which were 
in the service of society became downtrodden and were miserable both in respect 
and wealth. 
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Scheduled castes and tribes social and economical conditions 
were very poor. They have no chance for the development of their personality 
and society. They were not allowed to perform religious rituals because they 
were considered unholy from their birth. Due to this social indiscriimnation they 
became deprieved of education they can not have any relationship with so called 
high caste. They were kept aside from localities of high castes and used to Hve 
outside the villages.Social, economical and educational conditions of the different 
categories leave deep impact on their presonality development and adjustment. 

Adjustment depends greatly of the family background, which in 
turn bears the impress of culture of the group and the attitudes inculated by it. 
Since the process of adjustment undergoes continuous modification as the 
individuals experiences and environmental conditions change gradually, it would 
have been unfair to compare the adjustment of different age group girls. To 
minimise the age group difference the study is restricted to the final year girls 
of the graduation. 

On the basis of above discussion the investigator realized that it 
would be worthwliile to study the personality traits and adjustment of female students 
studying in B.A. final year in the colleges of Bundelkhand University, Jhansi. 
Therefore the problem undertaken for the present investigation is titled as. 

A STUDY OF PERSONALITY AND ADJUSTMENT OF 
FEMALE STUDENTS OF DIFFERENT CATEGORIES 

Significance of the study 

It is a. matter of regret that we have not been able to achieve 
the desired results inspite of the efforts of government and non-government 
organisations in social, economical, educational and political status of women, 
especially of scheduled castes/tribes and other backward classes. 

Problems of women, specially scheduled castes/tribes and other 
backward classes have not attracted the desired attention of educational researches 
in India. The need for research in this field is essential. Their social and 


economic standard must be judged from time to time. Any scheme for 
improving women status in the country unreal, unless more studies are conducted 
covering different aspects of women. These findings must be given due recogmtion. 

Survey and studies conducted in western countries, in the field 
of women personality cover such aspects as abused and non abused female 

students, black and white female etc. 

The present study is an attempt to throw light on this neglected 
field of female education. The findings of this survery, specially regarding the 
characteristics of the general, scheduled castes and other backward classes female 
may help the teachers, guidance workers and counsellors in giving vocational 
and educational guidance to the female students. The findings of this study may 
be utilised to raise the. standard of female education. Besides providing valuable 
educational implications the present study will provide guidelines for further 
research in the field of education of female students. 

Some areas of India are educationally backward, Bundelkhand 
region is one of them. Researcher has attempted to study the personality and 
adjustment of female students of this area. The physical as well as psychological 
environments of general, other backward classes and scheduled castes 
categories differ in several aspects such as types of economic conditions, living 
standard, family background, etc. This variability of environment and other 
reasons convinced this researcher of the necessity of conducting a study to compare 
the personality traits and adjustment of general, other backward classes and 
scheduled castes female students of B.A. final year. 

OBJECTIVES . 

The objectives of present study were 

1- To study adjustment of general, other backward classes and scheduled castes 


female students. 


2- To study the personality traits/factors of female students belonging to 
different categories. 

3- To compare adjustment of female students of different categories. 

4- To compare the personality traits/factors of general, other backward classes 

and scheduled castes female students. 

5- To analyse the relationship between the adjustment and personality 
traits/factors of female students. 

HYPOTHESIS 

Under the present study the following hypothesis have been 
formulated and tested 

1- There is no significant difference among the adjustment of general, other 
backward classes and scheduled castes female stiiidents. This hypothesis 
is further divided into three subhypothesis ; 

(a) There is no significant difference between the adjustment of general and 

other backward classes female students. 

(b) There is no significant difference between the adjustment of general and 

scheduled castes female students. 

(c) There is no significant difference between the adjustment of other 
backward classes and scheduled castes female students. 

2- There is no significant difference among the personality traits/factors of 
general, other backward classes and scheduled castes female students. Tliis 

hypothesis is further divided into three subhypothesis. 

(a) There is no significant difference between the personality traits/factors 
of general and other backward classes female students. 

(b) There is no significant difference between the personallity traits/factors 
of general and scheduled castes female students. 

(c) There is no significant difference betw^een the personality traits/factors of 
other backward classes and scheduled castes female students. 


(3) There is no significant relationship between the adjustment and 
personality traits/factors of female students. 

DEFINITIONS OF IMPORTANT TERMS 

A few terms have been used in this study at differeul singes 
which need clarification. To understand the concepts underlying this investigation 
these terms have been defined as follows: 

ADJUSTMENT 

In the present study, adjustment refers to the extent or capacity 
to which an individual may keep harmony between himself and his enviiomTient. 
Only five areas of adjustment have been covered. 

PERSONALITY TRAITS/FACTORS 

In the present study "Personahty is the dynamic organization with 
in the individuals of those psycho-physical systems that determine his unique 
adjustment to his environment." Students personality was measured in teims of 
Cattell's 16 Personality factors. 

GENERAL CATEGORY 

The castes which are not included in other backward classes 

and scheduled castes/tribes are treated as general category. 

SCHEDULED CASTES/TRIBES 

The castes which are mentioned in the article 244(1) of schedule 
five and article 244(2), 275(1) of schedule six in the constitution are called 
scheduled castes. They are mentioned in the scheduled to give them religious, 
social, economic and political conveniences. The tribes whose names are 
included in schedule of constitution, called scheduled tribes. A tribe is such a 
type of regional human group which has a common culture, language and 
business which generally follows the laws of intercaste marriage. 

OTHER BACKWARD CLASSES 

Some castes which are not included in scheduled castes/tribes 
but on the basis of backwardness they are described other backward classes m 
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part 16th of Indian constitution. Mandal commission submitted its report m 1982, 
which described OBC's on the basis of social, educational and economic 
backwardness. In other backward classes backwardness is the characteristic of 
a group not an individual. 

DELIMITATIONS 

The study has been delimited in the following areas. 

The study is confined to the affiliated colleges of Bundelkhand region in 
U.P. Hence the results obtained and inferences drawn are relevant to the 
colleges of Bundelkhand region of U.P. only. 

The study is limited to students of Arts faculty only to control the isnpact 
of different types of courses on the personality of female students. 

The study is confined to the students studying in final year of Bachelor 

of Arts (B.A.) 

The study is confined to female students only. Male students have not 
been included in the sample to control the sex variable. 

The following dimensions of the involved variables have been covered in 

the present study. 

(i) ADJUSTMENT 

(a) Home (b) Health 

(d) Emotional (e) Educational 

(ii) PERSONALITY TRAITS/FACTORS 

(1) Warmth (2) Intelligence (3) Emotional, maturity (4) Dominance 

(5) Impulsivity (6) Super ego strength (7) Boldness (8) Sensitivity 
(9) Trust (10) Imagination (11) Shrewdness (12) Confidence 

(13) Radicalism (14) Self sufficiency (15) Self sentiment 16) Tension. 

The second chapter deals with review of related literature, which 

has been presented in details in the thesis. 

Method and Procedure of study 

The study was titled as "A Study of Personality and Adjustment of 
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female students of different categories." The first major purpose of this study 
was to compare the adjustment and personality factois of general, other 
backward classes and scheduled castes female students. Second purpose of this 
study was to find out the relationship between the adjustment and personality 
triats. The sample, tools, methods and procedures which form the basis of study 
are discussed as follows. 

The Population 

In research population means observation of aU the umts. In the 
present study the female students, studjdng in B.A. final year of co-educational aided 
colleges of BundeMiand University, Jhansi have been described as the population. 

The Sample 

For conducting this study out of 11 aided co-educational colleges 
of Bundelkhand University Jhansi, six colleges were selected randomly through 
lottery system. According to the population of the different categories of the 
students a proportionate sample of 240 female students of General, 140 female 
students of Other backward classes and 80 female students of Scheduled castes 
were drawn from the population. 

Variables Involved 

The study in the hand was survey type. The study was titled. 'A 
Study of Personality and Adjustment of Female Students of Different Categories. 

Following variables were involved in this study. 

(i) Personality Traits/Factors 

(ii) Adjustment . 

TOOLS 

In the present study two tools were used for the collection of data. 
Personality Traits/Factors 

In the present study for the measurement of personality factors Hindi 
adaptation of Gattell's Sixteen Personality Factors Questionnaire (16PF) 


FORM A (IPAT’s - 1967 Edition) was selected. This test was prepared by 
RAYMOND B. CATTELL and HERBERT W. EBER. The adaptaion has been 
done by S.D. Kapoor and is widely used in India. 

Adjustment 

To measure the adjustment the 'Adjustment Inventory for 
college students’ (AICS) by A.K.P. Sinha and R.P. Singh. 

The collection of Data 

The subject of this study were selected from the prescribed 
population. The principals of selected colleges were approached one by one and the 
objectives of this study were explained. All the principals provided the facilities for 
the collection of data.The selected students were administered two inventories. The 
students were requested to answer the questions sincerely and truthfully. 

After administering the tools the response-sheets of each subject were 
scored according to the instmctions given for the scoring procedure. Details of the 
scoring procedures have been given in the descriptions of the tools used. 
Statistical Technique used 

First purpose of this study was to compare the adjustment and 
the personality traits/factors of female students of different categories. The data 
obtained on various dimensions of adjustment and personality traits/factors were 
tabulated separately. ■ Mean scores and Standard Deviations of each group on 
various dimensions of these variables were calculated. Profiles for different groups 
were prepared on the basis of mean scores and plotted in figures to give a 
comparative picture. 

Hence the comparison for all the groups was made on the basis 
of the t-test with 0.05 and 0.01 levels of confidence considered significant 
Hypothesis from 1 to 2 were tested applying two tailed t-test 

The technique of chi-square was applied to find out the 
relationship between adjustment and personality traits of different categories. 
Technique of chi-square was used to test the hypothesis No 3. The technique 


of chi square was applied by preparing 3x3 contingency table for different 
variables. The scores on different dimensions of adjustment and personality traits 
I,' were divided into the three categories, using manuals. 

The contingency coefficient (C), provides a measure of 
correlation when each of the two variables under study have been classified 
into two or more categories. In the present study C was calculated by the 
following formulas. 

c= 

Where N is the total number of frequency. 

The Findings 
Hypothesis 1 

The first hypothesis of this study was There is no significant 
difference among the adjustment of general, other backward classes and 
scheduled castes female strudents." The analysis of data has revealed that 
general students and other backward classes students, general and scheduled castes 
y students, differ on one or more measures of adjustment. 

Hypothesis 1(a) 

The sub-hypothesis 1(a) of this study was There is no significant 
difference between the adjustment of general and other backward classes female 
students." For this purpose the students adjustment scores were tabuleted, mean 
and standard deviations were calculated for each dimension of adjustment. To 

test the hypothesis t-test was applied. 

On the basis of results it may be said that general and other 

backward classes students differ in their home and health adjustm^^^ general 

students adjust better in comparison to other backward classes students. The 
reason behind this may be that behaviour of general students is good at home. 
They obey their parents and elders, they love their youngers. And general 
' students health adjustment is better than other backward classes because they 
have less tension and worries about their health. Hence sub-hypothesis 1(a) is 
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rejected on home and health dimensions and accepted on social, emotional, 
educational, dimensions and total adjustment. As a whole total adjustment of 
two groups do not differ significantly. 

Hypothesis 1(b) 

The sub-hypothesis 1 (b) in this study was "There is no significant 
difference between the adjustment of general and scheduled castes female 
students." To test the hypothesis t-test was applied with 0.01 and 0.05 level of 
significance. 

General students are more adjusted in home and health situations of 
life than the scheduled castes female students. So we may say that behaviour 
of general students is good at home, their family environment is better than 
scheduled castes, they obey their parents and elders, loves their youngers, and 
general students health adjustment is also better than other backward classes. 
They may have less tension and less worries about their health. Hence 
hypothesis 1(b) is rejected on home and health dimensions and accepted on 
social, emotional, educational dimensions and total adjustment. 

Hypothesis 1(c) 

The sub-hypothesis 1(c) of this study was "There is no significant 
difference between the adjustment of other backward classes and scheduled castes 
female students." The twO groups do not differ significantly on home, health, social, 
emotional, educational and total adjustment It may be concluded that the two 
groups are alike in their adjustment. Hence hypothesis 1 (c) is accepted. 

Hypothesis 2 

T^ Second hypothesis of this study was "There is no significant 
difference among the personality traits/factors of general, other backward classes 
and scheduled castes female students." The analysis of data has revealed that 
general and other backward classes students, general and scheduled castes 
students differ on three or more measures of personality factors. While other 
backward classes and scheduled castes did not differ significantly. 


Hypothesis 2 (a) 

The sub-hypothesis 2(a) of this study was "There is no 
significant difference between the personality factors/traits of general and other 
backward classes female students." Hypothesis was tested on the basis of t-test. 

The results indicate that General students are quick to grasp ideas, 
inteUigent, a fast learner in comparison to other backward classes students. General 
students are emotionally mature, stable, realistic about life, etc. While other 
backward classes students indicating emotional instability are low in frastation, 
tolerance for unsatisfactory conditions, changeable and plastic, fretful, easily 
emotional and annoyed,, active in dissatisfaction, etc. General students are 
polished, experienced wordly shrewd. While the other backward classes students 
indicating artlessness- are unsophisticated, sentimental and simple. Hence 
hypothesis 2(a) is rejected with regard to intelligence, emotional matunty, bold- 
ness and shrewdness. 

Hypothesis 2(b) 

The sub-hypothesis 2(b) of this study was "There is no 
significant diiference between the personality traits/factors of general and 
scheduled castes female students." Hypothesis of no difference (Ho) t-test was 

applied with 0.01 and 0.05 level of significance. 

General students exhibited significanly higher personality traits on emo- 
tional maturity, superego strength than scheduled castes, while scheduled castes/ 
tribes students yielded significantly higher personality trait on confidence than 

general students. 

General students are emotionaUy mature stable, unruffled reaUstic about 
life whUe scheduled castes students have lower ego strength. They are fretful, 
easily emotional and annoyed, active in dissatisfaction, having neurotic 
symptoms etc. General students ate exacting in character, dominated by sense 
of duty, persevering responsible, planful, usually conscientious and moralistic, 
while scheduled castes have weaker superego strength. They are unsteady m 


purpose, expedient, evades rules, feels few obligations, etc. Scheduled castes are 
depressed, moody, a worrier, full of foreboding and brooding, while general 
students have untroubled adequacy. They are placid, self assured, confident, 
secure, complacent, etc. Hence the sub-hypothesis 2(b), that there is no 
significant difference in the personality factors of general and scheduled castes 
female students is rejected. These two groups differ significantly with regard to 
emotional maturity, superego strength and confidence personality traits. 

Hypolhesis 2(c) 

The sub-hypothesis 2(c) of this study was There is no 
significant difference between the personality traits/factors of other backward 
classes and scheduled castes female students." The results reveal that die two 
groups are alike in their personality traits. Hence hypothesis 2(c) is accepted. 

Hypothesis 3 

The third hypothesis of this study was that there is no significant 
relationship between the adjustment and personality tarits/factors. In order to 
ascertain relationship between adjustment and sixteen personality traits, the 
technique of chi square was used. The obtained '^sre converted into 

corresponding contingency coefficients. 

The results of this study reveals that personality traits 

intelligence, boldness, shrewdness and confidence were found to be significantly 
related to the adjustment of general female students. Personality traits 
emotional maturity and confidence were found to be significantly related to the 
adjustment of other backward classes female students. Personality traits trust 
and confidence were found to be significantly related to the adjustment of 

scheduled castes ferhale students. 

In case of general female students hypothesis-3 that there is no 

significant relationship, between the adjustment and personality traits is accepted 
with regard to warmth, emotional maturity, dominance, impulsivity, superego 
strength, sensitivity, radicalism, self-sufficiency, self-sentiment, tension, trust. 
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imagination traits and rejected with regard to intelligence, boldness, shrewdness 
and confidence. In case of other backward classes female students hypothesis -3 
accepted with regard to warnith, intelligence, dominance, impiilsivity, superego 
strength,boldness sensitivity, trust, imagination, shrewdness, radicalism, self sufficiency, 
self sentiment and rejected with regard to emotional maturity, confidence and 
tension. In case of scheduled castes female students hypothesis-3 accepted with 
regard to warmth, intelligence, emotional maturity, dominance, impulsivity, 
superego stregnth, boldness, sensitivity, imagination, slirewdness, radicalispi, 
self-sufficiency, self-sentiment and tension. 

Implication of the Findings of the Study 

These findings have important implications for the government, 

teachers, guidarice workers and education. 

Implications for the Government 

(1) It has been revealed from the study of adjustment that other backward classes 
and scheduled castes students percieve themselves poorly adjusted in 
comparison to general students. It may especially be due to female illiteracy, 
superstitiousness and lack of knowledge among other backward classes and 
scheduled castes students. Government should provide better educational 
programmes for parents as well as for students of other backward classes and 
scheduled castes. The government should take urgent steps to eradicate poverty 
of other backward classes and scheduled castes. And more health care 

programmes should be provided for better health. 

(2) It has been revealed that from the study of personality factors that other 
backward classes students perceive themselves less intelligent, emotionally 
immature and less shrewd in comparison to the general students. It is therefore 
for the government to facilitates for better environment, social recognition and 
more opportunities to handle different situations. Scheduled castes also possess 
low superego strength, therefore to develope higher superego strength among 

the scheduled castes students. Government should facilitate different kinds of 


responsible situations in schools, offices, society and planful work to them. • 
Implications for teachers 

(1) It has been revealed that other backward classes and scheduled castes 
students perceive themselves poorly adjusted in home and health. It may be 
suggested for the teachers to give maximum knowledge about better nutrition, 
health services, reproductive and child health and maintaining better environment at 
home and their surroimdings. 

(2) It has been revealed that other backward classes students perceive 
themselves some what inferior and less intelligent. It may be suggested for the 
teachers to develope the feeling of superiority by giving more attention towards 
them. And better environment should be given to other backward classes 
students in the classrooms and outside the classes. 

(3) It has been revealed that other backward classes students percieve 
themselves suffering from shyness and withdrawing tendencies. It may be 
suggested that teachers should increase their personal and social contacts. 

More and more chances of conversation and more opportunities 
should be given them to handle different kinds of situations (e.g. offices, schools, 
social works, industries, etc.) in the society. 

(4) It has been revealed that scheduled castes students percieve themselves 
unsophisticated, sentimental and simple. It may be suggested for teachers to 
pay more attention towards them. So that they may become practical. 
Implications for Guidance workers 

(1) The findings of tins study may be helpful to guidance workers in providirig 
educational and vocational guidance to the college female students. 

(2) It has been found that the students of different categories percieve 
themselves less intelligent and less impulsive. Female students are also more 
restrained, reticent, introspective, sober and dependable. Bundelkhand is backward 
region even today, here the female literacy is below the average. It may be 


P'.igj.ested for the guidance workers to find out remedies to make them active, 
talkative, frank and expressive, 
iinplkations pertaining to Education 

So for the researcher has discussed some of the practical 
iniplications of the study pertaining to government, teachers and guidance workers, 
in tiiis cormection it is also important to discuss some on the main theoritical 
iMU'licitions of the study which are vital to education. This would enable 
sclioL.rs to plan research studies for further investigation and there by 
increasing the fund of knowledge in this field. 

The findings of the present study reveal that general, other 
backward classes and -scheduled castes differ significantly on one or more 
dhnensions of adjustment and personality traits/factors. It indicates that the social 
conditions affects the adjustment and personality traits of female college students. 
Suggestions for further Research 

At present there are many problems in the fields of education 
and society. There is a need of research to understand and solve these 
problems. It is difficult to come to a conclusion from a single study. Each 
researcher has his own limitations. It is impossible for a researcher to reach 
every comer of the field and to work on each type of sample because the 
problems of money and time are with him. Present research work has been 
based upon personality traits/factors and adjustment of general, other backward 
classes and scheduled castes female students of Bundelkhand region in U.P.. To 
make the conclusions which are derived from this study the researcher feels 
that more researches are needed in the following fields - 
( 1 ) Ivesearcher has concentrated his mind on the general, other backward classes 
and scheduled castes students of Bundelkhand region of U.P. only due to the 
Jiniitations of time and money. Other areas of U.P. and other states should be 
included in the sample of other studies so that the obtained result may not be 
confined to a particular region only. Generalisation of results may be draAvn, 



conducting researches by a team of researchers on National level. 

(2) The researcher has centralized his study at the female students only, while 
the further studies should be conducted either on male or female or both, so 
that the results obtained may be more generalized. 

(3) Present study has been conducted on 460 female students. (240 general, 
140 other backward classes, 80 scheduled castes). In future further studies may 
be conducted on the large samples. 

(4) In the present sample female students of B.A. final year have been selected. 
Such studies may be conducted on the students of B.Sc., Medical, Engineering, 
B.Ed., B. Com. and postgraduate classes too. 

(5) Present study has been based on variables, namely. Personality and 
Adjustment. Other variables like self-concept, values, creativity, attitudes, 
academic achievement may be included in further studies. 

(6) The results of this study reveal that general students are better in home and 
health adjustment in comparison to other backward classes and scheduled castes 
students and they also differ in some factors of personality. Researches may be 
conducted to investigate the reasons of these findings. 

(7) Singh and Sinha Adjustment Inventory for measurement of Adjustment and 
Hindi adaptation of sixteen personality factors of R.B. Cattell for measurement 
of personality factors have been used in this study. Other inventories may be 
used in further studies, so that more factors may be included. 

(8) Relationship of adjustment and personality factors to the academic 
achievement of female students of general, other backward classes and 
scheduled castes should be analysed. 

(9) Other cross studies should be done to testify the validity and significance 
of results of this research. 
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1. (^) W ^ ^ ^ WT fSgiT ^ t ? 

2 . Cq) qqr 3M 3IR; t ? 

3. (q) qqr 37Tq^ cTTlT t 3TFI^ qp ^ ^ 3Tr^ qr^ 

37^ ^ STT^H t I 

4. (7§) qrqr qfsn^ ^ Wfi 4^' ^ fo; w 37 fts^ ^ 

^ t ? 

5. (q) fe# jm ^qR 4P7T 3TFI arq^ ^irf^ ^ f^ ^ t ? 

6. (^) ^ 3714^ ^ cPM t 3714^ qr RP^ ^ sfk 75^ t ? 

7. (7§) % 37RT ^ ^ anq^ q^q qqqqj qi^ "ftcit t ? 

8 . (q) qqr 3774 fiTq: 1^4^ 44 37^44 47^ t ? 

9. (4) qqf 3774 3744t 447^^ 7?^ ^ 44747 T# t ? 

10. (47) 447 W7t 4^ 447t ^ 44747 qR 3774^ f^ ^:7444 ^ 447 t ? 

11 . (q) 447 3774 377737^ ^ ?4t?47f|4 ^ 47^ t ? 

12. (4) 447 3774 cT47g 37^ % t ? 

13. (4) 447 3774 474-f447^ ■^' 3^f^d ?) 47^ t? 

14. (4) 447 37744^ l<d47PTt I^&hIi' 37f^ IRT^ 37f4^37f ^ f ? 

15. (47) 447 3774% 777c77-l%T7 \ f%7 RTTfqqf % R44 3774 7;?% f, 34% RTfSf R^ % f%4; 

f^q f%47 t ? 

16. ( 73 ) 447 3774 47^ 4% %?-44? (ain'^.i^^H) ^ 4(4): f ? 

17. (47) 447 3774% 4747 47 f%77 414 ^ t ? 

18. (4) 447 3774 f%H( R747 ^ 4447 ^ R774r44: 444 t ? 

19. (q) wm 3774 374^ %7 SlfFiR (nervous) ®3f%7 474% t ? 

20. (^) 447 3774 374% 47f%7 47 41% % 474: ?741% f ? 

21. (qa) 447 3774%) 474: 444R 37747 t ? 


[4] 

22. W 3TI^ ^ ^ WcfT t ? 

23. (^ ^ ^ arraRt ^ ‘‘p ^ t ? 

24. (33) wm ^33^ t 3TN^ TR ^ f ? 

^25. (R) ^ 3Tn7^ 3R^ 3TFT f^FRt -HRlte 3Tr%5R f^RTT t ? 

26. (’Ef) ^ 3Tq^ rrfM^ ^ 33^ fO; ^ 371X1 R) 37^ f ? 

27. (3^) 3^ 37JX(^ ^ m^xTT ?tcft f 37P7^ 37r7% 37f?r ^ ^lc(T '4icil3 

28. (31) ^ 3^ XR ^ 37FT «I% |IT RpJR 3i3^ f ? 

29. (^ 3TCRT4XjR3^ 37^^ ^ 3P7T 377X7 ^ 31^ f ? 

30. (^) «7f^ ^ 377X7^ ^ xr^ ^ W 377x7 5[|cT 3# f ? 

31. (XT) cpn 377x7^ 37x7^ ^cR7f4f ^ 37x7^ % 37F7^ 333^ ^ ^ t ? 

32. (^ ^ 377x7^ Wm ^ ^ 37^ %c7^ ^7fe47f ^ f ? 

33. (XT) W 377x7 3TRnxft 31 X7^ t ? 

34. (^) cFJTT 377x7% XR ^ 37x7^ xrf^ % % 37% %i 7 3#3 ^ % feRXTTRT^ 

^ ^ t ? 

35. (3§) 377x7 %! 7714: 4iXj6 (throat) % tT^TcftxH ^3il f ? 

36. (3§) ^ 377x7 %! 377^: to! R 33^ (%) %! fW737 M t ? 

37. (%) ^ 377q%! %37T c7Rc77 t f% 377X7% 1%^ 37R fejTfW ^ X 78 J ifR^ f ? 

38. (47) 3P7T 377x7% xrft^R % f%37! %3^ S7f%7 ^ 377X7% ^ 377%!^ qR 377X7%! 

^: 3 %f%Rt? 

39. (R)x ^ 377x7 %!% % 7^ ITT it 37%^XR ^ 3TJ^ f ? 

40. (XT) xTt^at t ^ 37^ xnt % ^fjRTJT ^ 37jq feR 3# f ? 

41. (^ Wm 377 x 7 %! %3T7 cRTcTT t f% 377 x 7 % %3<i! cRT xt^^txITR 37^ flcTT t ^%ff% 3%' 

. 37^ ^«7nt TO t ? 

42. (R) RFR 377x7 
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43. ('ET) ^ ^ ^ ^ ^ arrcT ^ t ? 

44. (^ ^ 3TN ^ ^ ^ t ? 

45. (^) W 3TFT 3T^ ^ % ^cfjTR ^ ^ 3^ t ? 

46. (31’) ^ 3^Tq^ fm ^ ^ t ? 

47. (^) fiRTt ^3FT? ^ ^ ^ ^ ^ an^ ^ 3TIW ^ t ^ 

^ ^ ? 

48. (^) ^ M f^TERTt ^ 11^ ^ ^ 4=4T 3P[^ <^f^\i ^ ftTft t ? 

49. (^) W 3Trq^ 8R ^ ^ WPM t ? 

50. (71) ^tqrd % ^TRTir ^ 3M 3TR: 47i%5r % aT^qrfw t ? 

51. (^) ^ ^ ^ ^ 37FT w ^ ^ 3717 71^’ ^ 71^ t ? 

52. (W) ^ 37Ff 37T7TRt ^ ^«Tcf fT ^ f ? 

53. (^ ^ ^ TR 3TR^ 'cfifB^Tl ^ f ? 

54. m ^ 3114 ^ ^ ^ 41441 itlll t 1% 3Trq% ^IniTlr ^ 47 44 414147^ 31FT% 3lf441 

t? 

55. (4) 441 3114 71^ fTlI^ 4R 44 4n^ t 3154 o4t%7T 31174^ 574474 4 

^ 41% ? 

56. (4) #1 4T441 % 4774 441 31N 5:# 7?% t ? 

57. (4) 4^ % feR4 fRl9% % 441 31N^ 4rf34Tf %l4l t ? 

58. (4) 441 31N 714# t f4 31iq%l 4Rll-f441 571% l441% %1 f ? 

59. (74) 441 4%l-44t 3114 4% 714 % 4tttcl 7W% f ? 

60. (4) 34% 41# 7inilf44 57ll44f ^ 441 3114 f4f%lcl 71% t ? 

61. (4) 441 344 4%^ t4l0 4741 4R% f ? 

62. (73) 441 3119 W%t74 317474711 % 47741 ^%411 f4f471 7^ f ? 

6-3. (4) 441 31R 3117117!^ % 
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64. W 3TnT ^ ^ ’AsflR t ^ ^ ^ ^ ^ ^ t ? 

65. ^ TRT ^ ^ 3[R^ STTR^ ^ ^ 3TRil f ? 

66. (^ W 3TN^ ^ 3TR 3R^ ^ ^ t ? 

67. (^ W 3nW WF2T 37N^ t ? 

68. (^ ^ 3M m^rsRi % ^ 3rf«i^ -it ^ t ? 

69. (^ ^ 3M ^ ^ ^ t ? 

70. (^) W STTT 3R^ RfJTf 3^ % oERW t ? 

71. (^) cPT ^ ^ ^ ^ 31R^ HR: ^ W t ? 

72. (Tf) f^mi 31Tq% m 3RFR) 311^ t # ^ 31R ^ f ? 

73. (^ ^ OlPfR 37R TT^ t 3iR5t dM-MlpRI ^ ^ 3TrH^ 71% TfciT f ? 

74. (^ 3Tqf%RT % ^ ^ 3% ^ ^ 3TR^ 3f%n| %l f ? 

75. (^ ^ 31R 31RRt ^ ^RST % t ? 

76. (^ 3Fm 3TFT c%R 3T2RT H%5R 3%% ^ TlWefcl %T f ? 

77. Cn) ^ %Tt ^ 3TI%][ 3P11 371 ■% 

713% %T t ? 

78. (^ %r fllTll 3Ri3 ^;T7W % ^ 3in^ R%3R gicfl t ? 

79. (^ ^ 31T%1 3% |%T^ ^ fa7a'<*7 o43Rr ^ ^ f ? 

80. (^ ^ 31FT HR: 3%rfHH TR7TO f ? 

81. (^ 3R 311H 31%;^ % t% H51T 31^ ^ ^ t ? 

82. (^ W 3irH %I 711% f 311% 3% t %lTf7 t%Rf t ? 

83. C^ ^ HRHTSlif % h|% HT# ^ ^ 31FI 71R«?H 7% t ? 

84. (^ W 31R 3% 3Hcll^ Hlf HW % 31% 3^^ 

85. (7D 3% 8n?Wjaf 5 %h Ht ^ ^ % W 31TH 3^ ^lRHT3l! ^ 3R%RT 

% t ? 
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86. W 3TPT ^ t fl? ^ 3TT# f^:cf^ t ? 


87. (^ Sfm #q 3T?q^ 33T ^ f ? 

88. (^ wm 3JPT 5^q[ T# t 3Trq^ torn %f^raT3tf ir^ 

wr3?! -m ^ 3T^rrR crqicr f ? 

89. (^ ^ sm feft WTt?r ^i sr^an 3??^ ^srpjf^ (awareness) ^ ^ t ? 

90. m ^ anw f^qFT ^ ^ftRf ^ afM f aM ^ ^ ^ fecTlW 

^ ■aiT^ t ? 

91. (70 W arpi ^ ^ % 7TT2T ^ 97R f ? 

92. (^ 1^ ^FTOq ^ 3TR^ ^ 3^ 3n% 7# t ? 

93. m w aiFT ^ t 3W^ ^ 9Tc[WT m t ^ arn^ 

7R^ 3Tf«ra 394)^0 ? 

94. (^ W ^ # 3FTf3 ^ t ai^^ ^ ^ ^ STR^ ^ t ? 

95. (^ W aiR ^ t 7RM ^ ^ ^ aiR^ arol ^ % 

31^^ ^ ^ 3^’ ? 

96. (^ ^ 37R^ ^>rqR t anw WR ^r arnr t ? 

97. ^ TBT^ aTR% ^ ftR t 97 3719^ f^r?WRT fT ? 

98. (9) 9=91 3TT9 919! aTRl^ 4i 9^19^^.994 99 31^ t ? 

99. (9) 9F9T 399 379^ Wllfe4f 4l 7719 #3! 91(lf 97 ^19^ 9^' 9174 f ? 

100. (91) 97 4 -^llKl 7734 % %9; 9=91 37194 t R7 % 91f7 7?91 9^ t ? 

101. (9) ^ ^ f917l! 7519 9ft 9W 9174 f 4! 991 3719 ^93! 94!'.'it4 f ? 

102. (9) 991 3719 f99l4 4 |7R1 37f991 7it9[ 7l4 f f91 3719 9? 94! 47i4 f91 371779177 9=91 

4!7?1 t? 




Narno ('TPi) — ■ 
Age (3}T^— 
Education (f5i«T)' 
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Sox 

Father's Occupation (Ptcfi ?fn sranra) — 
Monthly Income aiRi)— 


Q. No. 

Po ■?to 

Yes 

t 

No 

1 

□ 

□ 

2 

□ 

□ 

3 

□ 

□ 

4 

□ 

□ 

5 

□ 

□ 

6 

□ 

□ 

7 

□ 

□ 

8 

□ 

□ 

9 

□ 

□ 

iO 

□ 

□ 

11 

o 

□ 

r- 

□ 

□ 

Vf’ 

13 

□ 

□ 

14 

□ 

□ 

15 

□ 

□ 

16 

□ 

□ 

17 

P 

□ 

18 

□ 

□ 

' 19 

□ 

□ 

20 

□ 

□ 

21 

□ 

□ 

22 

□ ’■ 

□ 

23 

□ 

□ 

24 

□ 

□ 

; 25 ■ 

i ■■ 

□ 

□ 


Q. No. 

5fo ■?To 

Yes 

No 

Q. No. 

Ho 

Yes 

No 

Q. No. 

Ho ■^0 

Yes 

No 

26 

□ 

□ 

.51 

□ 

□ 

77 

□ 

□ 

27 

□ 

□ 

52 

□ 

□ 

78 

□ 

□ 

28 

□ 

□ 

53 

□ 

□ 

79 

□ 

□ 

29 

□ 

□ 

54 

□ 

□ 

80 

o 

□ 

30 

□ 

□ 

55 

□ 

□ 

81 

□ 

□ 

31 

□ 

□ 

56 

□ 

□ 

82 

□ 


32 

□ 

□ 

57 

□ 

□ 

83 

□ 

□ 

33 

□ 

□ 

58 

□ 

□ 

84 

. □ 

□ 

34. 

□ 

o 

59 

□ 

□ 

85 

□ 

□ 

35 

Q 

O 

60 

□ 

□ 

86 

□ 

□ 

36 

□ 

o 

61 

□ 

□ 

87 

o 

□ 

37 

□ 

□ 

62 

□ 

□ 

88 

□ 

□ 

38 

□ 

. □ 

63 

□ 

□ 

89 

□ 

□ 

39 

□ 

□ 

64 

□ 

□ 

90 

□ 

□ 

40 

□ 

□ 

65 

□ 

□ 

91 

□ 

□ 

/ 

41 

□ 

□ 

66 

O 

□ 

92 

□ 

□ 

42 

□ 

□ 

67 

□ 

□ 

93 

□ 

□ 

43 

o 

□ 

68 

□ 

□ 

• 94 

□ 

-O 

44 

□ 

□ 

69 

□ 

□ 

95 

□ 

□ 

45 

□ 

□ 

70 

□ 

□ 

96 

□ 

□ 

46 

□ 

□ • 

71 

□ 

□ 

97 

□ 

□ 

47 

□ 

□ 

72 

□ 

□ 

98 

□ 

□ : 

48 

□ 

□ 

73 

□ 

□ 

99 

□ 

n 

49 

□ 

o 

74 

□ 

□ 

100 

• □ 

□ 

50 

□ 

o 

75 

V □ 

O 

101 

□ 

o 




76 

Q 

□ 

102 

> 

□ 

□ 








FORM A 

(IPAT's 1967 Edition) 

VSJ 1970 Hindi Edition 

Prepared by / S. D. KAPOOR, ph.d. 

I : ^ ^ | 'rerr =^%JTr ft sirq^T JT^twr^ | ssi'Tt: 5 ftqq^ qn?? 

fqjg' I I qr ‘q^rgr' fT|! |, qqffe sr^ql qjF ?rq?rr-?TqqT ^feqn^Tj q;r 

srFtrqrR 1 1 srf^ % ?ps^T qrq % wrqqiF =qTf|q ?rvft sr^qf qrr tstr^ srqr-slq? 

% ?TT«T f I STHT mqqfr ^ tr^ “^fg-q-qq” ?r|f f?qr qqr fr m jffcrqrr w ^?rfeq sfti: 
q?^ qq f?ir qq “Jj^q-qq" qrt 'STfqiT: q^rq nlfarq \ 

srqqr qrq qlq sr^q ^rq^rfr q?! qr? “errq-qq” qq ?r |f sqq qiv ^rr^qf qq qlfsrir i 
qqq q|^ qTqqri qF% % qrq qsqlf qrr q^qrq qqi qiFgq mqqFf qqi qjq srrq fq? sriq- qtq^ % 

qgqr crrq^it f s g;^qi qi q?T | i q% qrqqrr qq^ aqq'F qfi at jfqqqJT % qfqr |, qq q'qsF qqq 

“qqrq-qq” q gt ?qr | (Fqq qqqq q;r qqq jFfa'qjr S ^r qq) qrqq % Jr “qqrq-qq” qq fq^rrq frqrqr | i) 

^q 17;^ q^q % qrq qqrfqq q^qq ftq 1 1 q't% fq% qqr^q# q:'T qfs^ ?ftq ?rq^ qqrqlf qFr ‘‘qqrq-dq” % 3 ;q^ 
qrq qq, sr^i “qqi^qqr” ^qr |, grirr qr q?rq ( X ) ^ fq^rrq % nfqiT fq:^ trgj (box) q -qq^ ^rifq 1 tq-qq 
qrq srqqr qqrq “a” qr% ^q'q % feq fq& | qt qrci q[% q (box % fq^rrq crqrfq 1 qqq qrq^r qwq 

“b” arqr | qt qtq qiq ^qrq q fqqrq qqr^^ 1 ^qF qqf q qqq srrq^i qqrq “c” qtqr | a'? qif^q qiq ^rq % 
5 r;qq fqqrq qqr qtfqq 1 
qqr^qqr : 

1. q frq qrlr %q 1 f I'qqr qq?? ^qqr 
a. 5t, b. spqV^qt, c. qff I 

2 . q Tt^ qrqf qq?q ^^qr |, q'l ; 

a . qqVq | 1 , 

b. qtql % 

c. qqqt q>?q qqx if 1 
qrfeqf qqrfqxj Jt qq qqq qgf |— qqqr 1 ^fqq, sq qq^ % q^ qiJr q^q fq ^fqqqrr Jf qgq qq | 1 

?rq qqq qff qrq mqqf qqq; q qg^ ^rxqf ^ qqf qffqq i qqffqr, qq'fsrqr qq q'T?) ft qq q qiq«i q-qr 

qqqq ^ fqq ?ftq rqqq ^qr f.qq % Fqq q;|?r 1 

q^q'f qrr qq'q q& qqq qf% fq^ ?q "^rq qrqf qqq qq ^ q# : 

1 . qrq?> Ffiq'f a^q qq qqrqr qfq-fqqrq 5 iTq% sr^q qfr | 1 sif qq& q^qi qqiq qq W ?Tid qqq if fqqiq 

qqi q 1 q? qq I ftx q?q qfq wi I qrq^'t qq^ qrqf srrqqirqf qif fqq q^af fq?| qiq cqf-qrqf 
qrqqr qi|q 1 qqrfqqr % fqq, sqq ^ ^ %?rf'’ ^ 5 W qqr |, qqfe qqr qf ft 

q-qar | qfq fqqiq qrq%qqrq q qqrqr qqR q;qq if 1 ^rfqrq sriq^f “qfqq qi qiqqlq % %q % fqir” 
qqq iqr |’ qt qqf qq^ ^ fqq^-^af wrq qi qfqq iqqFqT ^rq qR% qqq ^qr 1 1 q^ if q%, 
qrq qqqr qq % sfq? qqq t’ 1 qqq q'f^iq ^ qr ^ ^ 

q qqiqr qrfqq fqqs n qqf sR^xf qqq qra^'i ^ qqr ^rf^q 1 

2 . qrq qr^ “srfqfqqa” qqq'r q^r qfrqr qq arf qffeq qqqpfqq 1 fq qq qqf fqqrq qqrq qq fqqiq qiH qqqf 

^rr qqr qrq% fq& qqf q ff qqqq if~5nqq ^qr srqqf t irq qrq if 1 

3 . fq qia ^r qq^rr ^qrq qq ^ qqiq i 1 ^qr qq q^ar | 

fq f ^ q^q qrq qq qq# aq? q ift #, qq srrq qq^ # qq qfqfFqfq if ?iq arq qqqr qqq § i qiq# 

377% fqq3 qrqqf ^ q3 qraf-qa qqif, qq ara qfe^ fqr ?r[q% qqq-q# qf fqqfq y?r 7:^7 qrar | 

% qqrf |l ^fqqf # qqa ^ ^qq qgf qrrqr srr qqrfrr I qrq if q^-iT^ q;?q % ^3 

ariq qqq-qqq qgf # =rraf ^ 1 ^qfatf qiq ttoar crq^ qq q^i ^qrq q f ' 

4 . q'r qqq qrq® fqq q# f a# qfq fqrqqiqf % f 1 qqfarqr <77; irs-gr aqra qrq% % fqq “qg qi^ar 

sfqr ifqr" ^qr q'fqqq fq^rxq a qqrq I - 

c{^ ?r 3fTir ^qsTT 'T??rT m 

Copyright © 1964, 1970. by the Psycho-Centre, T-22, Green Park, New Delhi. India, and also, 1956, 1962, 

1967 by the Institute for Personality & Ability Testing, 16'02-04 Coronado Drive, Champaign, Illinois. 
USA All rights reserved. International Copyright in all countries under the, Berne Union, Buenos 
Aires, and Universal Copyright Conventions, and all Bilateral Copyright Agreements. 'Printed in India. 


1 3 . qqqr qrqrq (’f#) q§f qr qqrqr 1 

a. # (qq), b. qfq'f % qt=q qrr, c. q^l (qnq) 1 
4 . qf-rq q;r q= 5 % q q|f qrq?q | # qrr ; 
a. irqqr, b. ^qf, c. q | 1 





1. 5 ‘ 

a. 51, b. ?Tftr5’3cf, ' 

2. sr^^f % ^ ^ ^ ^ ' 

a. ^T, b. c. I 

3. Sf ^HT JT^ro %?rT 'T?f5 ?¥»IT ^'t : 

a 515X % ff3f€t^ ^ 

b. 5t^f ^ ^iV ^T, 

c. 3fn?f ^ 5f%?jT m t 

4. ?r'7?fr ^rs^Tfjft fTTK^Ti T-X^ % ^ 

ar^a | ■ 

a. 5^5Ti, b. srmak c. 1 

5. t ^tT?ft -srraaff a «Tsr ^rasT sfrar f, ^ ^ 

asrfd ftEjfgt ij a 5?? I 

a. (?r^), b. ^rfaf^EicT, c. (’ina) 1 

6. # Eatfi'i ’a'K 3a% faar^l « ^'t^t & 

waa ^'t ’'i?:ar f 

a. b. C. i 

7 ^ pfafi Epaar |, ^ 

PTTir^r HHFsai f I 

a. WFtcft^ b. c. aff I 

8. ff Ha^'i ara^ ( ai^r ) % 

a^rriT, ’3-4 5n?al4 441a 444 1 1 

a. 4|3, b. 4rf4f54a, c. naa ' 

9. afa ^ at afiraaf % a=54T Frf% 3^ , ^ • 

a. 4^ saat aa^RTat ?a4 ataa % 

b. ?rrar54a, 

C. 4'| HH4iT3t‘nT I 

10. arairaat ^aa^lr 4^, t : 

E. ?SfT^T ^5 

b. ^ 

11. ft?r4 4| ata ^tfa^ aa-aaa gVaO : 

a. q^t f4mtI(-^Tfa4<aT (?^'if44T) 5441, 

b. ?tf'4f54a, 

C. 4ia^^ ‘Ft q^ %a(4; 4441 I 

12. s fOeu % «'Tt ^4^ % 44r4 att&JtEat 

[T£p4;ai4ti4 ‘fFsa’ 

^ra'ar i 

a. ait, b. 4f4r54a,- g. aaa i 

13. srraatt: a aaat amt % ara it 4i a^rat f , 
4?r it t %<at at? at f^^aiat a.T stF aat stra 

ETt 4|a it a-gr aaai i 

a. it, b. stat % ata aa, c. a^t i 


14. 44 mi tfarat ar^aT | at irm ^tfta-atata it^pr 
ifi aa% %st a tar aar 44 % | i 

a. it, b. atat % ata 4 T, c. ait i 

15. afa gfgat a^^at itatFaEf ^ar at §rar aa . at 
41 a4% fat w^w ft'tT t 

a. aiaa, b. afaftaa, c. staiaa i 

16. ^ q^ fafijaa at^ 4 a taa aia 4 Ta ^ atatr q4 

itF 44 aaata, araaat ata 4 ra 4 t 4 r 

^*1%^ (^^Tr) ^5TRT -J^RF ^F I 

a. ?t, b. ^faflaa, c. ait i 

1 7. 4 ?Taat araarat t 3 it a aat ara 4 aai | : 

a. 44 41 4 ^ft it, 

b. atat % ata ^jt, 

c. aF-a, ^4 aiat atfn faHsiTHT | i 

18. ^at-?ar aa^r^ % ^aat at tr= 3 Ta^ sx 4 ?r ^rara 

itai § t ^ati aiiaqit at a^t aa^i atat i 

a. it, b. atat % ata a>T, c. ait i 

19. 44 fptft qat ata % fat ^Ft-vrat atir arat 
I fat ^a ait Fatat. at n : 

a. itt at artaat ait a^at, 

b. atat % 4t4 m, 

c. fq^'^ 41 *(at at ^sT Haaiai 1 1 

20. qat at % aiOa-atOa ^x atqr Ertat arr aarat | i 

a. it, b. 4raf54a, c. aff i 

21. tt taat 4f44;a4 Taat-afr it%|, tt : 

a. faar . 

b. aiaaiaf ?at4 a^ ^at t, 

c. faara t i 

22. 444 a ata 4 F 4 F tga itt qf? t 414% tnfaat 
ht 4 44T4T aia^a aa’t sft aai a^ra a^at 1 
a. it, b atat % ati, c. ait 1 

23. 44 a ^tt t qqrai | far ata tn aifiar | sta 
4141 , at t 4444 at:?ria fi 4iar | 1 
a. all, b. afafsaa, c. aaa 1 

24. 4ra ar^t aaa, t : 

a. 4Tat at 4% it a^iaT an? t ^ 
aT4 4aat (ai itat j |, 

b. atat % ata aa, . . 

c. ?(at fagiff ^st ai% 544 ?^ aai fiatai aaa 

a>qai 1 1 

25. E 3 T 4 414 4t?a4 a 4|cf atfaa am q^t |. at 
4 Tm 5r?5t -pt ^ifa at gt arrai |i 
a. it, b. ^at % ^4 a>T, c. a^f i 

( mma-aa % aana I aa ?r;a ) 


39. 


26. srn^ ^ §f, at 

giT^T f?5r=^5'T ft^T ; 

a. 

b. ^rfgfyg?!, 

C. (’^T ?t2H) if q,^ ' 

11. srrsr % <T|iT, t f^^tf^ci (i^t nm) f^gr f : 

a. %g?i T?! ('Tt^ft^rg) % fetr, 

b. s^^ssf % 

Q 52^ ^ q^nr ^ r^n i 

28. “'i;rg|’' ?r t?ir ft «■’=?'«? I “=^tf 

g:r : 

a. gK 

b. giTE% 

c. gtsp % 1 1 

29. i?7^f>-s[??ft t ?ft gff 'TicTT gjfff^ q^ TggiT ftirrir 
^ fror TfciT 1 1 

a. «§t, b. ?ifgf5=ga', c. gna i 

30. fgsft sftgg ?f t ^6tg-^K3g fir^rr fr ?r<T?it erg 

grt || gf^reft gft gr %etr 1 1 

a. H^t, b. wfgfs^ci, c. gag i 

31. t?gr fg^?r l^rr grr^g gg?r l-gr ^rff q; : 

a. ^rf^cT g^-fgei^ (et'g-fggiT) % grg, 
b 5>ft % gtg ^T, 

c. g^?H I 

32. 5 ^Ht gt^rgr ’frg wgg 'rx^rrg | fsrg 

=gif (grrgtffga) sR^gr ffar | ^rT-^ ggrf 
^ fercf ^x sfs^ g?gr | i 
a. ?rft, b. gtgt % g3g grr, c. gng i 

33. ggrgrg'^ eftg, Pg'f ^ grrgerr |, gggiT grggig 

gr^T gg's^’t i 

a. ^T, b. i!Tfgf5ga, c. gf" i 

34. 3rg t sf ^ (%5^) xi\x g| ^tgt & fgggr i> ^ • 

a. %% (tjggft gig gft) git ^ grg irgi |, 

b. g^gf % gig ^r, 

c. g^Tg gggt | ^rgr f > 

35. fspgt grgifgg ggf (gg) ^ gg ggf^r ^gig ggrgg? 
gg; g^ gg gigr | efr"# gift gggrg ^ gf grai f i 

a. 5 t, b. gtgl % gtg gn, c. gfi i 

36. g^ ggr g| gg% if grfgg §1% S firgr ^gt flat 
I, ggif^rn '% fgg, ggr geg, gr gm-ggr i 
a. ft, b. gtgl % gtg ^T, c. gil i 

37. tl ?fg t gf gg?g fegr gr (gr g^gr I) : 

a. ggta, 

b. fgfgftgg, 

c. gfggrKl 5it^ fgpggretT, 

38. gg 5 % Ppgt grrg gr f-grg ggrgi grar | gl t ?g 


grg g^ g® 'g'^r t tfgfggt gtgr grg .■ 

gt t f^cft-fir ^ I 
a. ft, b. ^gt-grgt, c. gft i 
gigi fgar % T^q gf t ^ 

a. g^gf ggat f^f (’^n) gsT^ if ggg g. 
b glgf ^ gtg g^T, 

c. g^l gt gg^st wggrwf gt gri| xmxx firsttr i 

40. il^) ^ ^ ■ 

a. oggfgr gft ggrg^ gl glf?fg 'sg gt, 

b. gtgf % gtg .. 

c. frgrg grg’gT gl^ l^'gi % fgggf ®Kt gigg ft t 

41. g gg-gg g'^if ^ ^^tgi gfaa aig g'g ^ ^ 

g^Ta gffg ^at | i 

a. |T. b. gtaf % gig grr. c. aft i 

42. ^ g| gl^ ggl-vBggt gi^ glat ^ ?j1^ 

a'g eggrg grgl % arg fggat ^aar ai|ar i 

a. fi, b. glaf % gig w, c. a^ i 

43. gg gla t^gl a^f (gg) a ggr-|gr grfit I 
al a gfg fg'g gig ggia ft gtar 1 1 

a. ?rfl, b. alal % gig spi, c. aga « 

44. nfa 4 gql gtra^ fm ggigr giar f , al if : 

a. g<?^ fgq fiJi ^ (afg^ 'pr, gl g gxftn 
|) an qg alarr gagrar 

b. alal ^ gig art, 

c. saar f fe grll natal nt^ al 1 1 

45. fa |fagi g>l fga nig gt |, gf | ; 

a. anTgi fagfna gig g^g atnftg:, 

b. gfaf5ga, 

c. Hart ^1 gig gasrr aara gral glgaml % atn 
saigt “grgggtsl” ala i 

46. 4 fga algl gtl qsar f (gg-gfgpia) aait anr? 
% fgiT ^1 at gftfggl a 4 ff-gr ar^ara afar | t 

a. ft, b. gfafgaa, c. afl i 

47. fgiglrrgfni an; 41 »fa % tal 4 : 

a. g:al-gal am fnai |, 

b. gggl gm, 

c. aga fl agtai am fgni 1 1 

48. 4 gga ggl ta aarara fa aaf xtaar | fg: aat at? 
gggl-g ral gral gf gnfl ga fl .. . f:l ^ i 

a. ft, b. ^al % gig gtt, c. agl i 

49. gg t faaaa al naargl % ail 4 tftaar f aa 4 
gat-gal aam gla gnat al ftaa a g? grar | i 

a. ft, b. ^al%glgg5T, c. afl i 

50. gal -gal ag g? grar | fg faa algl % 4 
gta gg agr | aar 1 %?1 gral 4 fgaaml al | i 
a. afl, b. gfafyga, c. agl 

( aga-gg % gma 2 gt gfg ) 
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51. ?rtr< I'TJrr eft 5 sr^^rt ^ig’rr ; 

a. inrsT^ift (forester), 

b. ^rf^fs^ci, 

c. ^T ^eirtT^ (teacher) i 

52. ^rtr-^rtr e^ft^rff sff^ : 

a. eft^ ^ 'th? I? 

b. ?Tfir5=^, 

C. -ttfiTir? mT 5t5IT 

H«Tfft I I 

53. ‘«r^%’, % ^ft | ^'t ; 

a. b. H’^HcTT, c. g?ft % I 1 

54. f(T# eftH jf % rft qsj ^3 

^sff ^ ^TeTir I ? 

a. HtfT5cat, b. =3X5, c. ¥t d5i^3 I 

55. stffft ^ srqx:?! ^ ^r^ei ^rrr tri«x #f fq^rx I : 

a. 5nix? it ^xft, 

b. 

c. ?xtt5ff srxT I 

56. fXK^ ^?xt x^itr ^ti (5^1) I 

jTTrar | ftx ^ 5'pr % eftnf % ^^x g i 
a. ^t, b. c. ?xix I 

57. ■EXfffTis ^ q^ri Jf, wtxjft ^xq:?ixax (feelings) 
^3 frrxf ?r fsiXH 51;^^ ^'xf^x^r srrax g 1 

a. Hit, b. 5tH7 % axx, c. aHeX t 

58. ftxHt fq5fH-5xt ax % faJr ? ax; h ax§^ 

gtihx ana HrsT I 1 

a. ^ q^ ar?: ^ aaxax (sftxici h nlaa;) , 

b. fxh ^ Hnaa qa> axx: (^^hh), 

c. g# ^ qax Hxx: ^ Ht axH (hxhh h i 

59 . n H^Hcfx I ftx ?ra^ exftHi (fHECTHTT) atr ^X^H Tit 

^53rH % aarra Hxsxrat lax aaxar nq^ft 1 1 

a. nit. b. Hfafyaa. c. nm i 

60. 5xql rr a?" (l^fx, ajHat vtx 3 % aa ai?r) H3a7 

Tit alf ?at it Tiax I I 

a. §x, b. ataf % atn axx, c. agf i 

61. feal a?' H?g. at (a<x) ^ araqr lax at ntf ata 

^HXHX afar 1 1 

a. §x, b. ftal % ita 5PX, c. a|f 1 

62. faxHt HHatH at h| aag ftl af at fcratHt t7 

?i=c^ nafK I (^ Hmxit ^ aax aaar g fa faar 
HHT, qfeqx, ’tx <xf|aT I ) I 


63. Hax: all <t=c atqxHX t|, at 3 : 

a. Hta afl at alfHH aT'ax, 

b. Hfaf^aa, 

c fHf hxsj'hx I 

64. tt faat qf^ar (aaata) a 3 a3f trgfaa ^ar 
q?ar |, at naar ‘axi^x aar^’ It % asiia ff hh 

^rar at? aqar f’ 1 
a. Hgt, b. sqfafsHa, c. ana 1 

65. ?|a at aara^aa atr txhh €ta, at as? sst 
qfatt JJX farat a aia, tfi ai5?i5a a atgq gt 
Tfai arat 1 1 

a. gx, b. Itat % ata ar, c. ag! 1 

66. axaa^t ax farxa att wqlna axt |& qa a^g- 
fafactra (animal doctor) ax sftaa faaxa if 
jjt: aia?? m a%Tr 1 

a gx, b. Itat % ata ax, c. agt 1 

67. t Haar mat as' qar? a ata xarar |, tfaa gtsix 
Haat aiaaiat atq agt aita t aft faaar fa f;^ 
aal tta Haara | 1 

L Hgt, b. fxfafsaa, c. aaa 1 

68. aia-aia aaa lax at ftar | aa txr fanr % at 
faaa a ml sta (r'ania) agt aa qmr 1 

a. 5 Xta? gt ant, 

b. atat a ItH ax, 

c. aaxra, af axa i 

69 . aat-aat ata araig aq II | fa II Ita-aia 
atr aaia I Iqi eftn (gmx, fia) aga txia xr.aa 
aiai axai | ■ 

a. gt, b. Itat % gta ax. c. agf 1 

70. Hqat faatrrarxji (teen-age) I iiaq Hiar-fqgr 
it irqx Ta-I? ft axax ar, ax I srxaat? qq : 

a. wqai gt na (txl) axaa q^ax ax, 

b. atat % Ita ax, 

c. naax «faaxq (aa ax nrax) Hia ^ax «rx 1 

71. axrl malt a xxxn htOth ftax; xxmr aaa a aaia, 

' I 5 rq| fal qa aaa axfaa ar ftax 3ax?r qxx? 

aT'ax I 

a. gx, , b. stfafyaa, c. agt I 

72. aqat xxqiHaxIt qq axfta qxl % aaxa, xrqat 
aq| fa I mfxalfaaill ^Itsarqxaxaasrxlai 1 
a. Hgt, b. sqfafsaa, c. ana 1 

73. t aga ft axat I nqa at qftqaa ( ftrs-, HaH.?x’ ) 

rrarwiax 1 1 

a. Hgt, b. fifafsaa, c. naa 1 

74. fsTH aTg ax ^Hjxa (Hxataax) aga I ata aa ql; 
11 i atHHH.aiT5T’H3il a’Hafra I Taar axax | 1 
a. Haaa, b. aHt-alt, c. aat agt t 

75. waat wxaaiwt (feelings) at qaa axax glax 
^It afg % 11 aa (aif ) I xgr f 1 

a. gi, b. atat lx ata ax, c. agf 1 



76 . tTsp % f^, t : 

a. Tt sr!Ttn-5iTHi (Laboratory) W 
^T|nT, 

b. sifHf5^cr, 

c. gTfnT i 

77. ^ I : 

a. g|T|T, b. c. srmT^ li 

78. f«r# cftfT (fractions) if ^ sV 

ffTffr ^ 3 r> fsr?^ | ? 

a. 3/7, b. 3/9, c. 3/11. 

79. ^HT ?rTOr | f? f ^'t«t sr^I- | m 

feq:iTT I, fratfe f srCf ft ^rrr 1 1 

a. Hit, b. c. hhcT i 

80. %x\^ ^ it fsianr 

strg^R Hint H fiiH^iT =^if|Jr, ?ft«r ^ 6 % 

I I 

a. b. ^Ht-5pH7, C. ^Ht I 

81. ft?ft ■Jft srirf, =^i| ^t 5itrat ^r hsI sftr 

(w) ^ |T, ^r<5rr itar 

I eft e'ft 3:5r ?ft Jtrg;!? stet | i 
a. gr, b- ?t?ff % gt^ ^T, c. nit I 

82. JT| erzr ^ra | et'uit % 5 ?: ran ^ tr 

sTr^a^ ^t H^ifT ^ tr I I 

a. |f, b. 5ta7 % gtn ^t, c. ngt i 

83. 5 ^ sT'Tf HR H fUft H|f araROa at^jt 
^ fair It HT^ nta a it I 

a. Hit, b. Hfafyaa, c. aaa 1 

84. HHt-HHt ata 5 ^^ aiTTarf ^ga |, aa fr k -at 
hrI I fa t tTH Ttaa (<thr hr aiaa) safes | 1 

a. |T, b. atat % ata ht, c. ait 1 

85. hIh hriFhh Haafi tt iVeft aa’i^s ai^a || 
I Hat aa (rh) ae T^lr-'Tia hr tt ira^ | 1 " 

a. TRHT, >f RTT, 

b. Hat-Hat, 

c. 5itaa it Hat 1 

86 . na t fnat #1 (aa) 4 itar f at 35 % faaia 
< 0 ^ ast t it aata itar | aifn aq| ?Oir ft ^arar 
ara-^a ht an 1 

a. §f, b. atat%ataHT, c. aff 1 

87. 5 % af aaar sarar oaa | : 

a. ntan ai TTHafan H?T?at‘ ht cth Htai-Hiaai 
aara, • 

b. Hraf5aa, 

c. tTH HHTaTT ak aR^ry aaraiH ( ailn) 1 

88 . aa fta aart ar% ata naat aat % ^aifan 
aart Ht Htfna htI I, at it aa^ aat % faafa 
fearn nra HTar f 1 

a. |t, b. atat % atar ht, c. aft 1 


89 irt ^ta ar at afeaiT « ^i~h *' 

npTT k H?aT aat aaat fanTHl | aa ean fm 
it ntf Has Tf at 1 1 

a. Hit, b. atat % ata ht, c. ana t 

90. HfHt <TT ar anrat ^ hrt, fan aTt% % f §| araat 
f al Htnt nt f t ht IhI | ag HTtHT aiTH?? 1 1 
&. fi, b. atat % ata hi, c. ait i 

9 1 . ter % (TH ai:a Hqrr ir, a| aaiat hhr itar : 

a. fnat aratT aaT faHaea faaa nt afar, 

b. HFaFaaei, , . 

c. HR ^ ^HTfHT I ata-ata if aR-ata hts ga 

HHa Hiaar 1 

92. qn ^at feafa (aar) a, at % aaTarn aa anat «, 
f ?|H HT atal ate iarar aaia ^ fa^ata Hiar | 
ai| fH% anrar nk htFr aat a aa ft ata' i 

a. ft, b. atat % ata HT, c. agt 1 

93 . aaT HTa-agara % ata aa;^ mia aafa hth | 

atT % af fanrl | fn araaR htI |, at ; 

a. fH% gat htt at aafiga aft gtat, 

b. atat H ata ht, 

c. 5H^ ^TT fan aat aaerT 1 1 

94. 5^6 Hat fair hitIh ak a?if qR TT ast a«->M 

ar qlerrat arga gtat | r 

a. ft, b. atat % ata ht, c. air 1 

95. t an krt *t"‘rr ^aiar thr H^far, faHH : 

a. gn fafsaa aat p aaaaig it, 

b. atat % ata HT, 

c. riH aaiai ar aft aaaarg gt, ht at ih am at 
gaifna it fn ^ aTiaT atat Tt aaaiai Tf ih 
I faat aft aaaaif h Hifaa at | 1 

96. aqat araHRt nt asra fal, t ; 

a. HTg-HTg % faaat ht atat h ant HT-rr qaa 

HTHT f , 

b. ataf % ^a HT, 

c. HHTaTT ar aiaatTt nt araat ht fasaia 

HTHT 1 1 

97 . t HiarTHH aiaert ak Hi^feat arfa % niat a 
afna hh % ara erar thr HTar | 1 

a. |T, b. atat % ata ht, c. aft 1 

98. fnat fal gl hth nt ^tt H^t ^ aa an anta 
air star aa an fa aant ?tat-itft atat ae at 
agTrf H Ria a faar aar fi 1 

a. Hgt, b. atat % ata hi, c. ana 1 

99. Hat-HHt ap ^tat aiaisit ar aHiaat er at ga, 
ap HtTR {gear) it arat 1 1 

a. gT, b. . atat % ata HT, c.* aft 1 

100. 4 f^HT “aget ata” att aiai Tgr |, ok afa at 
anr 4 Hat at apar ar aterar aff 1 1 

a. p, b. atat % ata ht, c aft i 
( aeiT-qa % hihh 4 hi ?T?a ) 
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1 I ^ 

fq, 5^ ’Tl ^ 

b. ^ ^T, r,„Ta.fsHra I 114 

K nn C tU^gl U- 

a qp, D P^; . _ 1 t : 

3r^ mn (51^) ^ - 

a. =|q-=5T'3r 5IT'H ^|cTT f, 

b. . , 

r' -Ta-^ f * 'y ^ ^ 

« nm s^» aim OT'( "I" 

5. gtHf % it 

"' s,' 4 » s« ''W 3«' 

5T1% ^ ^ ^ ^TT-r 

;, ,,-,,al|f*««l*’?'=""'‘*'' * ' 

^'t^t • 

1%^ 

^ttt 

f ’ ^ j 

**' •>■'' ?^''®' ‘■^t 

53- 

a. ..»■ ??5rfaa"ifi^ta>ailaa,,«j 

09. 't’^ ®'"'5I » » ,nt «l aai gaw'a *''^ 

g 

1%. . fa. 

111. Sg i^) 

jfts^ f H=ftPT ^ Jj ffl A ^HT ^ ' 

ri,^'rsS‘ c%^.. . . 

j5-f ti^: (Mxn--^)^ 


> rrTT fes3r=3- 5rTir 5rr?4t 

Sjfi i aa.. ■*>» ’'■> *’'■''5 ™' 8 ' 

b. 

aW a. afaa *a * W a? 
fa . mi as* I, « ‘"''* " *’* 

a, ,i, b. aWti ataai, c. a^I . 

„ra, aiftMwaa, ,m (v^<. 

a gt P- c. Hff 1 

Sf Hat ill af 1* »»■> ’P 'W ' 

a TT^ b. 5!Tftf5=5fT, C. nHcI I 

■ a,^ aif am * S® .a* ata ajoi I <«« *’!''. 

■ Tamat J afmmua # aaa aa a ajl asai , f* • 

a. “5? I’'’ 

* b ^ -Y ” 

c.' “aifp t fa a* aaa maaifl » i 

8 „fa .i, afS aaa ata a a. ""' 

a?aa ami 8 f® a* a>T ai*' bia’ aiai , 

I \,aa b. aS»-aa-i, c. ap i 

0 " afaif. 'f^aai aiilfta maafl * 

'• ,S aiiaif»a.,”a|faaKP*aa'P »?- 

gjr 5KT f=p^f '■■ ‘ ~ , 

a' gT b. ^ c. 

20 aii’aiaa-la (faaiaal) aaiflp fi *’^.1,'" 
aja-aia at *#1 a9« | aaia taar aif.a 

"'*• «S\^^*.5|ra:^^4i-riai* 

^'' ”ri5.'-ta-.) all «a PP =" ^P ?■ ’’ 

a aiatmmi, b. atp ap. c. fa^fs ap i 

raa. ala a, faatw*^ (-'*)«■ 

H-rg aPm I 

a 

123, .ft f^f « :|al P :4T " ' 

a.aaaa. b. aiit-mit, ., 


a gt b. ?l4t % ^>5 c. I 

, . fesr feat l«"ff 

a q^jgq srKal 

J-aa. liiai at? (aaa) aaai 8 ■ 
a. i, b. atal % a’la mb c. a?* ■ 

( 5'^T ) 


'T^ 5|a iV =tT3I 

rtf ,1, . ■ ■ ■ 
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126. ^ JTf 138. 

=?i|irT : 

a. xt^ 

b. ?tf5?f5^a, 

c. m fgiTR-HTa?? (' 115 ^ 2 ) 1 

127. “efr^ ?r5e5r” ^r “fr?% ?r I 

“^fr% ^^tt” : 

E, b. C. *T==T?5^ f * 

128. xooooxxoooxxxtrsT^l «t f?r ^rTf'T % n , 

•'' ' ’’ ■ vfi% fsrt ir ?r w ^tt^tt =?TF|ir ? 

a. oxxx, b. ooxx, c. xooo. 

129. ^ ^ Fsr^r 4 ^fV 

^r ^xr srr, sr^ *ft9;r tfr sricrr 

I fft ^ cT^^ira' Jiff 1 

a. b. 5t^f % ^ ^T, c. »tc7cT I 

130. t 5|a: ^ ^rjff ?r, ^^r?rr .cf^T |q, 

?r^5rT |, ^?r fY pftn’ sii^ ^T'^Y ff'Ff 

H ^1 sY I 

a. ^t, b. ^Ystlf % ^T, c. ?r|f 1 

131. sp’fY-^ t ^OttY ^ ^ | sfY 

gr^e'Y ^r^raY |, wSr ^"Y t 3 ^% S q' i 
a. ft, b. qlaY % ^3=^ c. h|3 i 

132. t ^rffY ?rir?T % ^jrramT F?f& ^3 ?3f33 

% Bm ^3a3 |f BTirrFsr^T 9i^ 

^ Fa'aTar f 1 

a. |t, b. 53a3 % a3^ ^n, c. Brff 1 

133. “%a5r F^^rarf % F^q" Fa'^fra ar^ 

^rjfi ^ irgr siar | 1 
a. |t, b. 53ffY % a3^ 5 ;t, c. ?iiY 1 

134. qsp fq 5Tt^fi3 t 3 a|^ ’f■1^=rT5^ 

■• |YaY|:i.: 

a, |t, b. ?34Y% a3w ^T, c. aff 1 

135. t ?rq^ ffrq-^3 aga fBHaBiT sfYi: arfT ^tr^-awT 

oaf^er Ym^ai I 1 

a. 5 f, b. a3a3 % a3^ arr, c. ai? 1 

136. YTYTTiFg'^ «rafl'’3 <iT (at Jr), 4 : 

a. !ta3 TTa % Yfiia3 a3 Yam 'ai^HT I %t |3 Hats 

aPT ^T |, 

b. ^af % cYg art, 

e. ?r^ % maY a3 wa% max ^ x*aaT | i 

137. if iYfrr ^faYar hb'? atagr | ttfY : 

a. ^HatT, HigT-mai wYa; afYsiYcTT ^3, 

b. s3aY % a3=3r atr, 

c. g ^3 1 


ati ^ 5-4Y |f q'P at3 at^Ya; & sai'iY 
4 aat atFaar a3 5'?aar a3 at^ar f 1 
j! . |t, b. aiFar^acT, c. a|3 i 

sraT ^ m'! 
at^l^f,a3t: 

a. fnatr wpt at^ar, 

b. a34Y % a3a ati, 

c. HYaY aiY atT qat afYT talatr Im 1 1 
t ^ aral HT Ftst Fatq HTTtFaar % ma atr»i 
afm atarr, qat arFgattfY (srYa^ra srtFataT) aaar 
HYfq at^t'ar 1 

a. |T, b. 53 s 3 % af3^ atT, c. 3|f t 

141. cTa^ ^ ar^tartr ma'f h FB?i3-^ta3 b f;tbiar*f 
Tgar mF^q aaYFat ftr^Y ^3 aOBrat hiFt ^ jTYtY 
atr ^x a:saT 1 1 

a. §t, b. sTF^F^-aa, c. ^§3 1 

142. mm itBrira, ^ Jra^ an aYjrar ar^ tqaaY 
HTT? % ?maY atT ?xa3 # 5-irTa Fp<t 3 f ffaaiqir 
saraYFara (tq^-qi^rr) * qi'a ^Tf^r arbaa: aq-T 
at?t:‘ar 1 

a. |T, b. arFqfs^cT, c. Bi?! 1 

143. qrmq t, fq'^ qai qrata: (^qat) q Hq-aqtq 

mFaa |3 xmx^t tarqr 1 1 
a. |t, b. ^rFqf^qcT, c. h?3 i 

144 . !Erq;i; ?r3n Jrt3 s3fa3 ?r 'siqqr qpis | a3 4 |a:t ~t3 
nrqqr *r3a: fq t3T?a3 ^3 tqiar | . 

a. q^Y, b. sF^r^qq, c. qtaf? 1 

145. xmx qa? (qa) a, vfi4Y a; a3q Hta-arYa ^ 

sYtr qqY-qq qgq F^s ma, q3 q qr|nr Fp : 
a, atYf qat “FasTtfY” |3 (aT3q art^) , 
b ?3h 3 % 53q atr, 

c. fama tarn |3 1 

146. t sia4Y aYsrar aiY Faqi arniql aY? 5^3 at ?|q,!4t 
%, 5crq3-qrq f3 qqq atqar t!’ 1 

a. |t, b. sYqY % q3q ati, c. q|t 1 

147. t arqY-atqY arq^ 3gq|rff atY ftsqi (srars) ^ q-at-q it 

arrtjrr^ I 1 

a. §t, b. qYqt % qYq atT, c. qg3 i 

148. w qaqtT fqtrqrq I Fa; “qFqsftrfr ^qar qg3 njfY iiY i 

qqtqr, fat^ firm arFqarrT srqrY a-r srFqatri: ^ 1 ” ‘ 

a. b. aBrftFsqcT, c. nff 1 

149. mir qi3 qqY atrqf qt3 51a bY^;^ |3 t qTqriq ; 

m tqrar 1 1 

a. |t, b. a;q3-a;q3, c. 1 

1 50. arna; tq Srqq qaq stYn Fmm-Fqpqi atq irqifsf 

I m qY ^4; t3rq% q3iqt?t3q|3 §Ya3 1 
a. b. wFqFyqcT, C. qqq I 

( qtaar-qq % atiqq 6 an ma) 
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166. 


167. 


168. 


169. 


170 


V 151. f5T^ : 165. 

a. ^T5f>TT/?nfj?S, 

b. 

C. 5TcTT i 

152. ftm 51^7 t ^ sfj'kHT 5155: ?'r & 

st57-s75r ^?r aff ’imr ? 

a. b. c. !i!TT5raT I 

153. “5rY' (^fTa) ^r “TTfff” ^ 5r|l | sft ‘ 

cR T ; 

a. b. HiH crflfsil %, c. ?|5Tf ^ 1 1 

154. 5"^ gqa | f^F 41? sngl | i 

a. ?fr^a5:, 

b. 

c. 5 ;^ H|f I 

155. 5f? f^ffl 55m % ?T'S5i |1% W qrr^a^' if ^55T=ra §7, 

^ff 41 1 4 fe^rr^T 5:?gaT i 1 

a. |T, b. ?f?ff % 41^ 5FI, c. I 

1 56. f55?r> (m) Ct ^crr 555:5rr |, sr?- if r=5# 

nTf 3rta %aT I eft f5'mrf5'55 ^7 ^ 37 ¥7 557 ^rma 

517% 4 ?rr srrar 54; 7775? | 1 

a. ^ 7 , b. ?t?ff% 5tw ^ 7 , c. 57|l I 

157. 5ft77 ?! SI 741 57 I 7 WTiF^cI 5574 77% Hrsft CT t 

7>7| 7574 % 75777 , ^ f757f <7 ?rft 57 % 577| 

7^777 57757 77^5 777:‘77 I 

a, 754 , b. ?Tr7F577, c. 777 1 

1 58. 54; 5777 577 777 7f7-7|7 77%1 777? if f7774 % 

7^77 17777 S777 f777't 5ll'F777 7r77 (f741) 4 
f7a777 57157 77 %t 7777 | I 
a 7|1, b. ?7f7r577, C. 7577 1 

159. if |74t % 77% 7777 77% §71771 !rl 7% 7gl §777, 

P^IFt: 4 577777 I Fti §^ 7?r7 77577 TtF^CT 1 

a. 7771-7771, b. 57775 ^1 7771, C. 7771 7|1 I 

160. FtttI 7l 577 777 '77577 77 t 4 % qg% 4 ^4577 “7|t” 
sftT “7577” % 1F7575I F557I 777 7§T7'7 %77 g 1 

a. § 7 , b. 5 I 5 I % 5 I 7 777 , c. 7|1 1 

161. 5775 %l5 41 7777 75 77775 5^4 I 41 §^ 41f7 

73575 77777 I I 

a. ft, b. 5 I 5 I % 5 I 5 Tsr, c. fTff I 

162. ‘5 Ft? H>7l 7777 I 777 sjll 5 5 I 77 75t5l 4 §57 |l77 
S«T5 7?1 I, ?7F7§ 77’Hl-77')f7 77fl^ 4 77 m %71 
5|7 :5575l 8I77 I I 

a. 77^, b. 5 I 7 I % 5 I 5 777 , C. 7577 1 

163. 5f57 4 4 5| 7557 q7?5 77577 77 (57 f) : 174. 

a. (tT 7T77T77, 77 Tlf 5nf|57) 

b. S7f5F57c7, 

c. nFiira 77 ?i577riitcr i 

164; F557 F37h1 75715 ( ) %, 7375 %i41 4 44 '4% 175. 

4% §57f %t I 41 54 5775^5 5741-5741 4 fl^l |777 

a. |t, b. 55Tf4r5ggr, c. 5^1 i 


171. 


172. 


173. 


77551 415 75155741 (51F5-F577571) 4 5% 77§5rl 
TtIH 4 575 :F557 ; 

a. ?I5fI5 5p F55I757 415 757575 577 ^157 

b. 5141 % 7l5 577, 

C. §^ §7577 4o7 I 55lf57 777 75 457K 57l ilsl 
I 177577 57lf 7575 TTff ^177 I 
f 3! 577 §4 1757 51577 515 441 1 F^ 4 7555 
f ^ 5 51757 |1 57757 575777 f I 

a. ^t, b. 5 I 5 I % 5t5 577 , c. 5|1 I 
F7?77 4, 55 55757 75'% I F^r : 

a. 57% 41 577'7l 5S5 (^575) f557 5775, 

b. 5751 % 5 I 5 577 , 

C. 55 % 41 5 I 57 ?7I57 415 7155 Sfe5>l§r F5<5I5T 
5X5 I 

§% 7I5, §37 5I7, 515715 5 il4 5757, 415 5 4155 
4 77TT-55I5 {§^-|^) 41 577«1 4 qf 575 5 
55575 5757 5I?41 5754 | 1 

a. § 7 , b. 5 I 5 I % 5 I 5 377 , c. 5ff I 
^ 41577 i Ff7 7577 47 5575I 57551 57 ^Fs5l 41 
§37 g?*!! 4155:5 “575 5l5 54) % 7§!t 5§ 5IF5- 
F75l4f 47 555757 57F§4 1 

a. |7, b. 4 I 5 I % 5 I 5 377 , c. I 

4 41557 I Ft? 5775 41 5I§F557 §F557 4 ^4 
§55;757 5q-7?7 5^51 | 1 

a. 5F557 7555541 41 55557, 

b. 5141555, 

C. 57551537 555574 415 qxFsqxfqT I 
4 15 55f 4 33757 5x41 55g: 4 411557 | : 

a. §37 ?X^1 555 4 F54I ff 1375X5 37I 55^5, 

b. ?l5l % 4)5 377, 

C. §37 57§f|37 (qq) 55f 4 577f4H ^1375 I 

575 |§ 15541 35 555 % 5575 4 534 55 4 5775 

37557 357? 37557 I I 

a. 5|1, b. 5F5F555, c. 555 t 

F 375 I 54 47 5734 ( 3755 ) 4 3g% 4 55 537 5757575 

377:57 35 -? 3:557 I 55 5 ^ §14 F 35575 5gl |1 75T757 
F 37 4 Tsi 37^4 377 5f7 I 55 4(37 t I 

a. §4577, 

b. 575515 4, 

C. %35: a41, 53 5| 3573g7F537 (3F75 4 3X74 5757) 
I- ' 

. 55 575% |§ 41 137 4 F55|5 5r§5l 4l4 |, 3741-3751 
4141-4141 a'lf W'lr 34575 3 5 441 1 F37 3?l35 

% 57g5 ?1 5757^1 1 

a. |t, b. ?l5l % al5 ^7, C. 5ff t 
4 5355 57535 575 5|l 375 5557 137 §47 357?7 
35(5757 34 I 

a. 5|1, b. S7l5l55:5, C. 555 • 

( 555-35 % 37755 7 57 ?X?5 ) 
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176. Ilfs 5^ ^ 

^|T (STS, 3^ ^ • 

a. HTS g'in, 

b. ?TfiTf 5 ^ 3 , 

c. 5HTsliTsa ^ s^' 3 T fs; '« ^ ' 

177. 3t% fe% 5T5s1 ^ «r ii? 51"^ 13^ 

% 5I5TIT I ? 

a. b. &?T-%?T, C. I 

178. "rnff- w sw’t •■*■«'* ’'O” "*■ 

a. ^ %, b. IX %, c. 1^1 ^ > 

179 . sfs t 

STcSl ^ t ' ■ 

a. ?T, b. stiff % 5 ts IPI, C. I 

180. ^ ^ ^ 

^fls i^r^TT ft ?riT?si tt f3=sTt ?rins t^ar 1 1 

a. |t, b. stsf % ats s;t, c. sff i 

181 . ^ ?rt^ai if^^ 

a. ^stfasls^TfsIttf^mKaTSit^^, 

b. sjfsfssia, 

C. Htift ^ ?^wf ww « t 


182 ^ (T? 

a. ?i, b. stsf % ^V4 sii, c. Hff i 

,83 fl ^ TO5 *W ' t f’'"" 

trati ^sf 3^1 

a. ft, b. stsf ‘ 


iQ/1 ft 7.T s|a 3t-a ?TT«m 


-41 /jrn 3-T 


|t HTat 


ggt S«1 n arin '■^‘ 


T, fiiii? sfii sar 


a«{1 b. !W % o':a *'. '^■'■5’' 

q^at |.l 

a^ ^t, b. stst%5tsw. c. 3?,n 

»7 5itm ^!''' ^ ' 

a, ft. b. *Hfsf5^3, C. Sft 

^ts I As Sts s sti St sr*s sCi stii I 

*,tK s ft Tm'\ ipt 5ts;-5t=R3t!tss S ssss I|r 1 1 

a. ft, b. ^tfsfsscf, c. sfli 

( qtt«T apT ) 


1 86. 


187. 
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Table -V (o) X^ AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUST- 
MENT AND PERSONALITY FACTOR (Qj) OF SCHEDULED CASTES 

Table -V (p) X" AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUST- 
MENT AND PERSONALITY FACTOR (QJ OF SCHEDULED CASTES 
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No. of students GENRAL = 240, OTHER BACKWARD CLASSES = 140, SCHEDULED CASTES 


Table -II 

MEAN SD OF GENERAL, OTHER BACKWARD CLASSES AND SCHEDULED CASTES ON ADJUSTMENT AND C.R. 
OF GENERAL - OTHER BACKWARD CLASSES, GENERAL - SCHEDULED CASTES, OTHER BACKWARD CLASSES - SCHED- 
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Table -III (a) 

X" AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (A) OF GENERAL STUDENTS. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

0 

2 

0 

2 

Personality 

(.458) 

(1.02) 

(.516) 


Average 

41 

70 . 

45 

156 

Personality 

(35.75) 

(79.95) 

(40.3) 


Low 

14' 

51 

17 

82 

Personality 

(18.75) 

(42.02) 

(21.18) 


Total 

55 

123 

62 

240 


0.458 

0.98 

0.51 


(fo-fe) 

5.25 

9.95 

4.7 



4.79 

8.98 

4.18 


(fo-fe)^ 

0.458 

0.941 

0.516 


0.770 

1.238 

0.548 


fe 






1.221 

1.919 

0.824 



=8.435 
C = 0.18 



Table -III (c) 

X2 AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (C) OF GENERAL STUDENTS. 

High Average Low Total 

Adj Adj Adj 

High 3 6 1 10 

Personality (2.29) (5-12) (2.58) 


Average 35 82 33 150 

Personality (34.37) (76.87) (38.75) 



Table -III (d) 


AM) C's IM>ICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (E) OF GENERAL STUDENTS. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

2 

5 

4 

11 

Personality 

(2.52) 

(5.63) 

(2.84) 


Average 

45 

101 

42 

188 

Personality 

(43.08) 

(96.35) 

(48.56) 


Low 

8 

17 

16 

41 

Personality 

(9.39> 

(21.01) 

(10.59) 


Total 

55 

123 

62 

240 


f 


0.52 

0.63 

1.16 


(fo-fe) 

1,92 

4.65 

6.56 



1.39 . 

4.01 

5.41 


0.107 

0.070 

0.473 

0.085 

0.224 

0.886 

0.205 

0.765 

2.763 


X'. 

= 5.578 

C 

= 0.15 



Table -III (e) 

AM) C's IMDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (F) OF GENERAL STUDENTS. 


Total 


Average 

Adj 


Personality 


Average . 1 8 
Personality (18.33) 


Personality 


Total 


i '■ Y'.' , 




Table -III (f) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (G) OF GENERAL STUDENTS. 


High 

Average 

Low 

Total 


Adj 

Adj 

Adj 


High 

20 

24 

12 

56 

. Personality 

(12.83) 

(28.7) 

(14.46) 


Average 

35 

96 

48 

179 

Personality 

(41.02) 

(91.73) 

(46.24) 


Low 

0 

3 

2 

5 

Personality 

(1.145) 

(2.56) 

(1.29) 


Total 

55 

123 

62 

240 


7.17 

4.7 

2.46 


(fo-fe) 

6.02 

4.27 

1.76 



1.14 

0.44 

0.71 



(fo-fe)^ 

fe 


4.006 


0.769 

0.418 

0.883 


0.198 

0.066 

1.145 


0.075 

0.390 


X' 

= 7.95 



C 

= 0.17 




Table -III (g) 

X? AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (H) OF GENERAL STUDENTS. 


High 

Average 

Low 

Total 


Adj 

Adj 

Adj 


High 

10 

2 

0 

12 

Personality 

(2.75) 

(6.15) 

(3.1) 


Average 

45 

119 

59 

223 

Personality 

(51.10) 

(114.28) 

(57.60) 


Low 

0 

2 

3 

5 

Personality 

(1.14) 

(2.56) 

(1.29) 


Total 

55 

123 

62 

240 


7.25 

4.15 

3.1 


(fo-fe) 

6.10 

4.72 

1.4 



1.14 

0.56 

1.71 



(fo-fe)"- 

fe 


19.113 


2.800 

3.100 

00.728 


0.194 

0.034 

01.14 


0.122 

2.266 



= 29.497 



C 

= 0.33 



Table -III (h) 

X" A>JD C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (I) OF GENERAL STUDENTS, 



High 

Average 

Low 

Total 


Adj 

Adj 

Adj 


High 

1 

0 

0 

I 

Personality 

(0.229) 

(0.512) 

(0.258) 


Average 

14 

44 

27 

85 

Personality 

(19.47) 

(43.56) 

(21.95) 


Low 

40 

79 

35 

154 

Personality 

(35.29) 

(78.92) 

(39.78) 


Total 

55 

123 

62 

240 


0.77 

0.512 

0.258 


(fo-fe) 

5.47 

0.44 

5.05 



4.71 

0.08 

4.78 



2.589 

0,512 

0.258 


(fo-fe)^ 

1.536 

0.004 

1.161 


fe 

0.628 

0.000 

0.574 



7.262 
= 0.17 




Table -III (i) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (L) OF GENERAL STUDENTS. 

High Average Low Total 



High 

Adj 

Average 

Adj 

Low 

Adj 

High 

22 

58 

34 

Personality 

(26.12) 

(58.42) 

(29.45) 

Average 

33 . 

62 

28 

Personality 

(28.18) 

(63.03) 

(31.77) 

Low 

0 

3 

0 

Personality 

(0.68) 

(1.53) 

(0.775) 

Total 

55 

123 

62 


4.12 

0.42 

4.55 

(fo-fe) 

4.82 

1.03 

3.77 


0.68 

1.47 

0.775 

(fo-fe)- 

0.649 

0.003 

0.702 

0.824 

0.016 

0.447 

fe 

• 




0.68 

1.412 

0.775 


X' 

= 5.508 



c 

= 0.14 



Table -III (j) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (M) OF GENERAL STUDENTS. 



High 

Average 

Low 

Total 


Adj 

Adj 

Adj 


High 

2 

8 

2 

12 

Personality 

(2.75) 

(6.15) 

(3.1) 


Average 

41 

83 

51 

175 

Personality 

(40.10) 

(89.68) 

(45.2) 


Low 

12 

32 

9 

53 

Personality 

(12.14) 

(27.16) 

(13.69) 


Total 

55 

123 

62 

240 


0.75 

1.85 

1.1 


(fo-fe) 

0.9 

6.68 

5.8 



0.14 

4.84 

4.69 


(fo-fe)^- 

0.204 

0.556 

0.390 


0.020 

0.497 

0.744 


fe 

0.001 

0.862 

1.606 



= 4.88 
= 0.14 


Table -III (k) 

X? AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (N) OF GENERAL STUDENTS. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

13 

36 

27 

76 

Personality 

(17.41) 

(38.95) 

(19.6) 


Average 

36 

84 

33 

153 

Personality 

(35.06) 

(78.41) 

(39.52) 


Low 

6 

3 

2 

11 

Personality 

(2.52) 

(5.63) 

(2.84) 


Total 

55 

123 

62 

240 


4.41 

2.95 

7.4 


(fo-fe) 

0.94 

5.59 

6.52 



3.48 

2.63 

0.84 




1.117 

0.223 

2.793 

(fo-fe)2 


0.025 

0.398 

1.075 

fe 


4.805 

1.228 

0.248 



= 11.912 

C 

= 0.21 


1 


Table -III (1) 


AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (O) OF GENERAL STUDENTS. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

3 

23 

14 

40 

Personality 

(9.16) 

(20.5) 

(10.33) 


Average 

44 ■ 

89 

47 

180 

Personality 

(41.25) 

(92.25) 

(46.5) 


Low 

8 

11 

I 

20 

Personality 

(4.58) 

(10.25) 

(5.16) 


Total 

55 

123 

62 

240 


6.16 

2.5 

3.67 


(fo-fe) 

2.75 

3.25 

0.5 



3.42 

0.75 

4.16 



(fo-fe)2 

4.142 

0.304 

1.303 

0.183 

0.114 

0.005 

fe 

2.553 

0.054 

3.353 



= 12.011 

C 

= 0.21 


L 


- >r * 






Table -III (m) 

X^ AND C’s INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (Q,) OF GENERAL STUDENTS. 



h 

Average 

Low^ 

Total 

- 


Adj 

Adj 





High 

14 


43 

22 

79 



Personality 

(18.10) 


(40.48) 

(20.40) 


i 


Average 

41 


79 

39 

159 

I 

, 

J 

1 


Personality 

(36.43) 


(81.48) 

(41.07) 


I 


Low. 

0 


1 

1 

2 



Personality 

(0.458) 


(1.02) 

(0.51) 




Total 

55 


123 

62 

240 

i 



4.10 


2.52 

1.6 


i 


(fo-fe) 

4-. 57 


2.48 

2.07 


i 



0.458 


0.02 

0.49 


r 

1 

h 

r- 



0.928 


0.156 

0.125 


1; 


(fo-fe)’- 

0.573 


0.075 

0.104 




fe 

0.458 


0.000 

0.470 


1 




X' 

= 2.889 



... ( i‘ 




C 

= 0.10 



1 

1 








__J 






Table -III (n) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (Q^) OF GENERAL STUDENTS. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

5 

16 

9 

30 

Personality 

(6.87) 

(15.37) 

(7.75) 


Average 

47 . 

105 

50 

202 

Personality 

(46.29) 

(103.52) 

(52.18) 



Low 

Personality 

Total 


(fo-fe) 


(fo-fe)2 

fe 


(1.83) 


(4.1) 

(2.06) 

55 


123 

62 

1.87 


0.63 

1.25 

0.71 


1.48 

2.18 

1.17 


2.1 

0.94 

.509 


0.025 

.201 

.010 


0.021 

.091 

.748 


1.075 

.428 



= 3.108 



C 

= .11 




Table -III (o) 


AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (Q 3 ) OF GENERAL STUDENTS. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

13 

21 

5 

39 

Personality 

(8.93) 

(19.98) 

(10.07) 


Average 

38 

91 

53 

182 

Personality 

(41.70) 

(93.27) 

(47.01) 


Low 

4 

11 

4 

19 

Personality 

(4.35) • 

(9.73) 

(4.90) 


Total 

55 

123 

62 

240 


4.07 

1.02 

5.07 


(fo-fe) 

3.7 

2.27 

5.99 



0.35 

1.27 

0.90 




1.854 


0.052 

2.552 

(fo-fe)^ 

0.328 


0.055 

0.763 

fe 

0.028 


0.165 

0.165 




= 5.962 




C 

= 0.15 





Table -III (p) 

X? AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (QJ OF GENERAL STUDENTS. 


High 

Average 

Low 

Total 


Adj 

Adj 

Adj 


High 

0 

4 

4 

8 

Personality 

(1.833) 

(4.1) 

(2.06) 


Average 

32 

96 

47 

175 

Personality 

(40.10) 

(89.68) 

(45.2) 


Low 

23 

23 

11 

57 

Personality 

( 13.06) ■ 

(29.21) 

(14.72) 


Total 

55 

123 

62 

240 


1.833 

0.1 

1.94 


(fo-fe) 

8.1 

6.32 

1.8 



9.94 

6.21 

3.72 



(fo-fe)^ 

fe 


1.833 


0.002 

1.826 

1.636 


0.445 

0.071 

7.565 


1.320 , 

0.940 


X2 

= 15.638 



C 

= 0.24 



Table -IV (a) 


AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (A) OF OTHER BACKWARD CLASSES. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

0 

2 

2 

4 

Personality 

(0-8) 

(1.94) 

(1.25) 


Average 

16 

37 

25 

78 

Personality 

(15.6) 

(37.88) 

(24.5) 


Low 

12 

29 

17 

58 

Personality 

(11.6) 

(28.17) 

(18.22) 


Total 

28 

68 

44 

140 


0.8 

0.06 

0.75 


(fo-fe) 

0.4 

0.88 

0.5 



0.4 

0.83 

1.22 




0.8 


0.001 

0.45 

(fo-fe)' 

0.01 


0.02 

0.01 

fe 

0.013 


0.024 

0.081 



X' 

= 1.409 




c 

= .09 



Table -IV (b) 

Am C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (B) OF OTHER BACKWARD CLASSES. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

0 

0 

0 

0 

Personality 

(0) 

(0) 

(0) 


Average 

5 

18 

13 

36 

Personality 

(7.2) 

(17.48) 

(11.3) 


Low 

23 

50 

31 

104 

Personality 

(20.8) 

(50.51) 

(32.68) 


Total 

28 

68 

44 

140 


0.0 

0.0 

0.0 


(fo-fe) 

2.2 

0.52 

1.7 



2.2 

0.51 

1.68 



(fo-fe)’- 

fe 


0;0 

0.0 

0.0 

0.672 

0.015 

0.255 

0.232 

0.005 

0.086 


= 1.265 



C = 0.09 







Table -IV (c) 

AM) C's rM)ICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (C) OF OTHER BACKWARD CLASSES. 



High 

Average 

Low 

Total 


Adj 

Adj 

Adj 


High 

2 

0 

0 

2 

Personality 

(0.4) 

(0.97) 

(0.62) 


Average 

18 

39 

23 

80 

Personality 

(16) 

(38.85) 

(25.14) 


Low 

8 

29 

21 

58 

Personality 

(11.6) 

(28.17) 

(18.22) 


Total 

28 

68 

44 

140 


1.6 

0.97 

0:62 


(fo-fe) 

2.0 

0.15 

2.14 



3.6 

0.83 

2.78 



6.4 

0.971 

' 0.628 


(fo-fe)V 

0.25 

0.0 

0.182 


fe 

1.117 

0.024 

0.424 

" :.:"4 



X" = 9.996 





C = 0.25 





Table -IV (d) 


X? AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (C) OF OTHER BACKWARD CLASSES. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

1 

3 

4 

8 

Personality 

(1.6) 

(3.88) 

(2.51) 


Average 

25 

56 

31 

112 

Personality 

(22.4) 

(54.4) 

(35.2) 


Low 

2 . 

9 

9 

20 

Personality 

( 4 ) 

(9.71) 

(6.28) 


Total 

28 

68 

44 

140 


0.6 

0.88 

1.49 


(fo-fe) 

2.6 

0.6 

4.2 



2.0 

0.71 

2.72 




0.225 

0.199 

0.884 

(fo-fe)^ 


0.301 

0.006 

0.501 

fe 


1.0 

0.051 

1.178 


X? = 4.345 


C =0.17 






Table -IV (e) 

X? AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 

AND PERSONALITY FACTOR (F) OF OTHER BACKWARD CLASSES. 



High 


Average Low 

Total 



Adj 


Adj 

Adj 



High 

0 


1 

0 

1 


Personality 

(0.2) 


(0.48) 

(0.31) 

I 


Average 

5 


. 15 

12 

■ 

32 


Personality 

(6.4) 


(15.54) 

(10.05) 



Low 

23 


52 

32 

,07 ; 


Personality 

(21.4) 


(51.97) 

(33.62) 



Total 

28 


68 

44 

( • 

- 1 

140 > 

r 

rV. 


0.2 


0.52 

0.31 



(fo-fe) 

1.4 


0.54 

1.95 

1 



1.6 


0.03 

1.62 

r 



0.2 


0.563 

0.314 

1 


(fo-fe)- 





I 



0.306 


0.018 

0.378 

1 


fe 





1 



0.119 


0.0 

0.078 

* 1 





= 1.976 






C 

= 0.11 


1 



















Table -IV (f) 

X" AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (G) OF OTHER BACKWARD CLASSES. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

4 

13 

7 

24 

Personality 

(4.8) 

(11.65) 

(7.54) 


Average 

24 

50 

35 

109 

Personality 

(21.8) 

(52.94) 

(34.25) 


Low 

0 

5 

2 

7 

Personality 

(1.4) 

(3.4) 

(2.2) 


Total 

28 

68 

44 

140 

4 

0.8 

1.35 

0.54 


(fo-fe) 

2.2 

2.94 

0.75 



1.4 

1.6 

0.2 


- . (fo-fe)= 

0.133 

0.222 

0.156 

0.163 

0.038 

0.016 



0,752 


0.018 


2.898 
= 0.14 


Table -IV (g) 


AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (H) OF OTHER BACKWARD CLASSES. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

1 

1 

1 

3 

Personality 

(-6) 

(1.45) 

(0.94) 


Average 

27 

62 

41 

130 

Personality 

(26) 

(63.14) 

(40.85) 


Low 

0 

5 

2 

7 

Personality 

(1.4) 

(3.4) 

(2.2) 


Total 

28 

68 

44 

140 


0.4 

0.45 

0.06 


(fo-fe) 

1.0 

1.14 

0.15 



1.4 

1.6 

0.2 




0.266 

0.139 

0.003 

(fo-fe)' 


0.038 

0.020 

0.0 

fo 


1.4 

0.752 

0.018 


X' 

= 2.636 

C 

= 0.13 


r 





Table -IV (i) 


AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (L) OF OTHER BACKWARD CLASSES. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

8 

27 

22 

57 

Personality 

(11.4) 

(27.68) 

(17.91) 


Average 

18 

39 

22 

79 

Personality 

(15.8) 

(38.37) 

(24.82) 


Low 

2 

2 

0 

4 

Personality 

(0.8) 

(1.942) 

(1.25) 


Total 

28 

68 

44 

140 


3-4 

0.68 

4.09 


(fo-fe) 

2.'2 

0.63 

2.82 



1.2 

0.058 

1.25 




1.014 

0.016 

0.934 

(fo-fe)- 


0.306 

0.01 

0.320 

fe 


1.8 

0.001 

1.257 



= 5.658 

C 

= 0.19 


Table -IV (j) 


AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (M) OF OTHER BACKWARD CLASSES. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

0 

4 

6 

10 

Personality 

(2) 

(4.85) 

(3.14) 


Average 

21 

48 

25 

94 

Personality 

(18.8) 

(45.65) 

(29.54) 


Low 

7 

16 

13 

36 

Personality 

(7.2) 

(17.48) 

(11.31) 


Total 

28 

68 

44 

140 


2.0 

0.85 

2.86 


(fo-fe) 

2.2 

2.35 

4.54 



0.2 

1.48 

1.69 



(fo-fef- 

2.00 

0.148 

2.6 

0.257 

0.120 

0.697 

fe 

0.005 

0.125 

0.252 


= 6.204 


Table -IV (k) 


AND Cs INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (N) OF OTHER BACKWARD CLASSES. 



Table -IV (1) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (O) OF OTHER BACKWARD CLASSES. 



High 

Average 

Low 

Total 


Adj 

Adj 

Adj 


High 

3 

10 

13 

26 

Personality 

(5.2) 

(12.62) 

(8.17) 


Average 

• 18 

53 

29 

100 

Personality 

(20)' • 

(48.57) 

(31.4) 


Low 

_ 7 

5 

2 

14 

Personality 

(2.8) 

(6.8) 

(4.4) 


Total 

28 

68 

44 

140 


2.2 

2.62 

4.83 


(fo-fe) 

2.0 

4.43 

2.4 



4.2 ■ 

1.8 

2.4 


(fo-fe)^ 

0.93 

0.543 

2.855 


0.2 

0.404 

0.183 


fe 

6.3 

0.476 

1.309 








Table -IV (m) 


AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (Q,) OF OTHER BACKWARD CLASSES. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

9 

23 

13 

45 

Personality 

( 9 ) 

(21.85) 

(14.14) 


Average 


44 

30 

92 

Personality 

(18.4) 

(44.68) 

(28.91) 


Low 

1 

1 

1 

3 

Personality 

(0.6) 

(1.45) 

(0.94) 


Total 

28 

68 

44 

140 


0.0 1.15 1.14 

0.4 0.68 1.09 

0.4 ■ 0.45 0.06 


0.0 0.06 0.091 

0.008 0.01 0.041 

0.266 0.139 0.003 

= 0.618 
C = 0.06 


(fo-fe)' 

fe 




Table -IV (n) 


AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (Q^) OF OTHER BACKWARD CLASSES. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

4 

11 

8 

23 

Personality 

(4.6) 

(11.17) 

(7.22) 


Average 

22 

53 

34 

109 

Personality 

(21.8) 

(52.94) 

(34.25) 


Low 

2 

4 

2 

8 

Personality 

(1.6) 

(3.88) 

(2.51) 


Total 

28 

68 

44 

140 


0.6 

0.17 

0.78 


(fo-fe) 

0.2 

0.06 

0.25 



0.4 

0.12 

0.5 



(fo-fe)^ 

0.078 

0.002 

0.084 

0,001 

0.0 

0.001 

fe 

0.1 

0.003 

0.099 



= 0.368 

c 

= 0.05 


I 



Table -IV (o) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (Q 3 ) OF OTHER BACKWARD CLASSES. 


Total 


Personality 


Average 21 

Personality (22.6) 


Personality 


Total 





Table -IV (p) 


(fo-fe)‘ 

fe 


0.8 


0.455 

2.45 

1.636 


0.582 

0.005 

8.89 


1.69 

0.576 



= 17.084 



C 

= 0.32 



AMD Cs INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (Q^ OF OTHER BACKWARD CLASSES. 



High 

Average 

Low 

Total 


Adj 

Adj 

Adj 


High 

0.0 

1 

3 

4 

Personality 

(.8) 

(1.94) 

(1.25) 



(fo-fe) 


Average 16 

Personality (22) 


Low 12 

Personality (5.2) 


Total 


0.94 

5.58 

4.62 


1.75 

0.43 

2.17 


59 

(53.42) 


35 

(34.57) 


8 

(12.62) 


6 

(8.17) 



Table -V (a) 

AM) C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (A) OF SCHEDULED CASTES. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

0 

0 

2 

2 

Personality 

(.225) 

(1.2) 

(.575) 


Average 

7 

29 

11 

47 

Personality 

(5.28) 

(28.2) 

(13.5) 


Low 

2 

19 

10 

31 

Personality 

(3.48) 

(18.6) 

(8.19) 


Total 

9 

48 

23 

80 


0.225 

1.2 

1.42 


(fo-fe) 

1.72 

0.8 

2.5 



1.48 

0.4 

1.09 



(fo-fe)^ 

0.225 

1.2 

3.506 

0.56 

0.022 

0.462 

fe 

0.629 

0.008 

0.133 


)C =6.745 



Table -V (b) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (B) OF SCHEDULED CASTES. 


Total 


Average 

Adj 


Personality 


Average 5 

Personality ■ (2.36) 


Personality (6.63.) 


Total 


Table -V (c) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (C) OF SCHEDULED CASTES. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

0 

1 

2 

3 

Personality 

(0.33) ■- 

(1.8) 

(0.86) 


Average 

6 

21 

13 

40 

Personality 

(f5) 

(24) 

(11.5) 


Low 

3 

26 

8 

37 

Personality 

(4.16) 

(22.2) 

(10.63) 


Total 

9 

48 

23 

80 


0.33 

0.8 

1.14 


(fo-fe) 

1.5 

3.0 

1.5 



1.16 

3.8 

2.63 



(fo-fe)^ 

0.337 

0.355 

1.511 

0.5 

0.375 

0.195 

fe 

0.323 

0.650 

0.650 


N? =4.896 



Table -V (d) 

AM) C's mOICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (E) OF SCHEDULED CASTES. 


Average 

Adj 


Total 


Personality 


Average 

Personality 


Personality 


Total 



Table -V (e) 


AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (F) OF SCHEDULED CASTES. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

0 

0 

0 

0 

Personality 

(0) 

(0) 

(0) 


Average 

4 

14 

9 

27 

Personality 

(3..03) 

(16.2) 

(7.76) 


Low 

5 

34 

14 

53 

Personality 

(5.96) 

(31.8) 

(15.23) 


Total 

9 

48 

23 

80 


0.0 

0.0 

0.0 


(fo-fe) 

0.97 

2.2 

1.24 



0.96 

2.2 

1.23 



(fo-fe)’- 

0.0 

0.0 

0,0 

0.310 

0.298 

0.198 

fe 

0.154 

0.152 

0.099 


V • ' 

; = 1.211 

■ 

C = 0.12 



Table -V (f) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (G) OF SCHEDULED CASTES. 



High 

Average 

Low 

Total 


Adj 

Adj 

Adj 


High 

1 

5 

5 

11 

Personality 

0-23) 

(6.6) 

(3.16) 


Average 

7 

39 

18 

64 

Personality 

(7.2) . 

(38.4) 

(18.4) 


Low 

1 

4 

0 

5 

Personality 

(.56) 

(3) 

(1.43) 


Total 

9 

48 

23 

80 


0.23 

1.6 

1.84 


(fo-fe) 

0.2 

0.6 

0.4 



0.44 

1.0 

1.43 


(fo-fe)’- 

0.043 

0.387 

1.071 


0.005 

0.009 

0.008 


fe 

0.345 

0.333 

1.43 



X? 

C 


3.631 
= 0.2 


t 



Table -V (g) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (H) OF SCHEDULED CASTES. 


Total 


Average 

Adj 


Personality 


Average 7 

Personality (8.43) 


Personality 


Total 



Table -V (h) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (I) OF SCHEDULED CASTES. 



High 

Adj 

Average 

Adj 

Low 

Adj 

Total 

High 

0 

0 

0 

0 

Personality 

(0) 

(0) 

(0) 


Average 

5 

13 

11 

29 

Personality 

(3.26) 

(17.4) 

(8.33) 


Low 

4 

35 

12 

51 

Personality 

(5.73) 

(30.6) 

(14.66) 


Total 

9 

48 

23 

80 


0.0 

0.0 

0.0 


(fo-fe) 

1.-74 

4.4 

2.67 



1.73 

4.4 

2.66 


(fo-fe)' 

0.0 

0.0 

0.0 


0.928 

1.112 

0.855 


fe 






0.522 

0.632 

0.482 




Table -V (i) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (L) OF SCHEDULED CASTES. 


Average 

Adj 


Total 


High 0 

Personality (2.81) 


Average 

Personality 


Personality 


Total 





Table -V (j) 

X" AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (M) OF SCHEDULED CASTES. 


Total 


High 0 

Personality (1-22) 


Average 7 

Personality (7.08) 


Personality 


Total 



Table -V (k) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (N) OF SCHEDULED CASTES. 


Average 

Adj 


Total 


Personality 


Average 

Personality 


Personality 


Total 



Table -V (1) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (O) OF SCHEDULED CASTES. 


Total 


Personality (2.58) 


Average 

Personality 


Personality (-225) 


Total 



Table -V (m) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (Q,) OF SCHEDULED CASTES. 


Total 


Average 


Personality 


Average 

Personality 


Personality 


Total 



Table -V (n) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (Q) OF SGHEDULED CASTES. 


Personality 


Average 

Personality 


Personality 


igh 

Average 

Low 

Total 

Ij 

Adj 

Adj 





Table -V (o) 

AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (Q 3 ) OF SCHEDULED CASTES. 


Average 


Total 


High 2 

Personality (I -01) 


Personality (7.42) 


Personality 


Total 


Table -V (p) 


AND C's INDICATING THE RELATIONSHIP BETWEEN ADJUSTMENT 
AND PERSONALITY FACTOR (Q^ OF SCHEDULED CASTES. 



High 

Adj 


Low 

Adj 

Total 

High 

0 

1 

1 

2 

Personality 

(.22) . 

(1.2) 

(.57) 


Average 

7. 

34 

17 

58 

Personality 

(6.52) 

(34.8) 

(16.67) 


Low 

2 ■ 

13 

5 

20 

Personality 

(2.25) 

(12) 

(5.75) 


Total 

9 

48 

23 

80 


0.22 

0.2 

0.43 


(fo-fe) 

0.48 

0.8 

0.33 



0.25 

1.0 

0.75 




0.225 

j 

0.033 

0.324 

(fo-fey 

fe 

0.035 


0.018 

0.006 

O.C^7 

0.027 


0.083 



vX^ 

= 0.848 




c 

^0.1 




